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ABSTRACT 

^ This subunit on Russian history is part of a unit on 
the DSSR^ one of four resource units for an eleventh grade course on 
area studies. The objectives for the subunit are listed as to 
generalizations, skills, and attitudes. There are two outlines 
provided for this subunit. The first identifies generalizations about 
culture change which laight be taught throughout the study of Russian 
history and shows how events in Russian history can be used to teach 
them. The second outline provides a possible sequence for teaching 
the history of Russia. Teaching procedures are placed opposite this 
second outline. The materials present aspects of cultural continuity 
between Tsarist Russia and the Soviet Union. This section includes a 
fairly lengthy presentation of Marxian ideas. A teacher^s guide to 
the entire course is SO 006 320. A teacher's supplenent to the unit 
on the USSR is SO 006 324; other subunits on the USSR are SO 006 325, 
so 006 327 and SO 006 328. (Author/KSM) 
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SUB-UNIT ON THE HISTORY OF RUSSIA 
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you win recal 1 
for this sub-unit. 



from the introduction to this area-study, tv;o outlines ar 

^...•^ . The first identif ies general izatJons about culture change 

taught through the study of Russian KistorV and shows how events in Russian 
can be used to teach them. This outMne or content should no t be used as th 
vyhich Russian history should be studied. Outline 2 provides a possible sequ 
teaching the history of Russia. The teaching procedures are placed opposite 
ond outline. 
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Although uols Is a resource unit and teachers are expected to select from th 
activities, there are sotne which are of crucial importance because of i:he wa 
they are used to illustrate culture change and continuity. They may bf3 used 
stands or the teacher may substitute some other activity to teach the same c 
These activities are preceeded by stars* 
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SUB-UNIT ON THt HISTORY OF RUSSIA 



:^can from the tptroduction to this area-study, two outlines are provided 
jnit. The first ident if ies General izations about culture change which might be 
T the study of Russian KistorV and shows how events in Russian history 
l3 teach them. This outMne of content should not be used as the order in 
history should be studied* Outline 2 provides a possible sequence for 
history of Russia. The teaching procedures are placed opposite this sec- 



ts a resource unit and teachers are expected to select from the list of 
^iere are sane which are of crucial importance because of the way in which 
to illustrate culture change and continuity* They may be used as they 
teacher may substitute some other activity to teach the same content, 
ies are proceeded by stars « 



FILMED FROM BEST AVAILABLE COPY 



OBJECTIVES FOR SUB-UNIT ON HISTORY 
This sub-unit on history should make progress toward developing the following 
GENERALIZATIONS 



1. Althouc . culture Is always changing, 
certain parts or elements may persist 
over long periods of time, 

a. Culture traits may change through 
a process of diffusion, 

i) People who are in contact with 
each other are likely to borrow 
cultural traits fron^ each other. 
Migration of people from one 
part cf the world to another in- 
volves the movement of culture 
and material objects, thus re- 
sulting in changes in the area 
to which people migrate. 

b. Culture traits m^jy change as a re- 
sult of innovation from within a 
society^ 

c. People charge their culture if they 
feel a real need for change, if 
they are dissatisfied with present 
aspects of their culture. (People 
do not change their culture unless 
they feel a need for change.) 

d. Changes introduced from above or 
without is more likely to occur if 
it is enforced, that is, if sanc- 



tions are applied to pec 
sires to change, provldi 
change they do not feel 

e. Some values are conduciv 
some make change difficu 

f. Persistence of cultural 
a result of the lack of 
conditions which further 
a reluctance to change. 

g. Certain facets of the so 
may inhibit marked socio 
innovation^ 

1) Class structure may i 
change because upper 
wl 1 1 fear loss of r If 
cept ideas of people 

a) Those who benefit 
stratification sys 
1 ikely to accept 
ly to oppose chanc 
top tend to rati or 
of the stratificai 
something natural 

b ) The di vis ion of L 
s ibi 1 I ties among < 
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OBJECTIVES FOR SUB-UNIT ON HISTORY 
history should make progress toward developing the following: 



urc is always changinq, 
or elements may persist 
iods of time. 

aits may change through 
of d I ffus ion. 

who are in contact with 
her are likely to borrow 
^1 traits from each other, 
on of people from one 

the worTd to another in- 
the movement of culture 
erial objects, thus re- 
in changes in the area 
h people migrate. 
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alts may change as a re- 
inovation from within a 



jrge t.eir culture if they 
il need for change, if 
ilssatlsfled with present 
their culture. (People 
ange their culture unless 
a need for change. ) 

itroduced from above or 

more 1 ikely to occur If 
orced. that Is, if sanc- 



tions are applied to people one de- 
sires to change, providing a need for 
change they do not feel spontaneously. 

e. Some values are conducive to change, 
some make change difficult. 

f. Persistence of cultural traits may be 
a result of the lack of exposure to 
conditions which further change or to 
a reluctance to change. 

g. Certain facets of the social structure 
may inhibit marked social change and 
innovat Ion, 

1) Class structure may inhibit social 
change because upper class members 
will fear loss of rights and not ac- 
cept ideas of people of lower classes. 

a) Those who benefit most from the 
stratification system are most 
likely to accept it and most like- 
ly to oppose change. (Those on 

top tend to rationalize the justice 
of the stratification system as 
something natural.) 

b) The division of labor and respon- 
sibilities among castes produces 
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a mutual Interdependent, very 
stable, and slow-changing so- 
ciety. 

c) Tlic cjrcctest push to Improve 
levels of living ts more likely 
^ to cor.c vrom those above the 

bottom strata of society than 
from tliose at the bottom, 

2) Family litructure and cocranunal 
structure may make change dlff 1- 
cu 1 1 « 

3) When cn individual Is strongly at- 
tached to a group and is In contin- 
uing coi^tact v^ith It, his group- 
anchored beliefs and behaviors are 
much less likely to change than as 
if he Is far removed from the graip, 

2. A given culture Is an Integrated whole> 
based on fundamental postulates or values* 

a« All the Institutions In a society are 
related; because of this Interrela- 
tionship! ^ change In one institution 
Is likely to affect other institutbre, 
(Chdn9es In the family are reflected 
In other institutions and changes fn 
other Institutions are reflected in 
the fami ly. ) 

Changes in one aspect of a culture 
will have effects on other aspects; 
changes v/111 ramify whether they 
are technological, In social organ- 



Izatlon, in Ideology, or vvhatl 
Is a part of the cultural sysi 

*1 ) Technological change may c| 
lous problems In a society] 

Each culture is unique* 



h. Political revolutions are usual l| 
suit of multiple causes* 

5* Whenever things valued by a socll 
rxarce, there v/l 1 1 be different! 

cess to and cc/strol of these vail 
r;c:irce thinys by sub-groups V7!ih| 
cicty* 

a. Control of one or a few scare] 
may enable the group to get c] 
other scarce and valued thingl 
pyramid their control or powj 

b* CVass membership has certain 
life and behavior (class corrj 

c» Societies differ in the relat 
of ascribed and achieved stati 
provide and the relative emph] 
each* 

d« tf an individual is aware of 
ship In a class, this awarene^ 
feet his behavior. 

6» Members of a class can move out 
by various means, and this mobil 
up or down* 
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cU vidua! Is strongly at- 
a group and Is In contln- 
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ntal postulates or va1ues# 

tutlons In a society are 
use of this Interreia- 
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e aspect of a culture 
ccts on other aspects; 
^amlfy whether they 
leal, In social organ- 



ization, in Ideology, or whatever else 
is a part of the cultural system* 

*1 ) Technological change may create ser- 
ious problems In a society^ 

3# Each culture Is unique. 

Political revolutions are usually the re- 
sult of multiple causes. 

5. Whenever things valued by a society are 
:icarce, there v/Hl be differentiated ac- 
?;ess to and co^Jtrol of these valued and 
£r!irce thlnys by sub-groups wllhln the so- 
ciety. 

a. Control of one or a few scarce things 
may enable the group to get control of 
other scarce and valued things and thus 
pyramid their control or power. 

b. Class membership has certain effects on 
life and behavior (class correlates). 

c. Societies differ In the relative number 
of ascribed and achieved statuses they 
provide and the relative emphasis on 
each. 

d. If an Individual Is aware of his mend^er- 
ship In a class, this awareness raay af- 
fect his behavior. 

6. Members of a class can move out of a class 
by various means, and this mobility may be 
up or down. 




0. The more widespread the system of ed- 
ucation, the greater the mobility be- 
tween classes, 

b. The more Industrialized and urbani- 
zed the society, the more differen- 
tiated and open the system of strat- 
ifications ; the less industral Ized 
and urban tlie society, the less the 
mobility betvicen classes. 

Groups may engage in power conflict? one 
group trtes to dominate another in order 
to take something from It, such as labor 
or wealth. 

a. In political conflict there is a 
struggle over scarce valu^js or goals; 
each side tries to use the political 
system to attain its goals. 

b. Struggle may bring together otherwise 
unrelated groupsr Coalitions and 
temporary associations will result 
from conflict where primarily prag- 
matic interests of the participants 
are Involved. 

c. Groups engaged in continued struggle 
with the outside tend to be intoler- 
ant within. They are unlikely to 
tolerate more than limited departures 
from group uni ty. 

Accommodation may occur among i no ivi duals 
having equal status and power or it may 
occur when one individual or group is In 
a dominating position and can force other 



jndi\ 'duals or groups to acc 

a. Minority groups are somet 
accommodate. 

b. In autocratic governments 
fuse to accommodate are 

c. When one country wins a 
the defeated party to ac 

9. Every economic system faces 
lack of enough resourc^^s to 
human y,2nts_. 

Ecc:nc;r;ic v/ants of people 
to be :>atisf ied^ s^lnca 
services r.iust be rep 1 en J 
ly as they are used up, 
tion is expanding, and s 
vent ions create new v^ant 

10. Prices ( including wages ) a 
supply and demand, 

a. Other things being equal 
a good rises when the go 
supply as compared to th 
good and falls when the 
good is larger than the 
exist ing'pr ice, 

11. !n general business firms 
prof 1 ts . 

a. The incentive to achiev 
income as possible is m 
incentives. 
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individuals or groups to accommodate, 

a. Minority groups are sometimes forced to 
accommodate. 

b. In autocratic governments, those who re- 
fuse to accommodate are punished, 

c. When one country wins a war, it may force 
the defeated party to accommodate, 

9. Every economic system faces scarcity or a 
lack of enough resources to satisfy all 

human w?nts, 

Eccnc;r.ic vvants of people seem never 
to be :sC3tisf ied^ S'U.ce luzny goods ?nd 
services iV.ust be repJenlsI.ed cortstDHt- 
ly as they are used up, since popula- 
tion is expanding, and since new in- 
ventions create new v^ants, 

10, Prices (including wages) are affected by 
su 'fily and demand. 

a. Other things being equal, the price of 
a good rises when the good is in short 
supply as compared to the demand for the 
good and falls when the supply of the 
good is larger than the demand at the 
exist ing price, 

11. In general business firms try to maximize 
prof i ts, 

a. The incentive to achieve as large an 
Income as possible is modified by other 
i ncent i ves . 



12. Labor productivity may rise both from 
the activities of workers themselves 
and from the accumulation of capital 
and technological and managerial ad- 
vance. 

]3i Capital formation through saving Is a 
major means of increasing an economy's 
total output over time because it in- 
creases productive capacity. 

\h. Political pov/er Is unevenly distributed 
through a population. 

a. It is unlikely that cne ecu Id find 
manv genuine autocracies (rule by 
one) in complex modern govern- 
ment; they are very likely really 
oligarchies. The scope of govern- 
ment and the variety of clienteles 
demands a variety of skills which 
one man does not possess. 

1) Every decision maker is dependent 
on advice, knowledge, Information, 
political intelligence, and as a 
result, those advisors who can 
provide him with It have an impor- 
tant base for exerting power and 
influence on the official. 

2) A law or policy must be effectua- 
ted and applied; In that process 
the whole decision-making process 
goes on again. 



15. 



Any 
the 
and 
the 



decision Is in part 
Internal i^ed values 



the pi 
, the 

the experiences of the per 
dec is ion , 



16. The decision-maker reacts 
other dec is ion-makers . 



to 



17. Executive decisions are limiti 
factors, including permissabll| 

18. Taking the policy-making proc< 
the genera] strategic advantag| 
the status quo. 

19. The requirements for leadershil 
as an organization or governmel 
the need for leaders with admif 
skills tends to replace the ne| 
charismatic leader. 

20. The contrast between democrat! 
democratic political systems ml 
at as a conflict In basic undel 

21. Ideology Is associated with th] 
in the political system with t| 
political awareness, Involvemel 
formation. 

22. People with different Ideologi 
the same scene and their ideoli 
it sharply d^'offerent meaning ai 

maybe even different oercep] 
facts. 
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15. Any decision Is in part the product of 

the Internalized values, the perceptions, 

and the experiences of the person making 

the dec is ion. 



16. The decision-maker reacts 
other dec is Ion-makers . 



22. 



to pressures from 



Executive decisional are limited by many 
factors, including oermi ssab i li ty. 

18. Taking the policy-making process as a whole, 
the general strategic advantages lie with 
the status quo, 

19. The requirements for leadership r.-:ay change; 
as an organization or government develops, 
the need for leaders with administrative 
skills tends to replace the need for a 
charismatic leader. 

20. The contrast between democratic and non- 
democratic political systems may be looked 
at as a conflict in basic underlying values. 

21. Ideology Is associated with those people 
in the political system with the greatest 



pol itical awareness 
formation. 



involvement, and in- 



People with different ideologies may perceive 
the same scene and their Ideologies will give 
it sharply d^bfferent meaning and s i(]n i f i cance 

maybe even different perceptions of the 
facts. 



Most political communication depends on 
the use of negative and positive symbol 
stereotypes, and other communication 
shortcuts; effective commun i "zat ion de- 
pends on the effective manipulation of 
those symbolic tools. 

Obstacles to communication may be social 
as wel 1 as phys ical . 

The means may make it difficult to achie^ 
the stated ends . 

All of the places of earth are tied to- 
gether by forces of man and nature. 

a. Man has speeded spatial Interaction. 
Trade has drawn che world closer to- 
gether. 

b. City life Is heavily dependent upon 
trade. 

c. The world is a community of interde- 
pendent countries. (Important polit- 
ical happeninrs In one part of the 
world affect other parts.) 

There are many sources of national power 
In dealing with other nations. 

a. Military capacity is an Important fac- 
tor In the development of national 
power, but not the only one. 

b. Differences In population, resources, 
and economy may be reflected in dif- 
ferences In national power. 



28. Wars have an important econ 
upon people. 

29. The structure of the family 
one society to another, anc 
to onother within any socic 

30 In different societies or I 
groups within a society, sc 
sentiments are strongly rep 
are encouraged. As a resul 
has a modal personality or 
among its aduUs. 

31. Frustration may result in r 



SKILLS 

The broad skill toward which 1 
tlmately directed Is underlint 
aspect of a skill or an underi 
to learn a skill is In plain 

1 . Attacks problems In a ratl( 
a. Sets up hypotheses. 

2. Is skilled in gatherl ng jji 

a. Adjusts reading rate. to 
reading. 

b. Interprets graphs. 

1) Draws inferences fro 

3. Is skilled in evaluating I 
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d is a community of interde- 
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penings in one part of the 
feet other parts.) 

lany sources of national power 
with other nations. 

capacity is an important fac 
he development of national 
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ices in population, resources, 
lomy may be reflected in dif- 
i In national power. 



28. Wars have an important economic impact 
upon people. 

29. The structure of the family varies from 
one society to another, and from one group 
to onother within any society. 

30 In different societies or in different 
groups within a society, some emotion and 
sentiments are strongly repressed; others 
are encouraged. As a result any one group 
has a modal personality or personalities 
among its adults. 

31, Frustration may result in aggression. 



SKILLS 

The broad skill toward which teaching Is ul- 
timately directed is underlined. A specific 
aspect of a skill or an understanding needed 
to learn a skill is In plain type. 

1 . Attacks problems In a rational manner , 
a. Sets up hypotheses. 

2. \s skilled in gathering Information. 

a. Adjusts reading rate to purpose In 
reading, . 

b. Interprets graphs . 

1) Draws Inferences from graphs. 
3 • l *> s kil led in evaluating Infor m ation. 



a . Checks on the accuracy of I n formation . 

1) Checks facts against his own back- 
ground of information and collects 
additional information when he 
needs it to check the facts. 

2) Checks on the bias and competency 
of witnesses?, authors, and produc- 
ers of materials, 

3) Looks for poinls of agreement and 
dis ^jrcr^inont ?iiicng v/Itnisses and 
nnJ:!.ors -:nd other r.cjrc^s of in- 
foi jt !on. 

k) Sc'entlfles and e;omfnss assumptions 
to decide whether or not he can ac- 
cept them. 

5) Recognizes differences In difficul- 
ty of proving statements. 

b. Checks on the completen^rss of data 
and Is v^ary of general hat Ions based 
on Insufficient evidence* 

1) Rejects post-hoc arguments, 

c. Detects 1 neons Is tend es • 

d. Distinguishes between relevant and 
TrreTevant TnTormat lonT ^ 

1) Iden^'^fies persuasion devices. 
Has a wel ) -developed time sense . 



a. Makes and Interprets time 

b. Looks for relationships a. 
within one country and wi 
wide time framework^ 

Cc Has a sense of the passag 

d. Sees meaningful differenc 
eras; notes relationship 
betv^een institutions md 
t lons^ 

a. Applies previous ly- learne 
generalizations to new da 

b. Tests hypotheses against 
6. Communicates effectively wit 

a* Presents effective symposi 



ATTITUDES 

1. Is curious about social data. 

2. Values objectivity and desir 
values from affecting his int 
of evidence. 

3. Respects evidence even when I 
prejudices end preconceptions 



t ^ e accuracy of i n format ? on . 



a* Makes and Interprets timel Ines, 
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b. Lcoks for relationships among events 
v^ithin one country and within a world- 
wide time framework, 

c. Has a sense of the passage of time. 

d. Sees meaningful differences between 
eras; notes relationship within any era 
between institutions i^nd cultural assump- 
t IoikS - 



To 



a. Applies previous !y- learned concepts and 
generalizations to new data. 

b. Tests hypotheses against data. ^. 
6. Communica t es effectively with others ^ 

a. Presents effective symposia. 

ATTITUD ES 

1. Is curious about social data. 

2. Values objectivity and desires to keep his 
values from affecting his interpretation 
of evidence, 

3. Respects evidence even when it contradicts 
prejudices and preconcejbt ions. 



r 
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Is committed to the free examination of 
social attitudes and data. 

5. Is sceptical of theories of single cau- 
sation In the social sciences, 

6» Is sceptical of panaceas. 

7. Supports freedom of thought and expres- 
sion. 

0. Values procedural safeguards for those 
accused of crimes « 

Desires to protect the rights of minor- 
ities. 
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GtHERALiZ:j;o:'S OUTLINE MO. Q'A£ {Aot in order of 

G. Although culture is always chang- 111. Although culture is always chanr 

ing, certain parts or elements may parts or elements may persist ov 

persist over long periods of time. of time. 

Cultural traits may change through A. Russian culture has chanced t 
a process of diffusion. fusion and innovation from wi 

1. Much of Russian culture he 
from other peoples througl- 
d if f us ion. 

a. The people living in v& 
of as Russia borrov/ed n 
the peoples who invadec 
tral Asla« 

b. The people living in 
of as Russia borrowed 
from the Viking princes 
their trade and protect 
vaders. 

c. The people living in vA 
of as Russia borrowed n 
from the Byzantines vnt 
and warred in the Const 

d. Russians borrowed many 
from western Europe wn^ 
zed that Western Europe 
in technology. 

e. Many of the Russian mc\ 
and revolution had thei 
from Western Europe* (Oc 
humanitarian Ideas aboi 
ideas , etc. Marx in ti 

^ from the BrI tish. ) 
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^^'^^ OUTLINE NO. Oi^E (.^lot in order of teaching,) 

h culture is always chang- HI. Although culture is always changing, certain 

rtain parts or elements may parts or eleirenls may persist over long periods 

over long periods of time. of time, 

i traits may change through A. Russian culture has changed through both dif* 
ss of diffusion. fusion and innovation from within. 



K Much of Russian culture has been borrowed 
from other peoples through a process of 
dif fus ion. 

a. The people living in v;hat we now think 
of as Russia borrov/ed many traits from 
the peoples who inva^^ed them from Cen- 
tral Asia. 

b. The people living in what we now think 

of as Russia borrowed many cultural traits 
from the Viking princes wno organized 
their trade and protected them from in- 
vaders. 

c. The people living in what we novv think 

of as Russia borrowed many cultural traits 
from the Byzantines vHth whom they traded 
and warred in the Constantinople area. 

d. Russians borrowed many cultural traits 
from western Europe wnen the Tsars reali- 
zed that Western Europe was ah?ad of them 
in technology. 

e. Many of the Russian movements for reform 
and revolution had their oriqins in ideas 
from Western Europe* (Decembrist movement, 
humanitarian Ideas about slaves, Marxian 
Ideas, etc. Marx In turn borrowed ideas 
from the Bri tish. ) 
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2. Ports of Russian cultur 
innovation from w?thin. 

a. The village cofmiune 
sia as a means of so 
problems faced by pe 

b. The Russian system 
qui te distinctive; 
erebly from the sys 
Europe* 

c. The system of Zemst 
sien creation. 
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thay feel a real need for change, 
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Cultural traits may change as a re- 
sult of innovation from within a 
soc iety . 
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ral traits may change es ^ rc- 2. Ports of Russian culture are the result of 

of innovation from within a innovation from within. 

ty. 

a. The village commune evolved within Rus- 
sia as a means of solving some of the 
problems faced by peasants. 

b. The Russian system of feudalism was 
quite distinctive; it differed consid- 
erebly from the system in Western 
Europe. 

c. The system of Zemstvos Vi/as a unique Rus- 
s lan creat ion. 

B. A HMnbcr of factors facilitate or hinder change 

1. People change their culture if they feel a 
real need for change, if they are dissatis- 
fied with present aspects of their culture. 

a. The Russians gave more power to the 
'isars in order to gain protection from 
invaders* 

b» Tsars adopted policies of expansion to 
new seaports in order to gain outlets 
to the seas as they saw the need for 
greater trade and naval power, 

c. The Tsars set up a system of serfdom 
because of the need to gain support of 
landowners who were losing workers ♦ 

d. The Tsars abolished serfdom when they 
faced threatened peasant revolts* 



change their culture if 
fsel a real need for change, 
ley are dissatisfied with 
ant aspects of their culture. 



e. The Tsar granted cert 
reforms a result o 
of 1905 which arose I 
people became dissati 
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Change Instituted from above Is 
more likely to be successful If it 
IS enforced, that Is, if sanctions 
are applied to people one desires 
to change, providinq a need for 
change they do not feel spontane- 
ousty* 



f. Defeat in the Crimean 
of 1905 led many Russ 
that economic and soc 
necessary. 

g. The p'^ople of Russia! 
during 1917 and set ul 
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change because of worl 
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Persistence of cultural traits may 
result from a reluctance to change. 
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ce of cultural traits may 
cm a reluctance to change. 



e. The Tsar granted certain constitutional 
reforms .^s a result of the revolution 
of 1905 v^hich arose in part because the 
people becarr.e dissatisfied with the gov- 
ernment after its defeat at war. 

f. Defeat in the Crimean War end In the War 
of 1905 led many Russians to believe 
that economic and social reforms were 
necessary. 

g. The p'^ople of Russia revolted twice 
during 1917 and set up new political 
systeiTis out of dls^^ust with the condi- 
tions under the old government?. 

2. Change instituted from above Is more like- 
ly to be successful If It is enforced, 
that IS, if sanctions are applied to peo- 
ple one desires to change, providing a 
need for change they do not feel spontan- 
eously. 

a^ Most changes In Russia were made from 
above when the Tsar saw the need for 
change because of worry about competition 
from the West or fear of revolt from be* 
low or foreign invasion. 

b. The Tsar applied sanctions to the Russian 
people, thus giving them a need to change 
that many did not feeK 

3. Persistence of cultural traits may result 
from a reluctance to change* 



People who are in contact with 
each other are likely to borrow 
cultural traits from each other. 
Migration of people from one part 
of the liorld to another involves 
the movi::4^ont of culture and mater- 
ial objects, thus resulting in 
changes in the area to vihich peo- 
ple migrate* 
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a. Some of the Tsors faced great difficul- 
ty in bringing about more than surface 
changes when they tried to westernize 
Russia, The masses saw no need to 
change and preferred their own culture, 

b. The landowning classes tried to resist 
change which would be to their economic 
d isadvantage. 

Contact with other cultures frequently 
leads a group of people to adopt aspects 
of that culture. Persistence of cultural 
traits may be a result of a lack of expo- 
sure to conditions ivhich furi.'er change, 

a. Diffusion from the Vikin^js, t|ie Byzan- 
tines, and the Invading tribes from 
Central Asia was the result of culture 
contact. 

b. Russians did not adopt many of the cul- 
tural changes In Western Europe during 
the period of the High Middle Ages and 
the Renaissance because they were cut 
off from contact with these people dur- 
ing the Mongol invasions and domination 
of the country, 

c. Many serfs and peasants did not change 
their farming techniques or other cul- 
tural ways because of lack of contact 
with new ideas, 

d. Contact with western ideas by army offi- 
cers fighting during the Napoleonic Wars 
led them to develop western ideas at a 



who are in contact with 
tber are likely to borrow 
al traits from each other, 
son of people from one part 
i v;orld to another Involves 
:vCjT,ent of culture and mater- 
>jects, thus resulting in 
IS in the area to vihich peo- 
igrate* 



Certain facets of the social struc- 
ture may Inhibit marked social 
change and Innovation^ 



Some values are conducive to change, 
some make change difficult. 



People usually do not discard a 
trait completely; they are more 
likely to modify It to fit into 
new situations. Even when a major 
reorganization of a society takes 
place (such as a revolution), not 



time when other Russians 
contact did not develop 

5. Certain facets of the socla 
Inhibit marked social chang 

a* Family structure and the 
ture made change difflcu 
the serfs were freed. 

b. Class structure may inhi 
because upper class memb 
er will fear loss of rig 
cept ideas of people of 
Many of the landovvfning c 
prevent the freeing ofthe 
1 iberal reforms . 

6. Some values are conducive t 
make change difficult. 

a. Russian attitudes toward 
rationalism and fatalism 
difficult for the Soviet 
Industrial Izat ion. 

b. Russian attitudes toward 
paternalistic family str 
lectlve responsibility h 
difficult to introduce n 
niques after the freeing 

C. People usually do not discard 
ly; they are more likely to mo 
Into new situations. Even whe 
ganlzation of a society takes 
a revolution), not all of a cul 
ly modified. 
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Russians without such 
develop these ideas. 
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mhibit marked social 
{nnovatlon. 



[s are conducive to change, 
change difficult. 
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5» Certain facets of the social structure may 
inhibit marked social change and innovation^ 

a. Family structure and the communal struc- 
ture made change difficult even after 
the serfs were freed« 

b. Class structure may inhibit social change 
because upper class members v/ho have pow- 
er will fear loss of rights and not ac- 
cept ideas of people of lcv;er classes* 
Many of the landowning classes tried to 
prevent the freeing oftheserfs and other 

1 iberal reforms* 

6, Some values are conducive to change, some 
make change difficult, 

a, Russian attitudes toward tradition, time, 
rationalism and fatalism made It more 
difficult for the Soviets to introduce 
I ndustrial Izat Ion. 

b* Russian attitudes toward authority, the 
paternalistic family structure, and col- 
lective responsibility helped make it 
difficult to introduce new farming tech- 
niques after the freeing of the serfs. 

People usually do not discard a trait complete- 
lyj they are more likely to modify it to fit 
into new situations. Even when a major reor- 
ganization of a society takes place (such as 
a revolution), not all of a culture is complete- 
1 y mod i f i ed . 
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all of a culture is completely 
mod I f I ed . 




Gi\ Changes in one aspect of a culture 
will have effects on other aspects; 
changes v^ill rami fy whether they 
are technologfcal , fn socfal organ- 
ization, In ideology, or whatever 
else Is a part of tne cultural sys- 
tem. 



!• The old communal forms of 
were adapted to serfs and 
when serfs were freed, T! 
munel control of land was 
agricultural cooperatives 
Ists when they came to pov 

2^ The idea of collective res 
taxes and at law) did not 
serfs were freed; in some^ 
under the communists, 

3« The Patriarchal family laj 
other changes within Russ 

k. Autocratic rule and attiti 
ority, obedience, and ter 
through many changes in R| 

5, The ness ionic attitude in 
Orthodox Church has persi: 
form to the present day. 

6, The belief in some relfgli 
vat ion has been adapted ti 

• vat ion through communism. 

7, Even after the revolution 
Russian cultural traits p 
used by the Bolshevists, 

D» Changes in one aspect of a c 
effects on other aspects; ch 
whether they are technologic 
ganization, in ideology, or 
a part of the cultural syste 
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Iture IS completely 



n one aspect of a culture 
effects on other aspects; 
111 ramify whether they 
blogjcal, in social organ- 
■'n ideology, or whatever 
part of the cultural sys- 



2. 



The old communal forms of making decisions 
were adapted to serfs and then to the mir 
when serfs were freed. The system of com- 
munal control of land was adapted to the 
agricultural cooperatives by the commun- 
ists when they came to power. 

The idea of collective responsibility (for 
taxes and at law) did not change after the 
serfs were freed; in some forms it persists 
under the communists. 



D.. 



3. The Patriarchal family lasted through many 
other changes vvithin Russia. 

Autocratic rule and attitudes tcv.'ard auth- 
ority, obedience, and terror persisted 
through many changes in Russia. 

5. The mess ionic attitude Introduced by the 
Orthodox Church has persisted in modified 
form to the present day. 

6. The belief In some religious means of sal- 
vation has been adapted to the idea of sal- 

• vat Ion through communism. 

7. Even after the revolutions of 1917, many 
Russian cultural traits persisted and were 
used by the Bolshevists. 

Changes In one aspect of a culture will have 
effects on other aspects? changes will ramify 
whether they are technological, In social or- 
ganization, in ideology, or whatever else is 
a part of the cultural system. 
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1, Changes in the type of farming (from slash 
and burn lo more settled types) led to 
changes In the patterns of land ov;nership 
and social organization among peasants. 

2, Loss of markets during the period of Mongol 
Invasions led landowners to stop producing 
so much for markets and to set up different 
relationships with peasants. This loss 
also resulted In great changes within the 

c 1 1 1 es . / 

3, The Introduction of 5ome western Ideas 
about technology under Peter the Great led 
to changes In other aspects of Russian life. 

k. The Introduction of the Greek Orthodox re- 
ligion Into Russia led to many changes In 
Russian society and helped fix Ideas of 
authoritarianism In government as well as 
In religion. 

5. The establishment of the Zemstvos, In part 
to help meet problems raised by the freeing 
of the serfs, led to greater educational 
opportunities and so greater mobility be- 
tween classes. 

6. The declining reputation of the Tsars and 
the loss of certainty about Russian super- 
iority after defeat In the Crimean and 
Japanese wars led to many economic, social 
and political reforms. 
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G« A given culture is an inteqrated 
whole, based on fundamental postu- 
lates or values^ 



G, The greatest push to improve liv- 
ing levels is m3re likely to come 
from those above the bottom strata 
than from those at the bottom. 



7* Increased industriaMza 
need for more workers an 
changes in the communal 
peasants. Later, indus 
affected mob i 1 i ty among 
f ami ly structure, 

8, Technological changes c 
problems both in Western 
stimulating Marxism) and 
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jlture is an integrated 
sed on fundamental postu- 
/alues* 



est push to improve liv- 
Is more likely to come 
above the bottom strata 
those at the bottom. 



7. Increased Industrialization led to the 
need for more workers and helped bring 
changes in the communal system among 
peasants , Later , Indus tr ial izat ion also 
affected mobility among classes and the 
f ami ly structure, 

8, Technological changes created serious 
problems both In Western Europe (thus 
stimulating Marxism) and in Russia. 

E. A given culture is an integrated whole, based 
on fundamental postulates or values. Some of 
the values fostered by the Orthodox church 
came to permeate all aspects of Russian so- 
ciety and culture (e.g. rejection of rational- 
ism and acceptance of mysticism; attitudes 
toward common responsibility rather than in- 
dividual respons ibl 1 ty > etc.) 

F. The greatest push to improve living levels is 
more likely to come fran those above the bot- 
tom strata of society than from those at the 
bottom. 



1, The bottom strata lacked the education 
resources and hope for change. 



and 



2» Most of the reform and revolutionary move- 
ment in Russia came from the middle or up- 
per class intelligentsia. (Marx and Engels 
were also not of the lower class.) 



OBJECTIVES 

Although culture is always chang 
ing, certain parts or elements 
may persist over long periods of 
t ime, 

IS CURIOUS ABOUT SOCIAL DATA. 



OUTLINE NUMBER TWO (in suggested ore 

I I [.Although culture is always chang 
or elements may persist over Ion 



Sets up hypotheses. 



IS CURIOUS ABOUT SOCIAL DATA 



ilture is always chang- 
n parts or elements 
: over long periods of 
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OUTLINE NUMBER TWO (in suggested order of f-aehing) 

I I I. Although culture is always changing, certain parts 
or elements may persist over long periods of time. 



ABOUT SOCIAL DATA. 



'POtheses , 



3 ABOUT SOCIAL DATA 



TEACH r.N^u i^:^.OCEDU>US .10^,- MATERIALS OF 

], Tell pupils tUot some people state that one of the prob- 
lems facing Che Soviet government is to overcome long- 
seated attitudes and traditions in Russian life. A 
study of history may help pupils decide If these analy- 
ses are right, and if so what these attitudes and tradi- 
tions are. Also point out that others argue t^^at some 
of the earlier attitudes and values have aided the So- 
viets* A study of history may help pupils decide if 
these people are right and if so which attitudes and 
values these are. Perhaps pupils will decide th.Jt 
both grouos a^e right or both wrong, or they may decide 
that one group is right and one wrongi 



Say: Historians are sometimes likely to state that no 
country can escape its history. V/hat do you think they 
mean? Do you thirk they are right? V/hy or why not? 
(Point out that a study ef Russian history may help pu- 
pils decide if this statement is true in the case of the 
Soviet Un ion. ) 



3* Point out on a map the part of Russia in which early e- 
ventr. in Russian history took place and in which the na- 
tion \*as born. Ask: What is this part of Russia usual- 
ly called? V/hy do you think the culture of the people 
living in European Russia differs considerably from that 
of people living in the western part of Europe? (Do not 
answer for the class. Let pupils set up hypotheses to 
test. ) 



^. Perhaps place books dealing with Russian history on a 
table in the room and let pupils have a browsing period 
in which they find a book which interests them for fur- 
ther reading or a topic in which they are particularly 
interes ted. 
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y find a book which interests them for fur- 
or a topic in which they are particularly 

er|c 



-103- 

Adjusts reading rate to purpose In 
read i ng ^ 

IS CURIOUS ABOUT SOCIAL DATA, 



Cultural traits may change through 
a process of diffusion. 

Peoples v/ho are in contact with 
each other are likely to borrow 
cultural traits from each other^ 

Migration of people from one part 
of the world to another involves 
the movement of culture and mater- 
ial objects, thus resulting In 
changes in the area to which peopl 
migrate. 



A, Early Russian history is chard 
ies of invasions, by attempts 
the country for protection and 
quarrels among the different h 
Invasions and trade with diffd 
suited in the diffusion of maf] 
of these peoples to the SlavicI 
what is now Russia, The peri J 
by changing agricultural instj 
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1 traits may change through 
ss of diffusion. 

v/ho are in contact with 
her are likely to borrow 
1 traits from each other, 

on of people from one part 
world to another involves 
ement of culture and mater- 
ects, thus resulting in 
: in the area to which people 



Early Russian history is characterized by a ser- 
ies of invasions J by attempts of princes to unite 
the country for protection and trade, and by 
quarrels among the different Russian princes, 
invasions and trade with different peoples re- 
sulted in the diffusion of many culture traits 
of these peoples to the Slavic peoples vjithin 
what is now Russia. The period is also marked 
by changing agricultural ins ti tut ions • 
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Give pupils a list of study questions to guide thetr 
work during their study of Russ ian his tory , Or have 
pupils wo r!'. out their own list. Perhaps have pup! ) s 
read rapidly through any of a number of brief accounts 
of Russian history to find out which topics they are 
interested in the most* (Before they begin /discuss 
reading rate to use for this purpose. Be sure to have 
aval lable materials of different reading levels to suit 
the differing reading levels in the class.) 

Now give pup ! Is a 1 Ist of sutj^ested individual and 
group net ! V I t 5 er^ ^n<\ let them stingest oiihers^ H'-viv^^ ^ •> 
pi Is 1 ist tiiolr f j rst ^ socgikI, ond thi rd cho^'./vs on 
pupor 1:o turn In o^; ^n<l of pei^^odo IK]:--^ oz- 
s iignnients the nixt d'-y, g5 ving . pMp.s^s o • t'errcciin/^i^ 
s'chadule so thcW: tW/ v;i11 lmhvr \ihon th^-f ri):^^^ \ 
itieir projects ccinpiefcod. 



Give pupils time in class to work on various projects 
deal ing with Pvuss ian history,. Vary this study time 
with prpjects such as the fol lowing; 
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. a list of study questions to guide their 
.their study of Russian history. Or have 
out their own list. Perhaps have pupils 
r through any of a number of b r i ef accounts 
ilstory to f ind out which topics they are 
n the most* (Before they begin, discuss 
i to use for this' purpose. Be sure to have 
jterJals of different reading levels to suit 
ig reading levels in theclass.) 

>ils a ] ist of surj^jes ted individual nnd 

-t!er3 ^:r;d let tlK-nr G|m^^ ofcherr--^ ri'.iv^^ it- 
•ci r f j rs 1 5 snccnd , ond th I rd cho^''."s on 
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le Vi;i;<(: i-.y, giving pi;pMs a t'^iiiCclLh/iri 
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:i:s ccirrplefcod. 



time in class to work on various proj ects 
n Russian hlstoryj. Vary this study tlrne 
ts such as the fo)l lowing; 
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Lengji^el , The Sovie t Vnioni^ 

Scholastic Book Services 
ed i tors , Soviet Union, chs. 

2, " 

Petrovich, Soviet Union > 
PP, 19-: '43. 

Rieber & Nelson, A Study of 
the U, S >S.R^ an d Communtsm , 
cKTX*'^ 

Mciiidel i Russia Re-ex<imi ned , 

S c h ] e^i i i'\ iie r , C ;;>,Vinii.! n i ^m^, . V(! V3 1 

Vihitinq. Tl^i-) Soviet Union 

Appropriate sections In texts 
If brief (e.g. Wei ty, Man's 
• Cultura l Heritag e, pp. '^63- 

Stavr tanos / Globa l til st. of 
Man, pp. SlO'^^rrffT) 
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' . Presents effective symposic3 > 



S. Is in the habit of looking at 
places and events In terms of 
relative location. 



S. Checks on the btas and compe . 3ncy 
of authors t 
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a. Review with the class the differences between a sym- 
posium and e panel presentation. Discuss ways of pre- 
paring and presenting both. Have pupils v/ho are r 

ing part in either a symposium or a panel prepare v/rit- 
ten progress reports. Indicating sources used, ways in 
which they are dividing up the work for the presenta- 
tion, and mejor points to be stressed, 

b. Project drawings of some of the different peoples who 
moved into the Russian plains in the early period of 
Russian history. Perhaps ,)lace dravyings on a bulle- 
tin board ocound a nr:;p sly/.Mng the nreos from whh"^ 
the different peoples 3 re thought to have coiwe oj.d to 
v/hich they moved within what is now Russia, (For such 
a bulletin board, urse pupil's drawings from past years 
or get volunteers to make drawings before the class 
begins this sub-unit,) 

c. Give pupils an account of the Scythians by Herodotus, 
Have them read the account, do the exercise, and ana- 
lyze the account. Be rure to discuss: How does 
Herodotus' own values affect Lhe account? What ohtir- 
acteristics does he describe? 



Carmichael , 
History of 
Hosr.ow, Russ 

V/alsh, Ru3S j 
Union, p. Ti 



See "Selecte 
Russ ian Hist 
**ExercIse on 
#1. 



Now quote V/alsh on modern historical interpretations 
about the Scyrhians, (Use excerpts and paraphrase 
his material on the peoples dominated by the Scyth- 
ians,) Discuss: Would you put more faith in Walsh 
or Fn Herodotus' account? Why? 

d. Have pupils read the early (MhS) account of the Tar- 
tars written by a French knight who fought them. They 
should evaluate the source in terms of the bias and 
competency of the author. 



Walsh, Ru s s i I 
Union, pp, q\ 



See "SelecteJ 
Russ ian His tJ 
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the class the d i f f erorices between a sym- 
£ panel presentation. Discuss ways of pro- 
presenting both. Have pupils v/ho are i 

either a symposium or a panel prepare v/rit- 
reports, indicating sources used, ways in 
are dividing up the work for the presenta- 
ajor po'nts to be strer>sed. 

swings of some of the different peoples who 
the Russian plains in the early period of 
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i)t peoples are thought to have come ni.d to 
:njve:d within v;hat is now flussia. (For such 
board, use pupil's drawings from past years 

jnteers to make drawings before the class 
sub-unit.) 

an account of the Scythians by Herodotus, 
oad the account, do tne exercise, and ana- 
count. Be sure to discuss: How does 
own values affect che account? What ohor- 

does he describe? 



alsh on modern historical interpretations 
cythians. (Use excerpts and paraphrase 
I on the peoples dominated by t:be Scyth- 
cuss: Would you put more faith in Walsh 
otus* account? Why? 



read the early {]2k3) account of the Tar- 
n by a French knight who fought them. They 
uate the source in terms of the bias and 
of the author. 



Carmichael, ^n I l^[us t rated 

Historj^qf RussTa^; 

Hoicov/, T^risTTiTTjnder the Czars 

-h, 2, ~- — 

\1 nl s h , Riji^s^s I a H- 



See "Selected Readings. in 
Russian History" #1 and 
"Exercl^^e on Russian History, *' 



Walsh, Russi a a nd the Soviet 



See "Selected Readings in 
Russian History," #2. 
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$• Checks on the bias and competency 
of authors , 

I . Checks on t he completeness of data 
and is wary^^oT general Izat Sons 
based on insufficient evidence. 



5, Sets up h^otheses ^ 

G. People who are in contact with 
each other are likely to borrow 
cultural traits from each other^ 

6, Migration of people from one part 
of the world to another involves 
the movement of culture and mater 
ial objects, thus resulting in 
changes In the area to which peo- 
ple migrate* 



ERIC 
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Give pupils differing accounts of hov-^ the Vikings or 
Varangians came to Russia, Discuss: Why do you think 
these accounts differ so much? Discuss the problem 
of historical research in this period because of the 
lack of written history and the dependence upon early 
writings made years later on the basis of oral tradi- 
tions • 



Project pictures of Russian churches and the Kremlin, 
Ask pupils if they have ever seen pictures of similar 
churches in other parts of the world. If so, where? 

Now show pupils pictures of churches and other build- 
ings showing this Byzantine influence in the eastern 
Mediterranean area. Have pupils compare. Discuss: 
Where do you think this architectural style started? 
How do you think it may have spread? (Have pupils 
test their ideas against data studied later in this 
sub-unit,) Perhaps show picture of corn palace at 
Mitchell, South Dakota, Have pupils compare this 
building with the ones they have just seen. Then 
ask: Hov; do you think this style of architecture 
could have appeared in Mitchell, South Dakota? Tell 
pupils about the numbers of Russian immigrants to 
this area. 



Moscow, Rus 
C zars , pp , 
Ewing , Our 
p. 325. 
Seeger, Pa 
History , pp 
Riha, Read! 
vol, 1, 
Walsh, ReadI 
vol 1, 
Wajsh, Ryss 
UrUon, PP^ 
Stavr lanes » 
Man, pp, 31 
See "Exerci 
tory,^' #2. • 
Russ, Hist, 
For a pictu 
church, see 
en inq World 
or 
of 



Stavr lan 
Man , p. 



or Thayer, 
For picture 
ern Byzant' 
see Stavria 
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)upi1s differing accounts of how the Vikin r 
ians came to Russia. Discuss: Why do y nk 
accounts differ so much? Discuss the pre 
torical research in this period because ot tne 
)f written history and the dependence upon early 
igs made years later on the basis of cral tradl- 
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Mos cow , R uss ia^ U nder t he 
C zars , pp. 33-3"^. 
Ewi ng , Our W iden i nq Wor Id , 
p. 325. 

Seeger, Pageant of Russ ian 
H is tory , pp. d- 1 1 . 
Riha, Readings in Russ. Hist . , 
vol. 1. 

Wa 1 s h , R eadings in Russ. Hist . , 
vol 1. ^ 

Wajsh, Russia an d the Sov . 
Union, ppo TlJ-21 . 
'Stavr lanes. Global H ist, of 
Man, pp. 312-13. 
See "Exercise on Russian His- 
tory,^* #2. "Selected Rdgs. on 
Russ. Hist.," #3. 
For a picture of a Russian 
church, see Ewing, Our Wid - 
ening World , p. 320; 
or Stavnanos, Global Hist . 
of Man , p^ 363; 
or Thayer, Russ ia , pp. 38-39. 
For pictures of Middle East - 
ern Byzantine architecture, 
see Stavrianos, p* ^61, 503. 



Sets up hypotheses^ 



Culture traits may change through 
a process of diffusion* 



Culture traits may change through 
a process of diffusion. 

Peoples who are in contact with 
each other are likely to borrov/ 
culture traits from each other^ 



Presents effective symposia . 

Migration of people from one part 
of the v^orld to another involves 
tlie raovement of culture and mater- 
ial objects, thus resulting in 
changes in tlie area to which peo- 
ple migrate. 

People do not change their culture 
unless they feel a need to change. 

Changes in one aspect of a culture 
will have effects upon other as- 
pects; changes will ramify, whether 
they are technological, in social 
organization, In ideology, or what- 
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Project a chart showing a number of words such as 
father, mother, and brother in English, French, Ger- 
man, and Russian languages. Ask: How do you think 
this cose resemblance between some of the words in 
the different languages may have come about? 

h. Have a pupil who Ss studying Russian show the class 
the Russian alphabet. Compare this alphabet with 
other alphabets. Does It resemble any of them? 



Ask a Catholic priest or a Russian or Greek Orthodox 
priest or both a Catholic and one of the Orthodox 
priests to speak to the class about the differences 
in the two churches, particularly as they developed 
in the early days of the Great Schism, 



Have several pupils present a symposium on Russia prior 
to the Mongol Invasions. They should discuss the Inva- 
sions from the east and south, the rule by the Vikings, 
the trade v/lth the Byzantine Empire, the establishment 
of Kiev, che formation of a loose confederation of 
princes during the Kiev period and the quarrels between 
those princes, the early wars with neighboring peoples, 
and the adoption of various culture traits from those 
with whom tne Slavs came In contact (e.g^ religion, al- 
phabet, art, architecture, ideas about rationalism and 
mysticism as a means of understanding their world, ideas 
about autocracy, etc.) Following the symposium, dis- 
cuss the diffusion of culture traits and particularly 
the influer^ce of the Greek Orthodox church as compared 
with the influence of the Russian Catholic church on 
western Europe. What differences were there between 



Moscow, Rusj 
Czar s.> pp» 
Ewing, Our \ 
pp. 322-287 
Seener, Pag ^ 
History pp 
Riha, ed. , f 
s Ian His tor^> 
WalsTT, ed. , 
s ian History 
Ttavr lanos , 
Man,_ pp. 361 
Walsh, Rus si 
Union , ch."^ 
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a pupil who is studying Russian show the class 
ussian alphabet. Compare this alphabet with 
alphabets. Does it resemble any of them? 



Catholic priest or a Russian or Greek Orthodox 
t or both a Catholic and one of the Orthodox 
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ocracy, etc.) Following the symposium, dis- 
diffusion of culture traits and particularly 
ence of the Greek Orthodox church as compared 
influence of the Russian Catholic church on 
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I 



Moscow, Russia Under the 
Czars , pp, 3t'^3* 
rwing. O ur Widening World , 
pp, 322-2H; 

Seeger, Pageant of Russian 
History ,'^pp/ ll-65> 
Riha, ed. , Read ings In Rus - 
sian Hist ory, "vol 1 . 
WalsliT e<il. , R eadings in Rus 
s i an History , vo 1 . 1 , 
S tavr ianos , Glo bal Hist, of 
Han, pp. 3d2"^\ 
Walsh, Russia and the Soy . 
Union, ch. 37 
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ever else is a part of the cultur- 
al system, 

G. All of the places of earth are 

tied together by forces of man and 
nature. (Man has speeded spatial 
Interaction through trade,) 

Accommodation may occur among in- 
dividuals having equal status and 
pov^?er or it may occur when one in- 
dividual or group is In a dominat- 
ing position nnd crn force ofchar 
iudiviuuals or groups to cocc; .o- 
date. 



G. Whenever things vnl ued by a socie- 
ty are scarce, there will be dif- 
ferential access to and control of 
these valued and scarce things by 
sub-groups within the society. 

G. Members of a class can move out of 
the class by various means, and 
this mobility may be up or down. 

G. Chonges in one aspect of g cu]tL»rc 
will have effects on other aspects, 

G. Control of one or of a few scarce 
things may enable the group to get 
control of other scarce and valued 
things and thus pvramid their con- 
trol of power. 

G. People usually do not discard a trait 
completelyj they are more likely to 
modify it to fit into new situations. 
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ideas of the two churches? between their role as com- McClosky & Tu 

pared with the political rulers? V/hy was the adoption ta torship , p, 
of a different religion in Russia Important in terms 
of the relationship of Russians with peoples in western 
Europe? 

(Instead of the symposium, you may wish to have all pu- 
pils read about this era of Russian History. If so, 
have members of the class read different books, in terms 
of their reading level. Discuss the same questions as 
those suggested for the follow-up discussion on the sym- 
pos ium. ) 



Have a very capable student report on conditions among Blum, L ord an< 

peasants during the Kiev period. He should note changes RussiaT chs. 

to a new type of commune as settled agriculture replaced Or *' Selected 

the older shifting forms of agriculture. He should also slan History,*' 
note the factors which led to the development of large 
landowners, slaves, and Indentured peasants. 



Or have pupils read #k In the ^'Selected Readings;" Then 
discuss changes in agriculture and the effects of these 
changes as well as the persistence of certain traits. 



-112- 

)e two churches? between their role as com- 
the political rulers? V/hy was the adoption 
'ent religion in Russia important in terms 
itionship of Russians with peoples In western 



the symposium, you may wish to have all pu- 
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ading level. Discuss the same questions as 
ssted for the fol lov^-up discussion on the sym- 
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ficClosky g. Turner, Sov. Die 
t atorship , p. 28. 



Blum, Lord and Peasant in 
Russia , chSo 2-3/ .. . 
Or ''Selected Readings on Rus 
slan History, • 
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Makes and Interprets timelines ^ 

Looks for relationships among e - 
vents within one country and with - 
in a world-wide time frameworlcH 



P resents effective symposia . 

Although culture is always chang- 
ing, certain parts or elements 
may persist over long periods of 
time. 

Persistence of cultural traits may 
be the result of a lack of exposure 
to conditions which further change, 
Including contact with other cul- 
tures. 



. B. The tMongol invasions cut Russ 
Western Europe at the time wh 
were taking place there durin 
die Ages, The Invasion also 
upon economic life, and upon 
changes and movements within 
on the growth of autocratic i 



People usually do not discard a 
trait completely; they are more 
1 Ikely to modify it to fit into 
new s I tuat ions , 



nterprets t imel mes » 

elat ionshfps among 
in one country and wr th- 
-wide time framework. 



113- 



fectlve symposia ^ 

ulture is always chang- 
in parts or elements 
t over long periods of 



e of cultural traits may 
ult of a lack of exposure 
ions which further change, 
contact with other cul- 



B. The fbngol invasions cut Russia off from 
Western Europe at the time when many changes 
were tgkmg place there during the Hfqh Mid- 
dle Ages, The invasion also had an effect 
upon economic life, and upon population 
changes and movements within Russia, and up- 
on the growth of autocratic ideas in Russia, 



ually do not discard a 
letely; they are more 
modify it to fit into 
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9. A cofnmittee might begin a timeline on Russian history. 
This timeline should be placed underneath a timeline 
prepared during the study of Western Europe. It should 
be referred to constantly as pupils study the history 
of Russia, 

A pupfl might also prepare a brief timeline of events 
in U.S. history to be placed beneath the timeline on 
Russian history, (Both timelines should be made to same 
scale as the one on Western Europe^) 

During the study of Russian history, the teacher should 
frequently ask the questions: What was happening in 
Western Europe at this time? In the United States (for 
later periods in Russian history)? Do you think there 
were any relationships beti/cen these events In Russia 
and events in these other parts of the world? 



10. Have several pupils present a symposium on Genghis Khan, 
the Mongol invaders, and their effects upon Russia* Fol- 
lowing the symposium, discuss these effects. Were they 
primarily the result of diffusion? of reaction to con- 
quest? of the breaking off of communication and trade 
with western Russia? Or were they the result of a com- 
bination of these factors? Have pupils compare the role 
of the Orthodox Church during this period and the Catho- 
lic church in V/estern Europe during the Middle Ages. 
Also have pupils note changes in the system of landown- 
ing and the conditions of the peasants during this per- 
iod. Pupils should add to their chart dealing with pea- 
sant 1 ife in Russ ia, 

(Or instead of the symposium, you may wish to have all 
pupils read about the Mongol period in Russia, If so, 
have pupils read differing accounts suited to their read- 
ing level, 3e sure to have at least one pupil read a- 
bout changes taking place among peasants, landowners, and 
cities during this period,) 



Lamb, Gengh 
Moscow, 
Czars , pp. 
Seeger , Pa 
Hist , , cl 
Cwing, Our V 
pp. 328^15^ 
Carmichael , 
of Russia; 
Riha, ed,, 
s ian Histor 
Walsh, ed.s 
sian i^istor 
Blum, Lord 
sla, chs, ^ 



large lando 
Walsh, Russ i 
Union, pp, 
"Selected 
History, #5 
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elationships beU;cen these events In Russia 
in these other parts of the world? 



al pupils present a symposium on Genghis Khan, 
invaders, and their effects upon Russia, Fol- 
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the result of diffusion? of reaction to con- 
the breaking off of Communication and trade 
rn Russia? Or were they the result of 'i com- 
f these factors? Have pupils compare the role 
hodoK Church during this period and the Catho- 

in Western Europe during the Middle Ages, 
pupils note changes in the system of landown- 
e conditions of the peasants during this per- 
ls should add to their chart dealing with pea- 
In Russia. 

of the s>.nposium, you may wish to have all 
d about the Mongol period In Russia. If so, 
read differing accounts suited to their read- 
3e sure to have at least one pupil read a* 
es taking place among peasants, landowners, and 
ioa this period.) 



Lamb, Genghis Khan ; - 
Moscow, Russia Under the 
Czars, pp. ^3-^9; 
Seeger, Pageant of Russ tan 
Hist . , ch. 5; 

Ewing, Our V^iden i ng World , 
pp. 32ff:i3oi 

Carmlchael, Illustrated Hist, 
of Rues ta ; 

R i ha , ed . , Readings in Rus* 
s ian History, Vol. 1 ; 
Walsh, ed.. Readings In Rus - 
sian History , Vol . 1 ; 
Blum, Lord and Peasant In Rus - 
sia, chs. ^-7 (on cities , 
Targe landowners, and peasants ); 
Walsh, Russia and the Sov. 
Union , pp. 47-5^. 
^'Selected Readings on Russian 
History,'' #5. 
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G. Accommodation may occur among in- 
dividuals having equal status and 
' power or it may occur when one in- 

dividual or group is in a dominat- 
ing position and can force other 
Individuals or groups to accommo- 
date. (V/hen one country wins a 
war, it may force the defeated part- 
y to accommodate. ) 

6* City life Is heavily dependent up- 
on trade. 

G.. {*-::;;^bars of o ^:las^s ^:i:>v^^ ouu Cn ■ 

r::oornc:y. ;n^y bo or dov;n, 

G, Chsa^gGs In one aspect of culture 
will have effects on other aspects; 
changes will ramify whether they 
are technological, In social organ- 
ization. In Ideology, or whatever 
else Is a part of the cultural sys* 

G. Obstacles to communication may be 
social as wel 1 as geographic. 

G. Culture may change through a prb- 
V cGss of diffusion. 

G, Culture may change through a pro- 
cess of innervation from within. 

: 6, People do not change their behav- 
ior unless they feel a need for 
■ ^ 'change^' .-. • 
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G. In autocratic governments, those 
who refuse to accommodate are 
punished* 

G. In different societies or in dif- 
ferent groups within a society, 
some emotions and sentiments are 
strongly repressed; others are en- 
couraged. As 0 result, any one 
group has a modal personality or 
personalities among its adults, 

6* Whenever things valued by a socie- 
ty are scarce, there will be dif- 
ferential access to and control of 
these valued and scarce things by 
sub-groups within the society. 

G. Class fTiefiibership carries with it 
certain class correlates. 

G. Although culture is always chang- 
ing, certain parts or elements may 
persist over long periods of time. 

G, Culture may change through a pro- 
cess of innovation from within or 
diffusion from other cultures. 

G. People do not change their culture 
unless they feci the need for change. 

G» Change introduced from above or with- 
out is more likely to occur If it is 
enforced, that is, if sanctions are 
applied to people one desires to 
change, providing a need for change 
they do not feel spontaneously. 



C. The Princes of Moscow gradu^ 
Mongol domination, expanded 
over more and more land, sej 
autocratic government, and 
dom into Russia. The peopli 
came to believe during this! 
sia was the center of Greeki 
that the Russian people hac 
5 ion in the world. 
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introduced from above or with- 
more likely to occur if it is 
d, that is, if sanctions are 
i to people one desires to 
. providing a need for change 
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C. The Princes of Moscow gradually threw off 
Mongol dom i nat i on , expanded the i r cent ro 1 
over more and more land, set up a highly 
autocratic government, and introduced serf- 
dom !.. .0 Russia. The people of Russia also 
came to believe during this period that Rus 
sia was the center of Greek Orthodoxy and 
that the Russian people had a religious mis 
s ion in the world. 
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*n . Have pupils read from a variety of sources about the 
way in which the Princes of Moscov/ threw off Mongol 
control, ocponded their own control, set up an autocro- 
tic government, and established serfdom. Bring the 
history of Russia down to the period of Peter the Great. 
(Or use a symposium to present this information.) 

Discuss: What effect did Ivan Ill's marriage to a Greek 
princess have upon Russia? What effect did Ivan the Ter- 
rible have upon democratic practices in Novogorod? What 
changes took place in Russian culture during this period? 
In what ways did the culture remain much the same? Why 
do you think Russia adopted such an autocratic govern- 
ment during this period? Now did the autocratic power 
of Ivan the Terrible compare with that of rulefS in West- 
ern Europe at the same time? 



Perhaps have a pupil make a large wall map showing how 
Russia expanded from the time the early princes of Mos- 
cow got rid of Mongol control. He should place each 
newly acquired area on the map as the appropriate per- 
iod for this expansion is discussed in class. 



Moscow, Rusj 
Czars , ppr^^ 
Ewing, Our I 

pp. 330- 33T 
Carrriichael , 
of ^i!?s la; 
RihaV ed. , \ 
s ian His to r' 
Walsh, ed. , 
sian His tor 
Blumj_Lor,£j 
i\?i|S„llT chs 
Lamb , "March^ 
McClosTTy anl 
Dj^ctatorshjj 
WaTsTT/ Buss 
Union , pp. i 

Oenoyer Gepi: 
Sov. Union 
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xponcled their own control, set up an autocra- 
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Russia down to the period of Peter the Great, 
symposium to present this information,) 

What effect did Ivan Ill's marriage to a Greek 
ave upon Russia? What effect did Ivan the Ter- 

upon democratic practices in Novogorod? What 
ok place in Russian culture during this period? 
iys did the culture remain much the same? Why 
nk Russia adopted such an autocratic govern- 
g this period? Now did the autocratic power 
e Terrible compare with that of rulers in West- 
^ at the same time? 



jve a pupil make a large wall map showing how 
sanded from the time the early princes or Mos- 
d of Mongol control. He should place each 
lired area on the map as the appropriate per- 
ils expansion Is discussed In class. 



Mos cow , Russ^J <^„Un.der . t he_ 
Czars , pp - 7 1 ; 
Ewing> Our W i d e n i n q_ Vf o r Jjd . 
pp. 330-333; 

Carmichael, 1 1 lust rated Hist , 
of ? a ; 

Riha, ed. , Readings in Rus - 
s ian History, voK 1; 
Wa 1 s h , ed , , Roeding s in Rus- 
sian History , vol, 1; 
B 1 urn i_Lord_and Peasant^ jn 

j^^-iiiT chs sn^r 

b, March of Muscovy; 
McCloslcy 'afiT Turner , Soy, 
Dicta tor s]t]£, pp, 28-29;'^ 
WaTsTT/ Russia and the Sov, 
Unlon > pp, 55-102/ 

Denoyer Geppert atlas of 
Sov, Union 
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G. People usually do not dlsv^.ard a 
trait completely; they are more 
likelv to modify it to fit into 
new situations* 



Gt People do not change their culture D, Peter the Great and Coi:!:c 
unless they feel a need to change, to westernize Russia In o 

with the west. They rema 

6. Culture may change through a pro- tic rulers » 

cess of diffusion or through inno- 
vation from within a country. 



In polWcd conflict there Is a strug- 
gle over ocsrce values or goals. 

6. Accommodation may occur among in- 
dividuals having equal status and 
power or it may occur when one in- 
dividual or group is in a dominat- 
ing position and can force other in- 
dividuals or groups to acccmmodate, 
(In autocratic governments, those 
who refuse to accommodate are pun- 
ished. ) 
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from within a country. 



0^ Peter the Great and Cor^erine 
to westernize Russia in order 
with the west. They remained 
tic rulers. 



the Greet tried 
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highly autocra- 



IcrJ conflict there Is a strug- 
er scarce values or goals. 

nodation may occur among in- 
als having equal status and 
or it may occur when one in- 
ial or group is In a dominat- 
jsition and can force other in- 
jals or groups to accommodate, 
jtocratic governments, those 
"^fuse to accommodate are pun- 
) 



^12. Have a pupi I ilven an interrupted oral report in three 
parts. He should begin by telling the class a bit about 
Peter and his early life, his trip to western Europe, 
and his reasons for the trip, interrupt the report at 
this point to do the following: 



Lamb, City of 



Moscow, 
Czars > c1t7 



Russ la 

FT 



Seeger , Paqean 
His tory ,TnT 
barques, §hor 
^la, ch. 87^ 
Cormichael » 
Hlstory ^of Rus' 
lEwinq, Our" Wid 
pp. 33^-336; 
Stavrianos, ed 
World Hist , , p| 
Walsh, Russ id 
Union , ch. 7; 
Baker, Peter tf 



a^ Have pupils read Von Korb's first-hand account of how 

Peter t'.ic Gi*c-': revenged himsuir upon rcvoltinc Strcl- 
tsio, Uiscuos: IVhat docs this c.ccount illustrate 
about the power of the Russian ruler in this period? 
obout :hc oovver of nobles? 



See "Selected 
Russ Ion History 




] given an interrupted pral report in three 
should begin by telling the class a bit about 
is early life, his trip to western Europe, 
sons for the trip. Interrupt the report at 
to do the following: 



Lamb, City of the Tsar ; 
Moscow, Russia Under the 
Czars , ch, 5; 

Seeger , Pag eant of Russian 
H istory r^cKl^TT; 
barques. Sh ort Hist, of R us- 
s^la, ch, 87" 

Cormichael, 1 1 lus tr tGd 
Hi story of Russia ; 
IXTtng, pur Wide'nTnq World . 

Stavrianos, ed» , Readings In 
Wo rld Hist ., pp. 5^1.3**3; 
Walsh, Kussia and the Soviet 
UnTon, ch. 7; ' 
Baker, Peter the Great. 



ils read Von Korb's flr^t-hand account of how See "Selected Readings In 
^ Gi'c-'': revenged himsul/ upon revolting Strc)- Russian- History,'^ #6. 
iscuss: V/hot docs this cccount illustrate 
- poucr of the Russian ruler in this period? 
: power of nobles? 



r 
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G. Change introduced from above or 
without Is more likely to occur 
if 5t Is enforced, that is, if 
sanctions are applied to the peo- 
ple one desires to change, pro- 
viding a need to change they do 
not feel spontaneously,, 

G. Although culture Is always chang-* 
Ing, certain parts or elements 
may persist over long periods of 
time. 

Persistence of cultural traits 
may be a result of a lack of ex- 
posure to conditions which further 
change or from a reluctance to 
change. 

People usually do not discard a 
trait completely; they are more 
likely to modify It to fit into 
new Situations. 

5. Checks on the bias and competency 
of authors ^ 

6, Changes in one aspect of a culture 

will have effects on other aspects; \ 
changes will ramify whether they 
ar^ technological I In social organ- 
ization, in ideology, or whatever 
else is a part of the cultural sys- 
tem. 



G. Each culture is unique, 

ERLC 
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b. H^ve pupils read a first hand account of how Peter See ''Selected 

tried to modernize the appearance of Russians. They Russian Histor 
should also read excerpts from the account of ehe 
Englishman John Perry who went to Russia to work 
for Peter the Great. What problems did he see in 
the attempts to westernize Russia? What factors 
made for resistance to or acceptance of some of the 
changes which Peter tried to introduce? Also dis- 
cuss the accounts in terms of bias and competency 
of the authors* (Before tie class begins reading, 
review kinds of questions which pupils should ask 
about bias nnd competency as they read.) 

Mow have the student resume his oral report. He should 
elaborate upon Peter's reasons for attempting to west- 
ernize Russia^ how he v/ent about achieving his goals, 
the extent to which Peter wns succeasful, and the ways 
in v^hich Russian culture remained unchanged. The ensu- 
ing discussion should focus upon the process of cultural 
diffusion, change imposed froni above, resistance to 
change, and the autocratic government under Peter, 



13* Have a pupil prepare an imaginary diary of one of the 
men who acccnpanied Peter on his trip to V/estern Europe, 



See sources 1 is 
in activity 12, 
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is read a first hand account of how Peter 
modernize the appearance of Russians. They 
•so read excerpts from the account of the 
•n John Perry who went to Russia to work 

the Great. What problems did he see in 
Dts to westernize Russia? What factors 
resistance to or acceptance of some of the 
nich Peter tried to introduce? Also dis- 
accounts In terms of bias and competency 
thors, (Before the class begins reading, 
nds of questions which pupils should ask 
s and competency as they read.) 

student resume his oral report. He should 
ou Peter's reasons for attempting to west- 
a, how he v;ent about achieving his goals, 
o wriich Peter was successful, and the ways 
sian culture remained unchanged. The ensu- 
on should focus upon the process of cultural 
hange imposed from above, resistance to 
the autocratic government under Peter. 



See '^Selected Readings in 
Russian History," #*s 7-8. 



prepare an imaginary diary or one of the 
npanied Peter on his trip to Western Europe. 



See sources listed for report 
in act ivi ty 12. 



G. 

G. 
G. 

S. 

G. 

G. 
G. 

S. 
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Culture may change through a 
cess of dif f us ion, . . ♦ 



pro- 



Whenever things valued by a socie- 
ty are scarce, there wilt be dif- 
ferentiated access to and control 
of these valued and scarce things 
by sub-groups within the society. 

Class membership has certain class 
correlates. 

Members of a class can move out 
of the class bv various means, 
and this mobility may be up or 
down. 

Generalizes from data. 



Whenever things valued bv a socie- 
ty are scdrce, there will be dif- 
ferentiated access to and control 
of these valued and scarce things 
by sub-groups within the society. 

Class membership has certain class 
correlates , 

Members of a class can move out of 
the class by vorious means, and this 
mobility may be up or down. 

Checks on the bias and competency 
xrf" ciml Tcrry^ ^ ~ ' 



The diary should draw conipar i sons betv^een Russian life 
and life in V/estern Europe at that time. 



'^l^* Have a capable student pretend that he is an English- 
man traveling in Russia in the early 18th century. He 
is a diplomat or perhaps a factory owner himself and so 
is intererted in factory conditions and factory workers. 
The student should write his letter which he might have 
written home to a government official or to a friend 
describing what he has learrted about the use of serfs 
as factory v/orkers in Russia at this time and about the 
rise of industry. 



Blum, Lord 
Russ I a , ch J 
Walsh, R^ussl 
Union, pp/ 
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Ditto up this imaginary letter and distribute It to the 
class. After pupils have read it, discuss: How did. 
these s^erfs differ from thqse in western Europe? How 
did the development of industry differ from that in 
England at this time? 



^15. Have pupils read brief excerpts from accounts of life 
among serfs and nobles ut.der Catherine. They should 
compare these accounts and analyze them for bias and 
competency of authors. 



See ^*Se]ect< 
Russian Hisi 
Hoff, Russii 
Eye^ 
5t7 



^e wi tness 
6^-6$, 



'lould draw comparisons betv;een Russian life 
Vfestern Europe at that time. 



ble student p 
ng in Russia 
at or perhaps 
ed in factory 
should wri te 
le to 
/hat 



etend that he is an English- 
n the early I8th century. He 
a factory owner himself and so 
conditions and factory workers, 
his letter which he might have 
a government official or to a friend 
he has learned about the use of serfs 



workers 
«s try . 



in Russia at this time and about the 



is imaginary letter and distribute it to the 
er pupjls have read it, discuss: How did 
differ from those in westen Europe? Hov^ 



elopment of 
this time? 



industry differ from that in 



read brief excerpts from accounts of life 

and nobles under Cacherine* They should 

se Qccounts and analyze them for bias and 

of authors. 



Blum, Lord ond 
Ru^^s i a , c h , 
Walsh, 



Peasant in 
Russ ta and the Sov. 



Union, "pp,"'TJ5*-TJST 



See ''Selected Readings In 
Russian History," #'s 9-10, 
Hof f , Russ la. Adventures in 
Eyewitness Hi'slipry , pp« $2- 
54, 6^-65, 69-73/ 
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G. People do not change their culture 
unless they feel a need to change, 

G. Culture may change through a pro- 
cess of diffusion or through inno- 
vation frofii ••'•tMn a country, 

G. 8n polWcal ict there is a strug- 

gle over sc values or goals. 

G. Accommodation may occur among In- 
dividuals having equal status ano 
power or It may occur when one in- 
dividual or group is in a dominat- 
ing position and c^n force other 
individuals or grotps to accommo- 
date. (In autocratic governments, 
those who refuse to accommodate 
are punished, ) 

G. Change introduced frofrt above or 
without is more likely to occur if 
it is enforced, that is, if sanc- 
tions are applied to the people 
one desires to change, providing 
a need to change they do not feel 
spontaneous ly. 



ERIC 



-126- 



Now have a pupil who has investigated life among peas- 
ants in the 17th-l8th centures compare his findings with 
what the class has read. He should add information he 
thinks neglected in the readings^ 

Afterwards, have the class add to their charts on changes 
in the life of peasants. 



B 1 um , 
Russ I 
pages 
V^/alsh, 
Union > 



t: 



Lord 



Rusj 



*]6. Have an oral report on Catherine the Great, The report 
should emphasize her attempts to westernize the country 
and to expand Its boursdr^ries and her policies toward 
the serfs. Again discuss the v/ays in which Russian cul- 
ture v^as changed and the wavs in which cultural traits 
persisted. Ask: Do you think that the fact that Cath- 
erine ijas German made any difference in her policies? 
Why or v^hy not? 



Schermin, ( 
Great ; 
Moscow, Rus 
Czars » cFr 
Seeger, Pac 
History 
Charques , \ 
Russia , ch" 
Carmichael 
of Russ la ; 
Ewinqj Ou r _ 
PP^ 336^ 
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a pupil who has investigated life among poas- 
,:he 17th- I8th centures compare his findings with 

class has read. He should add Information he 
eglected in the readings^ 

ds, have the class add to their charts on changes 
Ife of peasants. 



B 1 urn , L ord and Pe asant i n 
Russja , ch, 2 1 (scattereH" 
pages). 

Walsh, Russia and the Soviet 
Union , pp. 13^-135, 137-139. 



oral report on Catherine the Great. The report 
mphaslze her attempts to westernize the country 
xpand its boundaries and her policies toward 
;» Again discuss the ways In which Russian cul- 
changed and the ways in which cultural traits 
;d. Ask: Do you think that the fact that Cath- 
\s German made any difference in her policies? 
•hy not? 



Schermin, Catharine The 
Great ; 

MOSCOW, Russi a Under the 
Czars , cKTTi 

Seeger , Pagean t of Russ ian 
History .'^c^ • ^3 ; 
Charques , Short H\st. of 
Russia , chTTtT; 
Carmichael , lllust^ Hist. 
of Russ ia ; 

Ewing, Our Widening World s 
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Although culture is always changing, 
certain parts or elements may per- 
sist over long periods of time* 

G, Persistence of cultural traits may 
be a result of a lack of exposure 
to conditions which further change 
or from a reluctance to change* 

6, People usually do not dijcard a 
trail: completely; they are more 
likely to modify It to fit into 
new situations a. 

6. Changes In one aspect of a cul^^ure 
Villi have effects on other aspects; 
changes will ramify whether they 
are techno loo lea I » In social organ- 
ization, In Ideology, or whatever 
else Is a part of the cultural sys- 
tem. 

Looks for relationships among e- 
vents within one country and with - 
in a world-wide time framework] 



G. Persistance of cultural traits may E. At the end of the Napol 

be the result of a lack of exposure society was very simila 

to conditions which further change, in Catherine's Russia; 

including contact with other cultures. ciety was undergoing a 

^ ^ , , strains which ultimatel 

G. Culture may change through a process 
of diffus ion. 

^ . Sets up hypotheses . 
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culture IS always changing, 
parts or elements may per- 
*r long periods of time* 

hnce of cultural t rafts may 
fiult of a lack of exposure 
it ions which further change 
^ reluctance to change. 

fjsually do not discard a 
lompletely; they are more 
fee modify it to fit into 
[uationSfi. 

In one aspect of a cuHure 
ive effects on other aspects; 

will ramify whether they 
hnologlcal , In social organ- 

p In Tdeology, or whatever 

a part of the cultural sys- 



or relationships among e- 
vitTiin one country and with - 
|orld"Wide time framework. 



tance of cultural traits may 

result of a lack of exposure 
iditions which further change, 
ing contact with ether cultures. 



e may change 
f us ion. 

p hypotheses . 



through a process 



E. At the end of the Napoleonic Viars ^ Russian 
society was very similar in many ways to that 
in Catherine's Russia; however, Russian so- 
ciety was undergoing a number of stresses and 
strains which ultimately led to greater change. 



FRir 



Also discuss: How did Peter's and Catherine's ideas of 
their rule over the Russian empire compare with the 
ideas of rulers in western Europe at the same time? 



Hove a pupil give a very brief report on Alexander I and Seeger, Paqe^ 

his role in the IJapoleonic wars. Then remind pupils of Hist., cKTh 

the earlier report on Napoleon's invasion of Russic> and Tlosc'ow, Russ 

his defeat. Discuss: What effect do you think the Czars, cTiiTT 
Napoleonic V/crs would have upon Russia? Let pupils set 
up hypotheses to test. 
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uss: How did Peter's and Catherine's ideas of 
Q over the Russian empire compare with the 
rulers in western Europe at the same time? 



pil give a very brief report on Alexander I and 
in the Napoleonic wars. Then remind pupils of 
or report on Napoleon's invasion of Russi? and 
t. Discuss: What effect do you think the 
: V/crs would have upon Russia? Let pupils set 
OSes to test. 



Seeger, Pageant of Russ ian 
Hjsjt^. , cli. 14; 
T-loscow, Russ ia Unde r the 
Czars, ch, 7, ~ 
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5. Looks for relationships among 
vents within one country and with - 
in a world-wide tine frameworl<^ 

G. The contrast between democratic 
and non-democratic political sys- 
tems may be looked at as a con- 
flict in basic underlying values. 

G. The structure of the family var- 
ies from society to society. 

6. Although culture is always chang- 
ing, certain parts or elements 
may persist over long periods of 
t ime* 

G. Changes In one aspect of a culture 
will have effects on other aspects; 
changes will ramify whether they 
are technological » In social organ- 
ization, in TdeologVt or whatever 
else Is a part of the cultural sys- 
tem. 

G. Some values are conducive to change; 
some make change difficulty 

G. Class membership hds certain class 
correlates; 

6. Control of one or a few scarce 

things may enable the group to get 
control of other scarce and valued 
things and thus pyramid their con- 
trol of power. 



ERIC 
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if you have a classroom set of the Evnng text or her Fwing, Ou 

pamphlet on Slavic Society, have the entire class reod pp. 342-3 

about life in Russia in the period Iu15-l323. Perhaps See also 

have the class fill out the section on Rui^sia in a Russian H 

chart such as the following as they read. They should der's Ins 

fill In the material on the U,S. and Western Europe ector of 

afterwards, Kazar." ( 



Society in Russia, the U,S, and Western 
Europe In the period 1815-1823 


Country 


Form of 
Govern- 
ment 


Agri- 
cul- 
ture 


Form 
of 
L±)cr 


Irv- 

dis- 
try 


Fami ly 
Struc- 
ture 


Reli- 
gous 
Insti- 
tutions 


Other 
Aspects 
of So- 
cial 
Struc- 
ture 


^uss la 
















Jni ted States 
















Western Europe 

















Or, if you do not have enougl^ copies of the Ewlng for all 
class members, have a group of students present a sympos- 
ium on life In Russia in this period. They should pre- 
pare a chart to use in their presentation. Then have the 
other members of the class, fill In the other parts of 
the chart on the U.S. and on V/estern Europe. 

Discuss: Mow did socif"** in Russia during this period 
differ from the society under Peter the Great? How did 
it differ from that In the U^S, ? in V/estern Europe? How 
realistic was Alexander's aim of introducing western 
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we a classroom set 
on Slavic Society, 

■e In Russia in the 
class rill out the 

|:h as the fol lowing 
he material on the 

Vs. 



of the Ewing text or her 
have the entire class ro-id 
period !Gl5-t823. Perhaps 
section on Russia in a 
as they read. They should 
U.S. and Western Europe 



Ewing, Our V/i Honing World, 
pp. 3^2- 

See also "Selected Readings in 
Russian History*' for "Alexan- 
der's Instructions to the Dir- 
ector of the University of 
Kazar." (Reading #12) 



lietv in Russia, the U.S. and V/estern 
lyjojl?. Jjl J.!2£^ 1 823 



Form of 
Govern- 

-nent 



Agri- 
cul- 
ture 



Form 
of 
Libor 



Ijs- 
try 



Fami ly 
Struc- 
ture 



Reli- 
gous 
Insti- 
tutions 



Other 
Aspects 
of So- 
cial 
Struc- 
ture 



ates 



:urope 



ju do not have enough copies of the EwIng for all 
Dcrs,have a group of students present a sympos- 
Pe in Russia in this period. They should pre- 
ort to use 'n their presentation. Then have the 
oers of the class, fill In the other j;arts of 
: on the U,S. and on Western Europe. 

Mow did society In Russia during this period 
r)m the society under Peter the Great? How did 
from that fn the U.S.? in Western Turope? How 
gl'^s Alexander's aim of introducing western 

ERIC 
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Sets up hypotheses. 



Evaluates sources of information 
in terms of accuracy. 

A law or policy must be effectuat- 
ed and appi led. 

Executive decisions are limited 
by many factors (including permls- 
slbillty). 



The contrast between democratic 
and non-democratic political sys- 
tems may be looked at as a con- 
flict in basic underlying values. 

Checks OD the bias and competency 
of authors > 

Checks on the completeness of data . 



The greatest push to improve levels 
of living is more likely to come 
from these above the bottom strata 
of society then froni those at the 
bottom . 



European education : Md '.cchnical Idc.^s crnong the upper 
classes withoLit introducing the new liberal ideas of 
western Europe? V/hy? Oo you think the society vn 11 
ceconie less or more like that in V/estern Europe during 
the 19th century? Why? (Let pupils set up hypotheses 
to test as they study Russia in the 19th century.) 

Remind pupils that the Ewlng account is short and there- 
fore cannot point out ail the limitations upon some of 
the generalizations made. Ask: Did you find any state- 
ments in this section v^hlch you think are too brood or 
inoccurate? (If necessary, ask further qucri ions such 
as: V/hat riction did Catherine the Greak take t:o'jard 
the Idea v/hich Peter hod est^^bl islied of demanding ser- 
vice from oil foblos? Oo you have any evidcr.co that 
the nobles v;ere more povjcrful than implied in this 
chapter? If so, what? etc.) 

Perhaps have a pupil report on Walsh's account of the Walsh, Russ la 

murder of Alexander's father and the role of nobles in Un jpn , pp. I6 
both Catherine's reign and In this murder. 131 #233. 



19* Have several pupils read famous Russian novels and plays Novels^ Also is 
dealing with Russian life during the 19th century. They JJij_H^i.L.^ji_j?ji^ 
should be prepared to add Information to class discus- ^ 
sions about different topics such as the life of serfs, 
Russian bureaucracy, the secret police, etc. They should 
also prepare written reports analyzing the novel or play 
they have read as an example of protest literature. Pu- 
pils should read about the author of their novel or play 
to find out how he was treated by the Russian ijovernment. 



?0. Have a cjrotip of pupils pretend to be armv officers who Seeger, ^P^yji^j 

fiavc rnuurnod from ihe Napoleonic wars. They meet to h'^^^£Llp 9P* ^ 

plot che Dccefiibr is t revolt. They should discuss the EwThg, Our Wi 

causes of their discontent and what they plan to do pp, 365-3?)&; 
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catlon and technical Ideos among the upper 
out introducing t!ie new liberal ideas of 
ge? V/hy? Do you think the society will 
)r more like that in I7estern Europe during 
tury? Why? (Let pupils sei up hypotheses 
hey study Russia in the 19th century.) 

5 that the Ewing account is short and there- 
Toint out all the limitations upon some of 
zations made* Ask: Did you find any state- 
s section vjhlch you think are too broad or 

(If necessary, ask farther qucs'Jcris such 
tion did Catherine the Greok take 5:oward 
ch Peter had ost^^blished of demjinding ser- 
1 rxblos? Do you have any evidcjico chat 
ere more pov/crful than implied in this 

so, what? etc. ) 

a pupil report on Walsh's account of the Walsh, Russia and the Sov . 

^xander's father and the role of nobles in Union, pp. 161^^3, 150- " 
ne's reign and in this murder. T5T7"233. 



pupils read famous Russian novels and plays 
Russian life during the ^Sth century. They 
.spared to add information to class discus- 
.ifferent topics such as the life of serfs, 
aucracy, the secret police, etc. They should 
written reports analyzing the novel or play 
?.d as an example of protest literature, Pu- 
ead about the autP r of their novel or play 
low he was treated oy the Russian ijovernment. 



or 

•5 ^ 



plipils pretend to* be army officers who 
ron the Napoleonic wars. They meet to 
lobrist revolt. They should discuss the 
• ^ ' scontent and what they plan to do 

FRir 



Novels^ Also ise Carmlchael , 
H K Hi s oi Russ la. 



Seeger, Pa'i^cint or Russ i an 
History, pp / T6' J- ^TFT 
rwTng, Our Widf:nlriq V/orld, 
pp. 365-'m'; ~ 



r 
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G. Culture may change through a pro- 
cess of diffusion. 



6. Accommodation may occur among In- 
dividuals having equal status end 
power or It may occur when one In- 
dividual or group is in a dominat- 
ing position and can force other 
individuals or groups to accon:Bno- 
date. (In autocratic governmsnts, 
those who refuse to accommodate 
are punlshedo ) 

6. The contrast be' leen deinocratlc 
and non-democrf ic. political sys- 
tems may be locked at as a con- 
fllct In unccriying *a1ues. 

SUPPORTS FREEDOM OF THOUGHT AND 
EXPRESSION, 



S • Checks on th e bias and competency 
of authors . 

Class membership has certain ef- 
fect on life and behavior (class 
correlates ). 

&• The division of labor and respon- 
s 'hill ties among castes produces a 
mutuolV interdependent , very stable, 
and slow-changing society. 

O 

ERIC 



-I3'4- 



ERIC 



about it, Arterwards, have the class discuss the impor 
tance of western influences upon this group. 



21. Tell pupils or have someone report about the way in 
which the Decembrist revolters were treated by the new 
Tsar and about repressive measures which he instituted, 
Including the establishment of a new secret police. 
Discuss: How was the conflict in this period acconirno- 
dated. 



Walsh, Ru' 
Union I pp 
RihaV ed, 
s ian His t 
loTTFTorl 
edja of R 

nton , ppr 
Teeger , Pa 

History , 



8 



excerpts from 
early part of 



Have pupi Is read 
serf 1 i f e in the 
one might also read Blum's 
the class 
they have 
eul hors * 
cond I t ions 



contemporary accounts of 
the ISth century. Some- 



more recent account and tell 
how this account compares with that of those 
read. Discuss the bias and competency of the 
Have pupils add to their chart on changing 
of Russian peasants. Also discuss: Was this 



a caste system? Why or why not? Hov; did the relations 
of serfs and nobles Effect the likelihood of cultural 
changes includSng the changes in agricultural techniques? 



'^Selected 
History, 
Walsh, Rea 
HisJ:orj^, v 
Blum^,^lqrd 
Russ^iai , ^pp 
, chs . 
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Afterwards , have 
es tern i nf luences 



the class 
upon this 



d i scuss 
group. 



the impor- 



s or have someone report about the .vay in 
Decembrist revolters were treated by the new 
bout repressive measures which he instituted, 
the establishment of a new secret police. 
How was the conflict in this period accomrno- 



Walsh, Russia and the Sov. 
Union, ppT^l'W-TFT';' ™ 
ITifia, ed. , Readings in Rus « 
s ian History , vol 2„ pp. 295- 
TO'l. Florinskv, ed. , tncvclo- 
edta of Russia and the Sov/ 



^jeeger, Pageant of , Russ ian 
HistQrv rpp> Zbfe>26a. 



s read excerpts from contemporary accounts of 
in the early part of the ISth century. Some- 
qIso read Blum*s more recent account anr* tell 
how this account compares with that of those 
read* Discuss the bias and competency of the 
Hove pupils add to their chart on changing 
of Russian peasants* Also discuss: Was this 
item? V^hy or why not? Hov; did the relations 
nd n)bles effect the likelihood of cultural 
::1ud|n9 the changes in agricultural techniques? 



"Selected Readings in Russian 
History," 13-14. 
Walsh, Re a d in gs in Russian 
HisJ:ojy, voT/, ppriW- JS"! ; 
Blum^i^'tord^jand Peasant in 
Russia. ^pp. ^fT1-^T3TT5^^ 
WT7 chs. 22-24. 
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G, Persistence of cultural traits may 
be a result of the lack of expo- 
sure to conditions which further 
change or from a reluctance to 
change. 

G, Whenever things valued by a socie- 
ty are scarce, there will be dif- 
ferentiated access to and control 
of these valued and scarce things 
by sub-groups within the society. 

G. Control of one or a few scarce 

things may encble the grciip to get 
control of other scarce ajid valued 
things and thus pyramid their con- 
trol or power* 

6. Societies differ In the relative 
number of ascribed and achieved 
statuses they provide and the rel- 
ative emphasis they are given. 

G, Class membership has certain ef- 
fects on life anH behavior (class 
correlates )• 

G, Members of a class can move out of 
the class by various means, and this 
mobility ma) be up or down. 

Certain aspects of the social struc- 
ture may inhibit marked social charge 
and innovation* (Class structure 
may inhibit socicil change because up- 
per class members will fear loss of 
r'ghts and not accept ideas of people 
Q of lowr-r classes.) 

ERIC 
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?.3. Give the class descriptive data and tables on the doss 
system in Russia in the early 19th century, with a com- 
parative table on s^ave ownership in the U.S^ In 1850, 
Have pupils compare serf ownership in Russia with slave 
ownership in the U,S, during the 1850's, Vihich group 
of landowners held the largest nurp.ber of slaves? Also 
ask pupils to note changes in serf -ownership between 
183'* and 1858, V/hat seemed to be h.^ppening to the wealth 
of serf' owners if measured by number of serfs ovmed? Now 
have pupils check their conclusions on the basis of this 
data with that shown in a table ur- the per cent of all 
serfs mortaged by landowners to government credit Insti- 
tutions frv ^ 1320 to 1859. What conclusions can they now 
draw about the wealth of the serf-owners? 

Ask? What do you think might be causing the declining 
wealth and growing Indebtedness of serf-owners in this 
period? Mow read aloud John Quincey Adam's letter about 
the way in v^hich nobles lived. Also quote Blum as to 
other reasons ^^^or the indebtedness. 

Ask pupils to look at other data on the privileges of 
the nobility and on class mobility. Discuss; How does 
this status compare with that of the nobility in France 
prior to the French revolution? How easy was it for 
'^iOmeone to move into the nobility in Russia? Out of 
tU2 privileged statMS in Russia? 
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class descriptive data and tables on the class 
Russia in the early 19th century, with a corn- 
table on slave ownership In the U,S^ In 1350, 
Is compare serf ov;nership in Russia with slave 

in the U^S, during the I850*s. V^hlch group 
vners held the largest nur»^.ber of slaves? Also 
s to note changes In sarf -cv/nership between 
I858* V/hat seemed to be happening to the wealth 
wners if measured by number of serfs owned? Now 
Is check their conclusions on the basis of this 
] that shown In a table on the per cent of all 
taged by landowners to governrent credit Instl- 
rom 1320 to 1859* What conclusions .can they now 
t the wealth of the serf-owners? 

t do you think might be causing the declining 
d grcv/lng indebtedness of serf-owners 5n this 
How read aloud John Quincey Adcim's letter about 
n v/hich nobles lived. Also quote Slum as to 
sons for the indebtedness, 

5 to look at other data on the privileges of 
ity and on class mobility* Discuss: How does 
us compare with that of the nobility ih France 
the French revolution? How easy was it for 
0 move Fnto the nobility in Russia? Out of 
leged status in Pxussia? 



FRir 



See ^'Exercises 
History,'' 



on Russian 



"Teacher's Supplement to Unit 
on the U.S.S.R/' 
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Changes in one aspect of a culture 
will have effects on other aspects; 
changes will ramify whether they are 
technological. In social organiza- 
tion. In ideology, or whatever else 
Is a part of the cultural »jystem. 

Those who benefit most from the 
stratification systenr; are most like- 
ly to accept It and most likely to 
oppose change. (Those on top tend 
to rationalize the justice of the 
stratification system as something 
natural , ) 



The Crimean Wer led to a 
in Russian government and 
Tsar freed the serfs, est 
and had his advisors worf« 
These reforms did not sat 
telllgentsia and finally 
assass inated. 



S, Looks for relatlonshl&s among e^_ 
vents within one r^^ntrv and within 
a world-wide tlme^^f ramework > 

G# Culture may change through a pro- 
cess of diffusion. 

People change their culture If they 
see a real need for change, if they 
are dissatisfied with pi*esent aspects 
of their culture. 

People usually do not discard a cjI- 
ture trait completely; they are most 
likely i:o iior'i:"y It to fit Into hew 
s ? tuet i ons , 

... IS SCEPTICAL OF PANACtAS. 
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es in one aspect of a culture 
/lave effects on other aspects; 
es win ramify whether they are 
ological, In social organiza- 

in ideology, or whatever else 
>art of tne cultural system* 

who benefit most from ti.e 
{f teat Ion system are most 1 1ke- 
accept It and most likely to 
e chanqe, (Those on top tend 
Jtlonallze the justice of the 
:ificatIon system as something 
aU) 



^ for relattcnshlps among e-' 
^within one country and withi n 
rld'Wide time framework s 

jre may change through a pro- 
of diffusion. 

ie change their culture if they 
a real need for change » if they 
Jissatlsfled with present aspects 
hs2!r culture* 

ie usualb not discard a cul- 
t trait CO ely; they are most 
^ly i:o )>or'i It to fit Into hew 
at Ions . 



F. The Crimean Wer led to a number of reforms 
in Russian government and society. The new 
Tsar freed the serfs, established Zemstvos, 
and had his advisors work out legal reforms. 
These reforms did not satisfy many of the In 
telligentsia and finally Alexander it was 
assass i nated. 



CEPTICAL OF PANACEAS. 



Have a pupil give brief oral report on Ihe Crimean Ewmg, OurWid 

War (its pui^oses and its results for Russia), He pp. 366-667, 
should discui^s the many differing opinions after the 
war about v;hat shuuld be done in Russia,. 

Or have several pupils role-play a discussion by a group 
of advisors to the Tsar on what should be done to cor- 
rect the weaknesses shown by the Crimean War, 



Have pupiis read about the freeing of the serfs. They Stavrianos. Gl 

should make a brief outline of the previsions. Discuss: Man> pp, 3h3-3 

Do you think this system for freeing serfs vould solve CwVnq, Our Wfd 

the agricultural problems of Russia? Why do you think p. 3o8, 

the Tsar freed the serfs? Seeger, Paqean 



Have pupils examine the timelines on the bulletin board 
to note events taking place in the U.S. and Western 
Europe at the time the serfs were freed in Russia, f's- 
cuss: Do you think there could have been any relation- 
ships among all of these events? 



History , 



Have pupils add to their chart on changing conditions of 
peasants in Russia. 



130- 

) n«ve ^ brie^ oral report on ihe Crimean 
. , 0S6C and Jts re::u1ts for Russia). He 
ubs the many differing opinions after the 
lat should be done in Russia, 

eral pupils role-play a discussion by a group 

to the Tsar on what should be done to cor- 
^eiknesses shown by the Crfrfiean War. 



read about the freeing of the serfs. They 
i a brief outline of the provisions. Discuss: 

this system for freeing serfs would solve 
tural problems of Russia? Why do you think 
eed the serfs ? 

examine the timelines on the bulletin board 
nts taking place in the U.S. and Western 
he time the serfs were freed li Russia, Dis- 
ou think there could have been any relation- 
all of these events? 

add to their chart on changing conditions of 
Rus s ia. 



Ewing, Our W jucn i nq V *oi ] d, 
pp. 366- 667*^ 



Stavrianos. Glo bal Hist, of 
Man, pp. 343-3^^* 
Ewing, Our Widening Wor ldt 
p. 368. 

Seeger, Pageant of Russ Ian 
History . 
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G. Those who benefit most from the 
stratification s\stem are most 
likely to accept it and most like- 
ly to oppose change, (Those on 
top tend to rationalize the jus- 
tice Df the stratification system 
as something natural.) 

6. Change Introduced from above or 
without Is probably more likely to 
occur if It is enforced, that Is, if 
sanctions are applied to the people 
one desires to change, providing a 
need to change they do not feel 
spontaneously. 

G. Changes In one aspect of a culture 
win have effects on other aspects; 
changes wlH ramify whether they 
are techno Ioq lea I , In social organ- 
lzatlon» !n ideology, or whatever 
else Is a part of the cultural sys- 
tem. 



G. Although culture is always chang- 
ing, certain parts or elements may 
persist ^ver long periods of time. 



G. Changes in one aspect of a culture 
win have effects on other aspects; 
changes will ramify whether they are 
technological, In sociai organization, 
in ideology, or whatever else is a ^ 
part of the cultural system. 
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'Have several pup i Is 
of the serfs. They 
imaginary interviews with 
a government om c i a 1 who 



read about 
might then 



re^^cf Ions to the f r cei ng 
role-play a series of 
a freed serf, an old laridowiioi 
helped plan che reform, and a 



0^=^0156 r of t l-^c i n t e 1 1 i gents i a . D i scusj:> ; Why did the 

landowners (nobles) accep' this drastic change? VJhat 

feet do you think the freeing of the serfs might have 
other aspects of life in Russia? 



€f- 

O i 



27* Have a pupil write a series of editorials which might 
hove appeared m the U,S» press just after the freesing 
of the serfs and a few years Inter when the editorial 
writer is trying to assess the effects of the decree. 



"Selected 
His tory , " 



**Selected F 
History/* II 
Flor I nskv, 
Emgj^re , 1 72 



nQ, Have a pupil 

to the closs of 
Alexander I I in 
court and legal 
a d i scuss ion of 
Zotns tvos . 



FRir 



prepare a written summary for distribution 
some of the other reforms instituted by 
his early years, such as the Zentstvos, 
reforms, etc. The report should include 
some of the kinds of work done by the 



Black, ed. 
of Russian 

TTTiV 

Charques, S 
lia, pp. ig 
McClosky an 
0 ictatorshi 
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to the f r ce i n«] 
a series of 



a freed serr, an old Icindov. 



rci] pupils read about reactions 

rfs* They might then rolc-p]ay 
' interviews wi 
iTjcnt orpictal who helped plan the reform, and 
' the intelligentsia Discuss: Why did the 
"s (nobles) accept tins drastic change? VJhat 
/ou think the freeing of the serfs might have 
iDects of life in Russia? 



a 

ef- 

on 



^'Sclocted 
History," 



Read i ng 
5- 



f n 
17. 



jpil write 0 series of editorials which might 
Jcared in the U^5, press just after th^? ^re€;ing 
[erfs and a few years Inter vjhen the editorial 
trying to assess the effects of the decree. 



"Selected Readings in Russian 
History," #'s 15-17. 
Flortnsky, End of the Russ ian 



[upil prepare a written summary for distribution 
iss of some of the other rcrcrms instituted by 
II in his early years, such cs the Zcn^stvos, 
legal reforms, etc, The report should Include 
ion of some of the kinds of work done by the 



Black, ed, , Trans forma t ion 
of Russian Society, ppf^T^^- 

TJHi 

Charques, Short Hist, of Rus 
iia, pp. r9T-T^; 
McClosky and Turner, Sov. 
Dictatorship , p. 3^; 



Checks on the bias and competency 
of author s. 

Any decision is in part the prod- 
uct of the internalized values, 
the perceptions, and the exper- 
iences of the person making the 
decis ion. 

Changes in one aspect of a culture 
will have effects on other aspects; 
changes will ramify whether they are 
technological, in social organization, 
In ideology, or whatever else is a pert 
of the cultural system* 

G* Political revolutions are usually the 
result of multiple causes. 



6, The last part of the 19th ce 
by increasingly severe polit 
a growing demand for reform 
groups of intelligentsia, a 
tural problem, and a sharp 
izatlon^ 

1. The assassination of his 
ander lit to return to v< 
measures. 



6, Any decision is in part the product 
of the Internalized values, the 
perceptions, and the experiences 
of the person making the decision. 



n the bias and competency 



sion is in part the prod- 
he internalized values, 
eptions, and the exper- 
tbe person making the 



in one aspect of a culture 
ve effects on other aspects; 

will ramify whether they are 
pgical, in social organization, 
)logy, or whatever else is a part 
cultural system* 

al revolutions are usually the 
of multiple causes • 



The last part of the 19th century was marked 
by increasingly severe political repression, 
a growing demand for reform by organized 
groups of intelligentsia, a growing agricul- 
tural problem, and a sharp rise in industrial 
Izatfon^ 

U The assassination of his father led Alex- 
ander Ml to return to very impressive 
measures • 



cision is in part the product 
Internalized values, the 

tlons, and the experiences 
person mal<ing the decision* 



Have the class read the summary. Then discuss: What 
effects do you think these reforms might have upon 
Russ Ian society? 



^'Selected R 
s Ian H tstor 
Walsh, Russ 
U nion^ pp. 



29, Have pupils read the description of Alexander 1 1 by 
Kropotkin. Analyze It for bias and competency of the 
author. 

Read aloud to the class Walshes description of Alexander 
11. Ask: How do the two ^jccounts differ? V^hy do you 
think they differ In this way? Mow quote Oe ToquevHle 
to the effect that the most dangerous im>Tnei)t for a 
bad govornment Is the time when it begins to reform. 
Ask: Would you agree? Why or why not? After this dls« 
cuss Ion, read Walsh* s statement about why Alexander's 
reforms seemed not to have satisfied many Russians, 



^'Selected R; 
s tan Hlstor^ 
Walsh, Russ 
Union, p. 7J 
of Aiexandei 
(a;^alys{s o 
not satisfy 



30. Have an Jnterrupted oral report on the assassination of 
Alexander M and the reaction of his son, the new Tsar, 
The pupil should tell about the assas inat Ion. Thert In- 
terrupt the report for the following activity. 

Have the class read the letter to Alexander II) written 
by the Executive Committee of "The VJill of the People," 
the terrorist organization which killed Alexander H. Dis- 
cuss; What effect do you think such a letter and the as- 
sas Inat ton v/ould have upon Alexander III? 
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Now have the pupil resume his report and 
der^s reactions and what happened to the 



describe Alexan- 
Zemstvos. 



R}ha# ed. , 
History , vol 
Waish, R ussll 
Union , pp. 21 

"Selected Re\ 
History," # 



class read the summary. Then discuss: Whot 
do you think these reforms might have upon 
iocfety? 



"Selected Readings In Rus- 
sian History/^ # I8t' - 
Walsh, Russia an d the Sov ^ 
Union, pp. 255-T6(Jr^ 



ils read the description of Alexander 1 1 by 
n. Analyze It for bias and competency of the 



jd to the class Walsh's description of Alexander 
t How do the two accounts differ? V/hy do you 
ly differ In this way? Mow quote Oe Toqueville 
rfect that the most dangerous *ncmei;t for a 
rnment is the time when it begins to reform, 
jld you agree? Why or why not? After this dis- 



read Walsh's 
eemed not to 



statement about why 
have satisfied many 



Alexander's 
Russ ians. 



^'Selected Readings In Rus- 
sian History,** # 19 
Walsh, Russia and the Sov . 
Union, p, 2^6 (description 
o¥ Alexander); p, 2k6-k7 
(ar^a lysis of v;hy reforms did 
not satisfy many people). 



nterrupted oral report on the assassination of 
• 11 and the reaction of his son, the new Tsar, 
i should tell about the assas inat Ion. Then In- 

he report for the following activity. 

class read the letter to Alexander Ml written 
ecutive Committee of "The V/ill of the People,'* 
rist organization which kilted Alexander II. Ois- 
at effect do you think such a letter and the as- 
n v/ould have upon Alexander Ml? 

the pupil resume his report and describe Alexan- 
ictlons and what happened to the Zemstvos. 



Riha, ed,, Readings In Russian 
History , vol 2, pp; 37I-3»K 
Walsh, R ussia and the Sov. 
Union , pp. 293-^9^. 

•^Selected Readings in Russian 
History,'' # 20 



r 



G. The contrast between democratic 
and non-democratic political sys- 
tems may be looked at as a con- 
flict: In basic underlying values. 

G. Accommodation may occur among in- 
dividuals having equal status and 
power or it may occur when one in- 
dividual or group is in a dominat- 
ing position and can force other 
individuals or groups to accommo- 
date. (In autocratic governments 
those v)ho refuse to accommodate 
are punished. ) 

/.. SUPPORTS FREEDOM OF TH0U6|}T A^'D EX- 
PRESSION. 

A. VALUES PROCEDUREAL SAFEGUARDS 

NEEDED FOR A FAIR TRIAL FOR THOSE 
ACCUSED OF CRIMES. 



/.. DESIRES TO PROTECT THE RIGHTS OF 
MINORITIES, 

6. Accommodation nay occur among in- 
dividuals having equal status and 
power or it may occur when one in 
dividual or group Is in a dominat 
Ing position and can force other 
individuals or groups to accommo- 
date. (Minority groups are some- 
times forced to accorrvnodate.) 



Have pupils read selections on the secret police, and 
the treatment of political opponents during the 19th 
century. Afterwards, discuss: How <^id the methods 
of arrest and treatment of those arrested compare with 
methods used in the U.S. at that time? with those used 
in Britain, France, and German at that time? How were 
political exiles treated In Siberia? 



•'Selected 
History," 
Kennan, S^ 
i le Sys tei 

in Eyewitt 
113. 1^0. 
167. 



32. Have a pupil present a report on the Russ If icat Ion pro- 
qram and the treatment of the Jews In the last of the 
T9th century and early years of the 20th century. 



Flor Insky, 
Stan Empir 
Riha, ed. , 
Hist. , vol 
Flor Insky , 
Russ la and 
PP- 25)-H 
Karpovlch, 
1801-1917, 



o 
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is read selections on the secret police, and 
nent of political opponents during the 19th 
Afterwards, discuss: How cJid the methods 
and treatment of those arrested compare with 
ed in the U.S. at that time? with those used 
1, France, and Germany at that time? How were 
exiles treated In Sioeria? 



'^Selected Readings In Russian 
History," #'s21 and 22. 
Kennan, Siber ia and the. Ex- 
t l e System; 

Tfof f , ed, , Russ ia , Adventures 
in Eyewitness Hist, pp. 109* 
113/ ii0-l43, 15T-155, 163- 
167. 



il present a report on the Russ I f icat Ion pro- 
be treatment of the Jews In the last of the 
ry and early years of the 20th century. 



Florlnsky.. Cnd of the R us- 
sian Em pire^ pp. Zb-TST 
Riha, ed.. Readings In Russ . 
Hist. , vol 2, pp. ^^^-Wt 
Fiorlnsky , ed,, En cycl. of_ 
R ussia and the Sqv> Un ion, 

pp. 

Karpovlch, Imperi al Rus s la^ 
180M917, pSTB^^S^ ^ 
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G, It is unlikely that one could find 
manv genuine autocracres (rule by 
one; In comple;; modern qovernment; 
they are very Hkely really oligar- 
chies. The scope of qovernment 
and the variety of clienteles de* 
mands a variety of skills which one 
man does not possess. 

G. A law or policy must be effectuated 
and applied; in that process the 
whole decision-making process goes 
on again. 

G» Every decision-maker Is dependent 
on advice, knowledge. Information, 
political Intelligence, and as a 
result, those advisors who can pro- 
vide him with It have an Important 
base for exerting power and Influ- 
ence on the official. 

G. The decision-maker reacts to pres- 
sures from other dec Is Ion-makers • 



G. The greatest push to improve 1 Iv- 2. The Intelligentsia organ iz 

ing levels is more likely to come movements during the l9th 

from those above the bottom strata 
of society than from those at the 
bottom. 
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Ikely that one could find 
Ine autocracies (rule by 
lomplex modern qovernment; 
lery likely really oligar- 
le scope of qovernment 
Irlety of clienteles de- 
jrlety of skills which one 
lot possess « 

iolicy must be effectuated 
td; in that process the 
I s ion-making process goes 



[s Ion-maker Is dependent 
know 1 edge , info rma t i on , 
Intelligence, and as a 
lose advisors who can pro- 
^ith It have an Important 
rxerting power and Infla- 
te official. 

on-maker reacts to pres- 
other dec I s ion-makers ♦ 



pst push to improve liv- 
is more likely to come 
h above the bottom strata 
1/ than from those at the 



2, The intelligentsia organized many reform 
movements during the I9th century. 
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33, Discuss: Do you think the Tsar really exercised one-man 
rule in Russia? I7hy or why not? (Discuss role of power- 
ful members of bureaucracy and the power which odvisojs 
have over even autocratic rulers.) Also discuss problems 
of getting orders carried out. Ask: What do you remem- 
ber about the problems of our President in getting orders 
carried out? Do you think the Tsar might have had simi- 
lar problems? V/hy or why not? 



Ask: What evidence have you found so far of the exis- 
tence of groups trying to bring about reforms? What 
methods did some of these groups use? Now tell pupils 
that they are going to examine some of the move/nents 
more careful ly. 

Hove several pupils assume the roles of members of the 
Going to the People Movement. They should discuss their 
goals, v^hy they, as members of a pr ivlegd class , joined 
the movement, their work with the people, and the way 
In which they have been treated by the Tsarist govern* 
ment • 



"Selected Re. 
History,*' # 
Riha, ed. , 
s fan Hist^ 
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Oo you think the Tsar really exercised one-man 
ijssia? I7hy or why not? (Discuss role of pov;or- 
rs of bureaucracy and the power which advisor ■:; 

even autocratic rulers.) Also discuss problems 
g orders carried out. Ask: What do you rcmem- 
the problems of our President in getting orders 
•t? Do you think the Tsar might have had siml- 
3ms? Why or why not? 



evidence have you found so far of the exis- 
roups trying to bring about reforms? What 
d some of these groups use? Now tell pupils 
are going to examine some of the movements 
ul 1y* 

al pupils assume the roles of members of the 
he People Movement. They should discuss their 

they, as members of a privlegd class , joined 
nt, their work with the people, and the way 
hey have been treated by the Tsarist govern- 



*'Selected Readings in Russian 
History, #23 

Riha, ed., Rea dings in Rus- 
si an Hist . vcTTTTpp. 157- 





Although culture is always chang- 
ing, certain parts or elements may 
persist over long periods of time* 

People usually do not discard a 
trait completely; they are more 
likely to modify it to fit into 
new situations. 



Although culture is always chang- 
ing, certain parts or elements may 
persist over long periods of time. 

Certain aspects of the social struc- 
ture may inhibit marked social change 
rind innovation (FamMy structure 
and communal structure may make change 
difficult. ) 



3. Although serfs had beer 
to get enough land, the 
payments, and the commt 
many from moving to the 
ant population increase 



gh culture is always chang- 3. 
ertain parts or elements may 
t over long periods of time* 

usually do not discard a 
completely; they are more 

to modify it to fit into 
tuations. 



gh culture Is always chang- 
ertain parts or elements may 
t over long periods of time, 

n aspects of the social struc- 
iay inhibit marked social change 
^novation, (Family structure 
m — structure may make change 



Although serfs had been freed, they failed 
to get enough land, they had to make high 
payments, and the communal system kept 
many from moving to the cities as the peas 
ant population increased rapidly. 
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^35, Have a report on other revolutionary moveir.ents in Rus- McClosky ond 
sia (except con;munism,) Be sure that the pupils IncUide 0 ictatorbh i p^, 
Information about other work of the Populists than tho 
Going to the People Movement and about Bakunin's Ideas 
about anarchy and the use of violence. 

Discuss: From what social ciass did most of these ear- 
ly revolutionists come? Why do you think they did not 
come from the lowest class? Tell pupils that they 
will discuss the Marxian communist group In some detail 
later, just before they study the revolutions of 1917t 



36« R?:m3r:d pupils of the v:or!< of the Zcijstvos. Ask: \u:<rt 
groi;:p you think cr*rr!cd out the o^lucDtlon, relief, 
and health progrinis of the Zemstvos? Pol.it out tlir^t 
SG?-e of the intell 1 9<'nts!a turned to thl& kind of i;ork 
and awcy from more revolutionary activity. 



37. Have a pupil prepare a model or drawing of a peasant 
village in Russia in the late 19th century. He should 
describe the model to the class during the discussion in 
activity 30, The class should compare It with earlier 
villages discussed in class. 



*^30. Have pupils read accounts of peasant life in tho late "Selected Rea 

19th con!:ury (up to 1905). At least one pupil-^ should slan History, 

rend ^hout the famine of 1891-92. Then discuss the con- Florinsky, tr\ 

ditiofis among the peasants and the ccrnmui^al system of si an Empt re, 

control. Ask: Do you think these peasants would be BTacl< , e3 . , | 

contented with their lot? Why or why not? Do you ^LJ^^^J^.i^9Sl 

think thcv would organize a revolt? Why or why not? ^7. ^ 
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)rt on other revolutionary movements in Rus- 
: conimun ism^ ) Be sure that the pupils fnclude 
'\ about other work of the Populists than tho 
'^e People Movement and about Bakunin^s ideas. 
:hy and the use of violence, 

rom what social class did most of these ear- 
onists come? Why do you think they did not 
he lowest class? Tell pupils that ti^ey 
!3S the Marxian communist group In some detail 
: before tl,ey study the revolutions of 1917* 



lis of tho v;or{< of the Zc.:-j3?.vos, A^k: Mhcrt 
jU think c:?.rriod out the otUic^tion, relief, 

progrviois of the Zemstvos? PoV.it cut thit 
2 intell Igc;uts la turned to this kind of \iOik 

om more rcvol?itIonary activity. 



il prepare a model or drawing of a peasant 
Russia in the late 19th century. He should 
ie model to the class during the discussion in 
>• The class should compare it with earlier 
Iscussed In class. 



- read accounts of peasant life in thn late 

■y (up to 1905). At least one pupil- should 
the famine of 1891-92, Then discuss the con- 

jnq the peasants and the corr.munal system of 
sk: Do you think these peasants would be 
ith their lot? Why or wny not? Oo you 

j would organize a revolt? Why or why not? 
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McClosky ond Turner, Sov . 
D ic tatorj^l n ^ , c h ^ 3 • 



"Selected Readings in Rus- 
sian History, ;^^^s 2^4-26. 
Florlnsky, iJ,nd[ of tJ^e ^R'Js^- 
st an Emp i re r 

Black , e?. , JX\3nsf orjiia t i on 
of Rus s , SocTe ty^^ pp\ ' 2 9^;"- 
97- ^ 
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G. When an individual Is strongly at- 
tached to a group and is in contin- 
uing contact with it, his qroup- 
anchored beliefs and behaviors are 
much less likely to change than as 
if he is far removed from the group, 

The structure of the family varies 
from one society to another. 



S, Interprets qraphs. (Draws infer- 
ences v\ <m gr nphs^ ) 

G. Man us3s his physical er.vi rGnn;ent 
in teniis of his cultural values » 
perceptions I and level of technol- 
ogy. . 



6. Although culture is always chang- 
ing, certain parts or elements may 
persist over long periods of time. 

G. Certain aspects of the social struc- 
ture may inhibit marked social 
change and innovation. (Family 
structure and communal structure 
may make change difficult.) 
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How do you think this communa] system would affect pro- 
duction? V/hy? 'How do you think it v^ould offset the 
movement of peasants to cities to work sn factories? 
Why? 



Have pupils compare the communal system with that in 
earlier periods of Russian history. Hove them add to 
their chart on changing conditions among Russian peas- 
ants. Be sure to emphasize collective responsibility 
and the role of fathers 'n this paternal family system, 



39a Hove a \ make tv;o graphs to cornparoi (a) totol pro- 
di!ct5on of small gr^iins per person in Russia, U^S, and 
Cop/iida from 1899 to 19 Wf, and (b) product ion per cere 
in Russia, the U.S. 3):id Germany j?jst prior to 1905. 

Project the graphs in class and then ask: How can you 
account for these differences? Do you think the lower 
production in Russia was due only to the type of com- 
munal system? Why or why not? (Be sure to discuss 
problems arising from farming separated strips of land. 
Compare this system with problems facing some underde- 
ve 1 oped peop 1 es today . ) 



Figures nee Jed 
found in ^'Seief 
In Ru3s ian ,M}$ 



^:0* A pupil might pretend to be a government investigator 
sent out by the Tsar to report on peasant conditions 
botv^ccn lu/O-l^OOr He should prepare his report 

and make recommendations for changes. Ditto up this 
report for use by other pupils in the class. 

Or have several pupils assume the roles of advisors to 
the Tsor botvyccn 18/0- "5 900^ They should discuss 
needed reforms in agriculture. 



"Selected Readi! 
s ian History I 
Wa 1 s h , ed . , ReaJ 
s ian History, vl 

Trcyat, D^jJy^Lj 
Under the^J.asjL 
fT orTnsTcy "Tin 
Emp2l£ > c h . 
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ink this corr.munal system would affect pro- 
^ How do you think it v/ould affect the 
■asants to cities to work in factories? 



3mpare the communal system with that in 
is of Rjssian history. Have them add to 
changing conditions among Russian peas- 
^ to emphasize collective responsibility 
>f fathers in this paternal family system. 



rake two graphs to ca-ipari?: (a) total pro- Figures needed for qrf^chs are 

ill g?'^3i^s per person in Rvissia, U,S. ^;nd Pound )n *^Selected Re-^/JIr/js 

to 191'u and (b) prodviction per cere In Russian History," ij 
i U^S* 3nd Germany j?jst prior to 1305. 

aphs in class and then ask: How can you 
ese differences? Do you think the lower 
Russia was due only to the type of coin- 
Why or why not? (Be sure to discuss 
ng from farming separated strips of land, 
ystem with problems facing some underde- 
s today. ) 



oretend to be a government investigator 
e Tsar to report on peasant conditions 
^200o He should prepare his report 

mendations for changes. Ditto up this 
by other pupils in the class. 

i pupils assume the roles of advisors to 
■ccn 18/0-i900» They should discuss 
in agriculture. 



''Selected Readings In Rus- 
sian History/', #'s2^-:^6, 28, 
Walsh, ed . , Read i ngs J n^ Rus- 
slan History, voH^BTpp. 

Trcyat, Pa i ly L if e in Russ ia 

Under the Las t Tsars , cFu"^^TJ. 

Flor insl<y^ End o THFli e R u s s i an 
Emg2l£» ch."^^'^ " 
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Changes in one aspect of a culture 
win have effects on other aspects; 
changes will ramify whether they 
are technological, in social organ- 
ization, in ideology, or whatever 
else is o part of the cultural sys- 
tem. 

Technological change may create 
serious problems in a society. 

Inter pr ets graphs ^ (Dra v/s inferenc es 
;^ rem qTT ijpVis 1 ) 

Presents effective s ymposta . 



^. Industry expanded greatly 
century and brought with i 
usual problems faced by co 
the initial stages of an i 
lution. Much of the indus 
owned or controlled by the 
foreigners. Thus no large 
of industrialists arose in 



G, Changes in one aspect of a culture 
will have effects on other aspects; 
changes vjill ramify whether they 
are technological, in social organ- 
ization, in ideology, or whatever 
else is a part of the cultural sys- 
tem. 



5. Russia continued to have 
class, a huge class of pel 
ers, and only a small mid| 
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) one aspect of a culture 
effects on other aspects; 
II ramify whether they 
ological, in social organ- 
n ideology^ or whatever 
part of the cultural sys- 



ical change may create 
roblems in a society. 

s graphs ♦ (Dra vjs inferences 



hs.) 



effect I v e s ympos I a 



n one aspect of a culture 
e effects on other aspects; 
/ill ramify whether they 
nolo^ical, in social organ- 

in ideology, or whatever 
1 part of the cultural sys- 



LicJustry expanded greatly In the late igth 
century and brought with it sone of the 
usual problems faced by countries during 
the initial stages of an industrial revo- 
lution. Much of the industry was either 
owned or controlled by the Tsar or by 
foreigners. Thus no large middle cla^s 
of Industrialists arose in Russia, 



5. 



Russ ia 
class , 
ers, and 



continued to 
a huge class 
onl y 



have a sma 1 1 upper 
of peasants and work- 
sma 1 1 middle class. 



Have a committee do the foUovnng: 

a. Prepare a bulletin board display on life of a factoi y 
worker in late 19th century Russia* (up to 1305). 
Pupils should prepare charts and drawings to illus- 
trate what life v/as like. 

b. Make graphs showing change in industrial output, the 
number of industrial workers, and in foreign trade 
durliig the last part of the 19th century (up to \S05\ 

c. Make a graph comparing Industrial growth in Russia 
and in countries of VJestern Europe during this per- 
iod. 

PrepTire a symposium describing indusiirinl growth (us- 
ing the graphs in b and c), the role of the govern- 
ment in industrial development, the life of factory 
v-^orkers in the late 19th century (using the bulletin 
board in a^), and early labor laws. 

^2. Have a pupil prepare an imaginary diary of a Russian 
noble visiting homes and factories in 1900 or an /\meri- 
can labor union leader visiting them. 



^^3# Have class try to decide v;hat has happened to the strat- 
ification system in Russia by 1900. Nov; give tliem a 
little more inTormation about what was happening to the 
nobility ond to the v;ays in which the new educational 
progrom r.^nd the bureaucratic system v>ere affecting verti- 
cal mob i 1 i ty. 

O 
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V/a 1 s h , ed . , 
5 ian His tor 

Troyat, Oai 
sia Under t 
cFs"^; 5f 1. 
Gordon, Wor 

A f ter LenT ni 

TawsX 
McClosky am 
p i eta tors hi 
rates ) 
changes ). 
Flor insky , 

V/alsn, ^nss 
Unloji , rpl" 2 
"^Selected R 
a and b. 



V/alsh , ed. , 
s Ian Hist. , 

Troyat, DaJ 



Black, ed. , 
of 

Vef^rencey, 
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rnittee do the following: 

a bulletin board display on life of a factoiy 
in late 19th century Russia, (up to 1905). 
ihould prepare charts and drav;ings to illus- 
nat 1 i f e was II ke. 

aphs showing change in industrial output, the 
jf industrial v^orkers , and in foreign trado 
the last part of the 19th century (up to 1905i 

jraph comparing Industrial grcvUh in Russia 
countries of V'estern Europe during this per- 



a symposium describing industrial growth (us- 
graphs in b and c), the role of the govern- 
industrial development, the life of factory 
in the late 19th century (using the bulletin 
1 snd early labor laws. 



il prepare an imaginary diary of a Russian 
ting homes and factories in 1900 or an Ameri- 
inion leader visiting them. 



: try to decide v^hat has happened to the strat- 
'iystem in Russia by 1900, Nov; give uiem a 
te information about what was happening to the 
1 lid to the v;ays in which the new educational 
rd the bureaucratic system vx:re affecting vertl- 




V/alsh, ed, , Road ings [_n _R u j^- 
si an HistoryVvoU 3# pp. 
5^+r-'5^'4; 

Troyat, Da i 1y I- If e, Ip R}js- 
sia Un^r' I lie L a s € T sla r s^ , 
cRV: 5 , 7. 

Gordon, Woj^kers Before and 
After L en ~ch , ^' T (oh labor 
TawsTT 

McClosky and Turner, Sov^ 
Dictatorship, p. 3k (Russian 
rates}; 'pT'^JS (discussing 
chanc|es ), 

F 1 o r I ns !<y , End o f_^he JUjis s . 
Empire, p/lW^ "'^^^ '""^ 
WaTsFT Russia and[ the Soy, 

PP7T967^ 3 i 31^-516. 
"Selected Readings,^' #28, 
a and b. 



Walsh, ed. , Readings i^n Rus* 
s ''^n^iilst. , \orr3,"p'p* 5^7- 
56^'. ^ 

Troyat, pajly Life Under the 
t of^ . 5, 77 



6 Tack, ed,. Transformation 
of Rus s . SocTe ty ' rfc¥chef^s 
re fe r GfTc e ^pp 7 ^ '^2 - 2 3 ♦ 
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Members of a class can move out of the 
class by various means, and this 
mobility may be up or down* 

The more widespread the system of 
education, the greater the mobili- 
ty between classes* 

S. Checks on the bias and competency H. The Russo-Japanese War ?n 



of authors^ 



Tsar*s government Into eve 
pute and led to the 1905 



G. Political revolutions are usually 
the result of multiple causes. 



the establishment of a Oum 
as the agricultural reform 
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of a class can move out of the 
various means, and this 
may be up or down. 



widespread the system of 
>n , the greater the mobili- 
iei» classes. 



bn the bias and competency 
prs . 

pi revolutions are usually 
(J It of multiple causes. 



H. The Russo-Japanese War In 1905 brought the 
Tsar's government Into even greater disre- 
pute and led to the 1905 revolt and then to 
the establishment of a Duma and reforms such 
as the agricultural reforms of 1906. 
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Have pupils read briefly obout the Russo- Jepannse War of 
1305 (on gcols of Russians and kick of success) and 

i CVOl t 



t he 



whicSi fol 1ov;ed. 



After reGJ!.:g a.ori general ccurccs on the revj1i:> pupils 
-shculd mid varlcvis acccunl:s of J'olher Grpon Q.id *'31oody 
Sunday^'* Aft3rijirds, have the class ana1yi:e t\\<t vicccuUs 
for bias and ccmpetency of ;^ui.;:ors and for points on 
which the authors agree 



of ;^ui.;:ors and 
and dlsogreei 



Moorhead, PLVJ^AiSi? 
ch, 'l; 
EiiJng, Our Widen! 

Shi-.b, SInca hi^l' 

Carmlchael , ShotJ 
the Russian Trevo r 

vrrn 

laoldston, Russ> f 
58-64; Karpovlch, 
Tea 1 1 , From Tsan 
sars , ch* 5# 
"^eTected Readinc 
Hist." 29-31 



^5. Have a group of students role-play an Imaginary meeting 
of factory workers after Bloody Sunday, 

h6. Have a pupil prepare a series of cartoons which might 
have appeared abroad after the Russian defeat In the 
Russo-Japanese Mar. 
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d briefly about the Russo- Japanese War of 
of Russians ar.d lack of succ*3ss) and tiie 

ger.oral ::cirrccs on tl^6 revjlt^ pupils 
ic^.i5 acccunts of s-acher G.rpon OivJ *'0]ocdy 
.jirds, have the class analyz-s cI\o naojits 

r.petency of ;^Ui:;.ors and for points on 

>rs agree and dl5f:jgr'^eeii 



students role-play an imaginary meeting 
ers after Bloody Sunday. 



epare a series of cartoons which might 
broad after the Russian defeat in the 
I7ar. 
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Moorhead, Russian R'*-volutJ^, 
ch, hi 

EviJng, Our V/!denin j V/orld, 

Shi:b ,^ S Inca"^^^^ ^TllP^o 
His t/'oT"15u'r Tljires , i^TT^-* 

Carmlchael, SJh£r t_ s t^^ 
the Russian ^evo liutloii^ pp. 

boldston, Russ> Reyol . # pp# 
58"6'4; Ka r pov I c h , I inp > F^ ,68'* 7 1 # 

' ' » From Tsars t Q^Commls^- 
sars, ch\ 5. 

^eTected Readings In Russian 
Hist.'' #»s 29-31. 
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G. Taking the policy-making process 
as a whole, the cj^neral strate- 
gic advantages uajoMy lie with the 
status quOt 



G. A given culture Is an Integrated 
whole, based on fundamental post- 
ulates or values* 

G* In different societies or in dif- 
ferent groups Within a society, 
some emotions and sentiments are 
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Ml. Have a pupil prepare a report cn the estnbl ishment of 
the UufTia and cn^:r;9iis in the electoral sys tem f or ^ the 
Duma, (Why vve^e these changes made and what effect did 
! the; cnargcs have?) Tell pupils about the reforms relat- 
ed to free speech and press. 

Or f have all pupils read brief accounts of the Dumas and 
the reforms ; - 



Karpovick* 
pp. 73-79; 
V/alsh, Rijs^ 
^nlpji, pp. 
Ewing, Our 
370-372~ 
McClosky & 
tator ship , 



Sol'Bs tonV 
76-80. 



Ru 



>/:-8, Outline brief ly some of tha ^"^^gr I cultural reforms 
1905-06. Aski What 
of thtBiSa reforms? 



do 



ycu think ivould be 



of 

fsct 



Slacky »^do J 
of RiJiss X^n 

p3 33. 

Florinsky,^! 

^aTs h I RussI 
Union, pp» 5^ 



-^hS. Have a pupil prepare an imaginary report of a govern- 
ment Investigator sent out in 1913 to report on what he 
finds has happened to peasants s i nee the reforms of 
1905-06. Ditto up this report for class use and discus- 
s Ion. 



Flor insky , E 
pi re, 2^*7 
\7aTsh, ByS^L 
Union, p^'^^Tjlf 

FTorTnsky, ei 
sla and Sov, 



*50. Have several pupils reric o!:'^.ot the chief values and 
: characterisclQS df the Rus5]r-n people prior to the rev- 
olution of 19179 1 They should make a chart of these 
values and exp 1.^:1 ft to the clasSa Discuss: What 
values would i^'^'r/ ? 5 ts find eas lest to change or to 
uti 1 f?e In t!u- ' ' :r.j to industrial ize thej r country ? 



Lengyel , Sov^ 
Mead, S£y7jS^ 
Aujthor'Wy , 



1 p; ooare a report cn the cst.v b1 ishment of 
•d C'i:.iOLis in the electoral sysLem for the 
vvei^c these changes made and what effect did 
have?) Tell pupils about the reforms relai- 

speech and preso. 

1 pupils read brief accounts of the Ournrjs ond 



i'.jrpovick* Imperiol, Russ ia, 
pp. 73-79. 

V/alsh, Rus^a and the Spy, 

EvvTng, Our Widen ing W orld, 
370-372'"™^^ 
McClosky & Turner, Sov 0 Ic- 
tatqr^htp, pp. SS-SBT''' 
S'oldstonV Russ, Revol > > pp. 
76-80. ^ ~ 



ofly some of ths Tigr icul tural r'^^fonns wf 
ik: Vlhat !o ycu think vrould Tri^ct 
forrns? 



Slack, c<f,5 fr^.i^format Jen 
of RMSsion Soc ppr''3^02-'TC--5 j 

p. 33.. ^—-^^^ 
Florinsky, ^Irid ^>f jUJss > Em- 

v/arsh, Russia ^nd the Sov. 
U nion J W^r^^ — — 



! prepare an imaginary report of a govern- 
Igator sent out in 1913 to report on what he 
jappened to peasants since the reforms of 
^ itto up this report for class use and discus- 



1 pupils r^r-.! t^!:-^' the chief values Jnd 
tics of the Russian people prior to the rev- 
1917* They should make a chart of these 
)Xf/l^;.i tt to the class. Discuss: What 
i D;^';. 'f^ts find easiest to change or to 
•J^c ' ' c .r. to Industrialize their country? 



Florlnsky, End» of _Russ, Em- 
jplre, p. 2'*, 

l^faVsh, Russia and the Sciv. 

Union, pvm'sfr 

FTorTnsky, ed., Encyl. of Rui 
s la a nd Sov . Unjon , p. 5 



Lengyel, SoVj^^UjnJpn , Ch. 5. 
Mead, SovT^ttTtulfes Toward 
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strongly repressed, others are en- 
couraged^ As a result any one 
group has o modal personality or 
personalities among it: adults* 

Some values are conducive to change 
and some make change dlff Icult* 



Sees meenlnqful differences between 
eras; n o tes relationship within any 
era ::^et vj cen institut ions an d cultur- 
al s s ufiy t i o ns^ ♦ 

Has e sense of t he passage of time. 

Although culture is alivnys chang- 
ing, certain parts or elements may 
persist over long periods of time. 



Class membership has certain class 
correlates* 



Looks for relationships among. \. The Communist ideology Is basl 

FviTnTswTtfi^ of Karl Marx and Frederick Enl 

Tn ITwor IH - wTgeTTIfme f r a m e worik ^ ^ tions and Interpretations by ■ 

such as Lenin and later SovT 
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repressed, others are en- 
As a result any one 
as a modal personality or 
J i ties among \ti adults^ 

lues are conducive to change 
e make change difficult* 



enlnqful differences between 
o tes relation s hip w? thin any 
v/ cen i ns 1 1 1 yt j ons"an d^^^ 1 tu r- 

;en:je of th e passage of _t ] nie . 

ih culture Is «?i;3ys chang- 
irtaln parts or elements may 
: over long periods of time. 



membership lias certain class 
ites# 



For relat Ipnshlps amopq The Communist Ideology Is based on the writings 

f^TJTtHTn one coun t jyano th* of Karl Marx and Frederick Engle, with jnodlflca- 
hrjdj^}^^^ tions and Interpretations by other communists 

such as Lenin and later Soviet loaders. 
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Vlhlch would make industrialization difficult and would 
be resistant to change? (Keep this chart to refer to 
again during the study of the Soviet political system.) 



*51. Discuss: How did life In Russia In 1913 compare with 
life In western Europe and In the U.S. at that time? 
Ho'w did this era in nusslon history ccrpare with that 
of Petcsr the Great? of Alexander I? lldve pupils Icok 
at time line of Russlai hLvtory and p.o':>^, <Jlfferlng 
Iciigths of certain psrk Js In Russicin liistory. Mow 
Icng did r.crssti tui:1 .iial reform have a chn,i*:e to opei:jl;e 
as sgalast the per led af r^stocrocy? 



52. Have a committee prepare a booklet on Life in Tsarist 
Russia In the early 20th century. It should Include 
sections on such topl'-'^^ as (a) What It Is like to be 
a peasant In Tsarist - sta, (b) What it is like to 
be a factory worker 1^ sarist Russia^ (c) What It Is 
like to be 3 factory manager In Tsarist Russia, (d) 
What It Is like to be a member of the Tsar's family in 
Tsarist Russia, (e) What It Is like to be an under- 
ground revolutionary working to overthrow the Tsarist 
government in Tsarist Russia. 



53, Tell pnplls when Marx was born. Ask them what was hap- 
pening in Europe at this time and during his early years. 
Remind pupils of the early effects of the Industrial rev- 
olution on workers ~- at least as perceived by urban 



Hunt, Thee 
Of Coinmun 
use }, 
For cxamp 



o 
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uld make industrialization difficult ond would 
tant to change? (Keep this chart to refer to 
ring the study of the Soviet political system.) 



How did life In Russia In 1913 compare with 
.-/estern Europe and In the U.S. at that time? 
this era In Hussion history ccirpare with that 

the Great? of Alexonder I? l!dve pupils look 
line of Rus3!ai hhUory and noliv? differing 
jf cortaln p3rk' 's in Russian Iilstory, How 

r.cnstitui;r:nal reform hnve ^ chnnce to npcral;G 
it the perJccI of "^stocrocy? 



ommlttee prepare a booklet on Life in Tsarist 
n the early 20th century. It should Include 
on such topics as (a) What It Is like to be 
t in Tsarist Russia, (b) What it Is like to 
tory worker in Tsarist Russia, (c) What It Is 
je a factory manager In Tsarist Russia, (d) 
is like to be a metnber of the Tsar's family in 
Russia, (e) What It Is like to be an under- 
evolutionary working to overthrow the Tsarist 
nt In Tsarist Russ la. 



lis wlien Marx was born. Ask them v/hat was hap- 
n Europe at this time and during his early years 
■jplls of the early effects of the Industrial rev 
)n workers at least as perceived by urban 

FRir 



Hunt, Theory and Practice 
^^^^ teacher 

For example of descriptions 
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G. 



A. 



Changes !n one aspect of a culture 
will have effects on other aspects; 
changes will ramify whether they 
are technoloqlcal , In social organ- 
ization. In Ideology, or whatever 
else Is a part of the cultural sys- 
tem. 

Technological change may create 
serious problems In a society, 

VALUF-S CajECTlVITY .rMO DESIRES VO 

ms VALUES TP^OM AF.-KCTIMG HIS 
jnTERPr.ETATJON OF EVIO'iZ::CE, 



Looks for relat lonshfps emna 
SiJP-p.;iIIwIPMn t^necc^Jjn^ and 
wt trJ n a 'worVSr'^\de~tTme TFSrie- 



^ P way w 

work, 



1, Marx's theories are urn 
of the times In which f 

a, Marx was born In 18 
period of early Indi. 
many others he react 
saw as the evi Is of 
1 tvlng and working ( 
of work, miserable f 
Marx was unaware of 
nvcnts In capitalism 
would brfnq. Llk 
he b.3l leved I hot Ci 
exploit v/orkers, as 
for a society v;J>:;ho 
AlthotiQh ha outwar?. 
'!iop!.iii Jdeas, he 
Ideas of the poif'^ 
i;ha pcss Ibll t t}C3 o 
all people coulcJ le 
"as one vast family 



b, Mai*x grew up at a 
In Europe, He live 
tlon of the 1820»s 
I shed his forst bocj 
revolution of ]8kB 
was publ Ished just 
but before the June 
\Aarx assumed that, 
tinental Europe cof 
without revolution 
were the only solu 
this time the peac 
and In the U.S. La 
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,n one aspect of a culture 
e effects on other aspects; 
will ram?fy whether they 
no1oq<cal, In social organ- 

In Ideology, or whatever 
3 part of the cultural sys- 



gfcal change may create 
problems In a society, 

3JECT1VITY :\m DESIRES YO 
: VALUES rr>€:^ ]US 



or relationships amono 
wTtnin one country ano 
a world -wide time frame'* 



Marx's theories are understandable In terms 
of the times In which he lived and wrotCo 

a, Marx was born In 1818 and grew up In the 
period of early Industrial Izatlon, Like 
many others he reacted against what he 
saw as the evils of capitalism (poor 
living and working conditions, long hours 
of work, miserable pay, child labor, etc* 
Marx was unaware of wnat later develop- 
ments In capitalism oad Industrialization 
would bring* Like tho Mtoplan social Is ts 
he ^alleved L]iat c.ipUiall^rn was bou::d i.o 
exploit v;orkers, ar^l be wished to v«rk 
for a society v;1i.hout s^ich exploitation* 
Although he outwanny i "Ejected Ideal 1s^>lc 
'Ttop! rn Ideos, he accept >1 I8l:h cenlMiy 
Ideas of the ^ci f ctab! 1 itv of riian and 
i;5iO pcsslbl 1 1 1 Ic3 of o society In v^hl<:h 
all people could leo^n to live toqother 
'*as one vast family In brotherly love^" 



Mar'x grew up at a time of revolutions 
In Europe^ He lived through the revolu- 
tion of the 1820's and I830's and fin- 
ished his forst book just prior to the 
revolution of ]BkQ In France. The book 
v;as published just after the February 
but before the June revolt In 18*>8* 
l^rx assumed that, since v/orkers In con- 
tinental Europe could not get reforms, 
without revolution, such revolutions 
were the only solution. He Ignored at 
this time the peaceful gains In Enqlond 
and In the U*S, Later, after the bloody 
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dwellers. If this was not done during the unit on V/ost* 
ern Europe, read aloud quotations about conditions of 
work, living conditions, wages, and child labor In che 
early part of the V9th century. Review sortie of the 
ideas of the early Utopian social !stsi» Discuss: If 
yog had been Marx, what might you have concluded about 
tke effects of capitalism upon workers? 



5^m Review the series of revolutions which swept Europe In 
the first half of the 19th century* Asks What effect 
might these revolutions and ><?nsulng events have had up- 
on Marx's Ideas about Improving the lot of the worker? 

Remind pupils of che first and second revolts of 1848 
In France, How mlaht the failure of the second revolt 
heve affected Marx^s ideas about the possibilities of 
achieving reforms through peaceful means? Point out 
that the Corrinunlst Manifesto appeared betv^een those two 
revolts. 



^j? living cor 
ycors of Indi 
tlon^ see "St: 
on the His to 
Europe," or £ 
Human Advent u 
pp. 3-^0 or Mc 
Europe In Re v 



Hunt, Theory 
of Co<rimunlsfn 
use). 



f this was not done during tf»e unit on V/ost- 
read aloud quotations about conditions of 
} conditions, wages, and child labor In the 
jf the )9th century. Review sane of the 
early Utopian socialists* Olscuss; If 
J Marx, what might you have concluded about 
of capitalism upon workers? 



living conditions In earl 
y<^ors of Industrial revolu- 
tion, see "Sele<^ted Readings 
on the History of V/estern 
Europe," or Eisen and Filler 
Human Adventure, voK 2,, 
pp. T-o or Mosse, et, al,, 
turope >n Review , pt, 



; » 



eries of revolutions which swept Europe In 
If of the 19th century, Aski What effect 
revolutions and. ensuing events have had up- 
eas about Improving the lot of the worker? 

of the first and second revolts of 1848 
low mlqht the failure of the second revolt 
d Marx^s Ideas about the possibilities of 
forms through peaceful means? Point out 
nun 1st Manifesto appeared betv^een these two 



Hunt, Theory and Practice 
of Qoiiismitusm (for teacher 
use). 
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fallure of the Paris corrJ 
longer so sure that viol] 
was a solution, and he s| 
peaceful reforms might v| 
countries . 



S. Identifies persuasion devices . 

S, Detects Inconsistencies. 

G. ^^ost political cotrjnunlcatlon de- 
ponds on the use of negative and 
positive sy;nbols. stereotypes, 
€rd other commun ! cat 1 on sfwrtcuts; 
erf active communication dep^^nJs on 
t5ie effective manipulation of l! ose 
synijollc tools. 



c, Marx was a propagandist J 
claimed to write sclent 
Consequently, he sonietli 
or Inconsistent statemer 
tempts to viln support a» 
s 1 tion. 



A. RESPECTS EVIDENCE EVEN WHEN IT CON- 
TRADICTS PREJUDICES AND PRECONCEP- 
TIONS. 



Marx believed that he al 
should be Independent I 
he personally rejected i 
blind acceptance of dogj 
group, ' 



G. 
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The Greatest push to Improve levels 
of living Is more Hkely to cane 
from those above the bottom strata 
of society than from those at the 
bottom^ 



e. Although Marx lived fn 
of his 11 fe was able t 
cause Engels gave him rJ 
boi'n Into the middle ci 
resulted from his detei 



failure of the Paris corrfnune, he was no 
longer so sure that violent revolution 
was a solution, and he suggested that 
peaceful reforms might work in some 
countries. 



persuasion devices . 

^consistencies. 

leal communication de- 
he use of negative and 
yinbolSj stereotypes, 
communication sfwrtcuts; 
communication de{.'^r;Js on 
|r1ve manipulation of iVose 
:ools« 



Marx was a propagandist! even though he 
claimed to write scientific history. 
Consequently > he sometimes made extreme 
or Inconsistent statements In his at- 
tempts to v/ln support and dof.^at oppo- 
sition. 



EVIDENCE EVEN WHEN IT CON- 
PREJUDICES AND PRECONCEP- 



,Harx believed that he and other men 
should be Independent In their thought} 
he personally rejected the Idea of 
blind acceptance of dogma from any 
group. 



est push to Improve levels 
] Is more likely to come 

e above the bottom strata 
:y than from those at the 



e. Although Marx llve^ln poverty and much 
of his life was able to write only be* 
cause Engels gave him money, he was 
born into the middle class. His poverty 
resulted from his determination to write 
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55 • Read aloud seottons of the Conrninist Manifesto which 
show that Marx was a propagandist. Discuss: V/hat ef- 
fect do you think this fact would have upon his v;rit- 
Ings? Would he be very scientific and accurote or-w^uld 
he tend i:o ex,':in<ji3roto for* effect? V/hy ml-jht he v;ant to 
claim to be scTent1F?c j'ot!u^.r l!.:in utopia:i? Does he 
:scund at all lllce a iji plaii? 

?<G2d alcud a ijuot:^tfGn froia Hngels In v.hloSi F.njcls cd- 
mifcs that he ^nd Miirx at tlnaes ex-.^qcratod the econotnlc 
or materialist tniarpr^tat Jens of history In orJer to 
make their point* 



Hook, Marx ar 
''Excerpts Trc 
and Frederlci^ 
tlon 17* 



•Jnit on the 5 



56, Ask pupllis to Imagine a society in which the governnent 
owns all means of production but also restricts freedom 
of speech and press;, Suppd^e Marx v/ere alive today and 
lived In such a society^ Ask: Do you think he v^ould 
accept the Idegs of the government without speaking up 
If he differed with them? ■ What risks did he run when he 
spoke up In Germany? In France? 

Read aloud several quotations from biographers of Marx 
on Marx's views of the dignity of mar and his obligation 
to think for himself. 



Hook, Marx ar 
PP- 



57. Hfive a pupil present a reprort on Marx's life (not his 
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Idcos ). Discuss : 
Marx^s 11 To 
I tdl I sm and 



Do you think any of the events in 
could have influenced his ideas about c^ip- 
the likelihood of reform through peaceful 



Coolldge, Mak 
Rovolut lony 
H'eiTbrbner, W 
phers , ch, 67 
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seotions of the Communist Manifesto which 
larx was a propagandist. Discuss: What ef- 
I think this fact would have upon his wv it- 
id he be very scientific and accurate or-W';uld 

ex3qgor=;i}:;^ for erfect? V/hy ml-jht he \mnt to 
I scientific rafchpiT Ihnn iitopiaiT? Ones he 
i1 like a «ji piao? . 

a quotation froin Engels In v.hlch Enjels ed- 
.© and Marx'ae t!nies cxn^^neratcd the econoinlc 
list jnterpretatJcns of history In order to 
point. 



to Imagine a society in which the government 
eans of production hut also restricts freedom 
and press » Supp<J^e Marx v/cre alive today and 
uch a soclety'x* ' ' Askj Do you think he would 

Ideas of the government without speaking up 
ered v<lth them? ' What risks did he run when he 
n Germany? In France? 

several quotations from biographers of Marx 
yiews of the dignity of man and his obligation 
or himself. 



jl present a recrort on Marx's life (not his 
Iscuss J ' Do ,you th'ink any of the events In 
0 could have Influenced his Ideas about cap- 
d '-'-^ Mkellhood of reform through peaceful 



Hook, Marx and the Ma rxists , 
"Excerpts' Trom Karl TTarx 
and Frederlch Englss, Selec- 
tion 17. 

1 . . 

\:.T 

'Jnlt on the U,S.S,R," 



Hook, Marx and the Marxists, 
pp. 16-Tr,'''ir7^r2fg~-- — 



C 00 1 1 d ge , Ma ker s_of 
RevqIutjO£jL ' ""•^-'p;'-"' 

He I Tb rone r , W orTdy PhMoso - 
£hers, ch, 67^ 
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and his treatment by 
ttles for vjhat he wroi 
atoVf Engles, was a r| 



G, Culture may change through a pro- 
cess of diffusion^ 

A, VALUES OBJECTIVITY AND DESIRES TO 
KEEP HIS VALUES FROM AFFECTING HIS 
INTERPRETATION OF THE EVIDENCE, 

A. SS COflMlTTED TO THE FREE EXAMINA- 
TION OF SOCIAL ATTITUDES AND DATA, 



Prices (including wages) are af- 
fected by supply and demand, 

^ • J d^Jjt I f|es^^^ t^^^ 

Q^^* In general bus Iness f 1 nns try to max* 
ERsLC l«iize profits. 



2, Marx borrowed Ideas frc 
and added his own to sel 
"scientific socialism, 

a. Marx believed that ur 
all previous economic 
primitive cofnmimal s< 
v/ere exploited for t? 
few ^4^0 oy/ned the r<ie^ 
The only v/ay to ^et 
tat Ion ivas to hsve a 
the «i>eans of produci: 
a series o? Ideas to] 
tentlon, 

1 ) Marx adopted Idea 
English economist 
the value of gopdj 
all vatulB over an 
raw materials Is 
with their labor, 
tools and machine! 
by labor at an eal 
had the value of 
ials used In the 
goods , ) 

2) Marx bel feved thai 
paid only subs jstj 
to keep thefT^ariffl 
starving (and to 
new laborers). 
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and his treatment by political author- 
ities for vjhat he wrote. His collabor- 
ator, Engles, was a rich man. 



nay change through a pro- 
dlffuslon, 

)BJECTIVITY AND DESIRES TO 
; VALUES FROM AFFECTING HIS 
TAT I ON OF THE EVIDENCE, 

TTED TO THE FREE EXAMINA- 
SOCIAL ATTITUDES AND DATA, 



(Including wages) are af- 
by supply and demand, 

J es^^gs sjjmp 1 1 ons « 
a 1 h^ifi I ness f I rms t ry to max* 
[''ERIC- 



2, Marx borrowed Ideas from a number of sources 
and added his own to set up a theory of 
"scientific socJalism," 

a, Marx believed that under capitalism (and 
all previous economic systems except 
primitive communal societies), 'workers 
were exploited for th-a prof! is of the 
few ivho o¥/ned the r/iean'3 of i^roductlon. 
The only v/ay to get rid of rjuch exploi- 
tation '.vas to have ccfi^non cvjncrship of 
the n«ans of producfclcn, Marx developed 
a serlos of ideas to explain this con- 
tention. 

1) Marx aoopted Ideas of 10th century 
English economists about what creates 
the value o f goods . He believed tliat 
all vaUue over and above the costs of 
raw materials Is created by workers 
with their labor. Even the value of 
tools and machlnerv had been created 
by labor at an earlier stage. So 
had the value of processed raw mater- 
ials used in the tools or In ma!<lng 
goods , ) 

2) Marx believed that workers would be 
paid only subs Is ten£e wages or enough 
to keep thefiranc) th'errTGmTHes from 
starving (and to ensure a supply of 
new laborers). 



" 1 6'4- 



means? From what class did the early cojirounfst thinkers 
come? Was It to their economic benefit to be communists? 



58* Put a chaJr on a desk or table In front of the room. Ask 

?upns what they think creates the value of this chair, 
ell them that you are qoing to argue In the way In which 
Marx would have answered their statements or arguments. 
After telling them that Marx believed that the value was 
created by labor« ask them what they think Marx would 
have thought obout what created the value of the wood and 
other materials which were used In making the chair, A- 
bout what created the value of the tools v;h!ch were used? 
Tell pupils that they sliould be thlnklna about his asstniip" 
ticn abcut value but that the class will not analyze It 
In detail r)ow« However, they need to understand nls as> 
sumption In order to understand the rest of his theories. 
Also tell the class that Marx's value theory was borrowed 
from other economists of the day. 




59, Remind pupils of what they have just heard about wages In 
the early 19th century. What do they think Marx must have 
thouqht about how employers would treat laborers? Tell 
pupils about his Ideas in more detail, Discus^^ Why 
would workers work for such \ov! waqes? What motive did 
Marx assume was the only motive which would affect the em- 
ployer's determination of wage scales? 



3) Marx believed that ein( 
driven by the profit 
would force workers t( 
hours than needed to 
enough goods to pav 
En^ployers would seize, 
vaiue (created by labc 
above what they got pc 



A. IS COri,';: nGD TO THE FREE EXAMINA-. 

tic:: q: social att{tude5 and data. 



k) The only \mY to end tfl 
tlcn of workers by thcj 
the means of product I< 
to end private owners I 
means. The neans of 
should be owned ifi corrJ 



S . Applies generalizations to new data , 

A. IS COMMITTED TO THE FREE EXAMINA- 
TION OF SOCIAL ATTITUDES AND DATA. 



b. Marx drew upon the phllosc 
in developing his idea of 
materiaHsm and his histoi 
pretation of history. 

1) Marx applied the idea 
(which Hegel applied t< 
material things. Each 
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d to the free exam!^3a- 
ia;. attitudes amd data. 



eral izat Ions to new data , 

TO THE FREE EXAMINA- 
IAL ATTITUDES AND DATA. 




3) Marx believed that employers were 
drWen by the profit motive and so 
wojld force workers to work longer 
hours than needed to produce just 
enough goods to pay for their labor ^ 
Employers would seize this surplus 
vajue (created by labor over and 
above what they got paid). 



k) The only v^^y to end the exploita- 
tion of workers by those who owned 
the yneans of production would be 
to end private ownership of these 
means ♦ The nieans of production 
should be owned In ccnmon. 



Marx drew upon the philosophy of Hegel 
In developing his idea of dialectic 
materialism and his historical inter- 
pretation of history^ 

1) Marx applied the idea of dialectics 
(which Hegel applied to Ideas) to 
material things. Each thesis (or 



60. Now ask pupils to assume that they were employers who 
had the characteristics which Marx assumed. They find 
that the v»orkers can produce enough chairs in five hours 
to pay for the wages they <jet. V/hat would they as em- 
ployers do? How would makinq workers work more hours 
help the employers? Why would workers work more hours 
if they are creating more value than they get paid for? 
Now tell pupils what Marx meant by his surplus theory 
of value* 



61. Ask pupils v;hat conclusions they might come to about 
how to help workers If tJvey accepted Marx's ideas ©s 
explained up to this point. If somcoiie ?Joe5 not suggest 
coswnon ownership of the means of prcv!uct5on, esk them 
if they remember any of the proposals of Jtoplan social- 
ists. 

Before you go on to the next activity, be sure that 
pupils understand how Marx thought common ownership of 
the means of production would solve the problems which 
he saw In Europe In his day* Again, do not discuss the 
pros and cons of this proposal at this tlme^ Merely 
help pupils see how Marx arrived at this conclusion* 
Point out that they wHl analyze this line of reasoning 
In detail later* 



62^ Very briefly and simply explain Hegel's idea of dialec- 
tics in terms of *deas. Now tell the clas how Marx bor- 
rowed this idea and applied It to society^ Describe his 
dialectic in terms of economic stages* 

Ask: If Marx followed the dialectic completely would the 
next economic stage be better or worse than the stage 
which came before? Would capitalism be better or worse 
than feudalism? Be sure that pupils understand that Marx 
believed in the inevitability of progress* Discuss: Was 
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economtc society) \ 
an antithesis (or 
for a new economic 
ally to a synthesi! 
aspects of both thi 
sis. That fs, eac 
would generate opp^ 
seeds of its own di 
would lead to a nei 
which would be an 
old system. This 
take place unt 1 1 t 
less society. (Th 
18th century Ideas 
ress as well as He 
dialectlcc ) 

a) Marx bel leved t 
stage was an ed 
earlier stage, 
greatly Increas 



S. Applies previously- learned concepts 
and generalizations to new data . ^ 

A, RESPECTS EVIDENCE EVEN WHEN IT CON- 
TRADICTS PRECONCEPTIONS. 
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b) Mar^ bel ieved t 
progress throug 
that only after 
the stage of ce 

be able to reac 
ciallrm. (In p 
enced here by e 
developed ideas 
velopment of so 
tive times to t 
revolt would tc 
stage had reach 
ductive capacit 
capable. 
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revlously- learned concepts 
alizations to new data^ 



EVIDENCE EVEN WHEN IT CON- 
PRECOMCEPTIONS. 



economic society) would bring forth 
an antithesis (or forces working 
for a new economfc society) and fin- 
ally to a synthesis of the better 
aspects of both thesis and antithe- 
sis. That is, each economic system 
would generate opposition and the 
seeds of Its own downfall. A revolt 
would lead to a new economic system 
which would be an Improvement of the 
old system, Thla would continue to 
take place until there was a class- 
less society. (Thus Itorx accepted 
18th centurv Ideas of Inevitable prog- 
ress as well as Hegel's Ideas of the 
dialectic. ) 

a) Marx believed that the capstan t 
stage was an advance over the 
earlier stage. It had to lead to 
greatly Increased production. 



b) Marx believed that society had to 
progress through each stage and 
that only after It had gone through 
the stage of capl tal Ism would It 

be able to reach the stage of so- 
cialism. (In part, Marx was influ- 
enced here by an anthropologist who 
developed ideas of the common de- 
velopment of societies from primi- 
tive times to the present.) No 
revolt would take place until this 
stage had reached the highest pro- 
ductive capacity of which It was 
capable. 
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this Idea of progress Utopian or scientific? 



Have pupils read a selection from Marx to show his em- '^Excerpts 
phasls upon the Inevitability of certain stages follow- and Fredrh 
ing in a set order, about the impossibility of skipping tlon #1, 
stages or of having the old ? taqe disappear until It 
had reached the highest pt^ ictTve capacity of which It 
was capable^ 

Discuss: Marx believed that he was living in the cap- 
italist stage of society In western Europe« What did 
he think would have to happen before capitalism could 
be ended by socialism? Marx believed that some coun- 
tries had hot yet gotten rid of feudalism In favor of 
capitalism^ V/hat did he think would have to happen be- 
fore such societies could achieve the socialist stage of 
society? 
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f progress Utopian or scientific? 



read a selection from Marx to show his em- 
1 the inevitability of certain stages follow- 
5t order, about the Impossibility of skipping 
)f having the old staqe disappear until It 
i the highest productive capacity of which It 

1arx believed that he was living in the cap- 
:ge of society In western Europeo What did 
uld have to happen before capitalism could 
socialism? Marx believed that some coun- 
ot yet gotten rid of feudalism In favor of 

V/hat did he think would have to happen be- 
o " O es could achieve the socialist stage of 

ERLC 



'•Excerpts from Karl Marx 
and Fredrich Engels," Selec- 
tlon #1, 



IS COMMITTED TO THE FREE EXAMINA- 
TION OF SOCIAL ATTITUDES AND DATA. 

All the institutions of a society 
ore related; because of this inter- 
relationship, a change in one In- 
stitution is likely to affect other 
Inst Itut ions. 
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TED TO THE FREE EXAMINA- 
iOCIAL ATTITUDES AND DATA, 

nstitutions of a society 
:edj because of this inter- 
ship, a change in one In- 
1 ts likely to affect other 
ions. 



2) Marx believed that the mode of pro- 
duction was the important Foctor in 
.determining the course of events. 
. the mode of production refers to the 
relationships set up between those 
who owned and those who v/orked or 
used the means of production (re- 
sources, tools). This mode changed 
over the ages, following a set pat- 
tern of development. It provided 
the substructure of society. As now 
tools developed, the old mode vjculd 
eventually provo a limiting foctor 
on the use oF tho3G tool-s for yrcoter 
production c*:z<\ J;h3 rnode v;ould changeo 

Li) llie ir.cde of pre diction pry;lded 
Cho subs true turo upon v/hioh all 
other facets of society v/ere 
b^ised. Relf<jiT:n, ethics, othar 
ideas, the family system, ond 'jov-* 
ernment were f^ll developed as a 
superstructure (or result of the 
substructure) In order to ensure 
the continiiGPce of the substructure^ 

(1) Marx did not deny that ideos 
and .inventions could Effect the 
course of history, but he thought 
they v/ould arise out of neces- 
sity because of the mode of pro- 
duction. 

(2) Marx believed that the state 
v;os the tool of the ruling 
class (the class v/hlch owned 
tl'ie means of production). He 
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jk. Mow define v^hat Marx meant by means and mode of produc- TyxerpLs rroni 

tion. Tell the class his use of the terns substructure an-: T'rJrich Tp. 
and superstructure. Ask pupils lo try to think or arcju- ticnr^ *2 -6, 
ments which Harx might have used to show titat this relc- 
tionship existed. Be sure that pupils understand Marx's 
emphasis upon materialistic Interpretation of history 
and his definition of the state. Have pupils read quo- 
tations from Marx and Engels to show thc?r point of vi^vv 
about the state, about religion, about the family, about 
morality, and about patriotism, and the attitude Mar:; 
thou<^!it i\'orkers should have toward naticnalism. 
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t Marx meant by means and mode of produc- 
e class his use of the terms substructure 
ture. Ask pupils to try to think of argu- 
TX might have used to show that this rela- 
ed^ Be sure that pupils understand Marx-s 
materialistic interpretation of history 
t ion of the state.' Have pupils read quo- 
iarx and Engels to show their point of vi^^w 
e, about religion, about the famiiyj about 
about patriotism, and the attitude Marx 
s should have toward nationalism. 



^'iZxcerpts rrom Karl Morx 
and rredrlch Engels," Selec- 
tions /^2-6, 
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V/henever things valued by a society 
<ire scarce, tliere wi H be di fperen- 
lated access ,o and control of these 
valued and scarce things by sub- 
groups within the society^ 
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tlioughtof the state as those 
aspects of government which 
v^/ere coercive. Those v;ho con- 
troHor* the means of produc- 
tion v.'ootd set up a governmenL 
and use power to keep workers 
under thoir control. 

(3) Marx believed that those who 
owned the means of production 
set up (rlcals of morality and 
religion to help tl.cm keep 
(:h3 workers »uido.r i.'v^ir con- 
i: 1 , 

{^) liai'x beHev^^ l tSiai: national- 
]si:}c scni: 3:: .i5:s are a]3o ;:.^rt 
of l):^ SMp^^j 3ti suture lo help 
};iesoryG tho I:ii:erasl3 of iho 
ruling cKios, !!e irguod that 
v/orkci's shcuiJ bo Intoi nat ion- 
allst and have no nationalis- 
tic feel fngs. 

(5) Marx believed that loaders 

could affect history, but that 
they became \eeders because of 
the economic relationships 
which existed; In other words, 
the economic stage of society 
. made It possible for them to 
use their talents and gave 
birth to their fd^^as* 



things valued by a society 
0, there will be differen- 
uss to and control of these 
d scarce things by sub- 



thin the society. 



3) Marx believed tl?at there had always 
been a struggle boi:Viiccn the govei'ning 
class (or those w!io owned ihe means 
of production) aiid uiose beneath thefn^ 
History was a history of class struggle. 
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Read aloud quotations from Marx and Engels on the class "Excc^rpts fro' 

struggle through the ages and their statement that cap- a.u f :-i;'d;-!cl; 

italism carried within Itself the seeds of Its own de- Selection j^7* 
struct ion* 
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quotations from Marx and Engels on the class "Excerpts fron Karl Marx 

Through the ages and their statement that cap-- a.jj H-!r.o\-rcl"tr.'jO js , 

rrled within itself the seeds of its own de- Selection #7. 

O ■ • . 
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Have pupils try to figure out, on the basis of what they 
already know why Marx and Engels believed that capital- 
ism woi»ld be overthrown. Ask specific questions as 
needed co bring out the ideas, (e,g^ If workers were 
paid only subsistence wages, who would buy the goods 
produced? V/hat might happen If goods remained unsold? 
What would this -mean to workers? etc,) 

Now have the class read the statements by Marx and Eng- 
els on why capitalism v/ould be overthrov/n. 



66, Ask: If you accepted Marx's Ideas up to this point, In 
what kind of a country would you e;(pect the first prole- 
tarian revolution to come? Why? (Now tell the class 
what Marx believed,) 
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o . Applies previousi learned concepts 
and »jenera] Izat tons to new dataV 

Gt Struggle may bring together other- 
wise unrelated groups. Coalitions 
and temporary associations will 
result from conflicts where pri- 
marily pragmatic interests of the 
participants are involved^ 



G» Ideology is associated v/ith those 
people In the political system 
with the greatest political aware- 
ness, involvement, and Information. 

G. if an individual is aware of his 
membership in a class, this aware- 
ness may affect his behavior. 

6. Those who benefit most from the 
stratification system are most 
likely to accept it and most like- 
ly to oppose change. 

G. In political conflict there is a 
struggle over scarce values or 
goals; each side tries to use the 
political system to attain its 
goals. 

S. Sets up liypotheses . 
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g) Marx urged hie 
with the bou rr 
revolutions ac 
this would maf 
tabl i shment of 
cietles which 
socialist revc 
place. Then,^ 
should wo''k t( 
qeois and bui 
Tetarian revo 



5) Marx bel ieved th. 
ev I table. Hcv/ov^ 
unt i i the worker- 
of i;hat was happ 
of the need for 
the job of the 1 
and social ist gr 
them and make th 
of their misery. 

a) At first Marx 
revolution wo 
lent, that th 
of production 
this owners hi 

b) After the fai 
cormiune, Marx 
somewhat. 

(1 ) He became 
workers b 
ever win 
with mcd€ 
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prcv i Qusi 1 earned concepts 
leral izat ions to new data. 



e may bring together other- 
irelated groups. Coalitions 
nporary associations will 
from conflicts where prl- 
pragmattc interests of the 
i pants are involved. 



gy is associated vnth those 

In the political systeiri 
he greatest political aware- 
involvement, and Informatl on» 

individual is avvare of his 
ship In a class, this aware- 
nay affect his behavior, 

who benefit most from the 
fication system are most 
/ to accept it and most 1 ike- 
oppose change, 

Jitlcal conflict there is a 
gle over scarce values or 
; each side tries to use the 
ical system to attain its 



■ip hypotheses . 



g) Marx urged his supporters to v^ork 
v^^ith the bourgeois to aid their 
revolutions against old rulers; 
this would make possible the es- 
tablishment of the capitalist so- 
cieties which must exist before 
socialist revolutions could take 
place, Then, however, the workers 
should work to hamper the bour- 
geois and build support for a pro- 
letarian revolution. 



5) Marx believed that revolution v^as In- 
evitable, Hcv/ever, it would r.ot come 
until the vjorkers had become aware 
of V;hat was happen iiig to them and 
of the need for revolution. It v;as 
the job of the labor organizations 
and socialist groups to help educate 
them and make them aware of the cause 
of their misery, 

a) At first M^jrx believed that this 
revolution would have to be vio- 
lent, that the ovmers of the means 
of production would never give up 
this ownership without a fight, 

b) After the failure of the Paris 
cormiune, Marx shifted his position 
somewhat, 

(1) He became worried about whether 
workers behind barricades could 
ever win against troops armed 
with modern v/eapons. He felt 
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G7» Ask the class to consider Marx% Ideas. What advice do 
they think he v/ould have given to workers In countries 
which still had feudalism or at least governments not 
controlled by the middle class? (Have each pupil pre- 
tend he is Marx and write out two or three sentences 
of $idvlce. ) 

Now have pupils read quotes from Marx*s actual advice 
about working with the burgeoise^ Compere with pupils* 
ideas* 



"Txcerpts fro 
Frcdrich Cnc3e 



63, pupils rond 3nd l!sc^i5S (ii^olatl /rs from Marx : ,d 

F.ngels Oil £he iolo of ':<:\m\m\st orcups, t'le Incvit abili- 
ty of a ;??clanst society, and on ch riv;:;s for peacofMl 
cnang<^. Ask: V/!:ot effect do you Ihi.jk his stateri.ent 

' afcout i:f;3 possibilities i>f pc^Jccful changes in such 

couiiti^Ik^s as the U,S» c\nd England huii upon his fol leavers? 
Tell pyplls what did happen. 



"Excerpts vroii 
and Fredricii 
ticns #9 '1?,; 
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iS to consider Marx% Ideas. What advice do 
viould have given to workers In countries 
had feudalism or at least governme'^ts not 
}y the middle class? (Have each pUj.il prc- 
4arx and write out tv/o or three sentences 

:>i]s read quotes from Marx's actual advice 
with the burgeoise. Compare with pupils* 



rend 3rid .J!s<r)5S r^uotdt I- i^s from Marx 
0 J o^^i of ocviVDun i s t '^jrr'\p3 1 llie 5 nov I f: b 5 H « 
allst 5<x:3 3ty, at^i on ch;"r":.;S for paacoj'vil 
V;!:]t effect do you Ihijik his statenxiit 
sslblUtJcs of peaceful ch^ngrjs In such 
the U.S» and England had upon his follovjers? 
Ajhat did happen* 



'Txcerpts from Karl Marx and 



Frcdrich Eniiels,' 



Select ion 



"Excerpts t foui Ki^rl Mcirx 
and Ft-edrjch r.ngcls," S^l 
tlcns #9-1?.; 
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^ • ^PPjnL^j. >MV\^j^H^.LY- ^^^^'^^^^ concepts 
aW^ge n e r a FI t i on s 1: o eliv ' d a t^ a » 



A, tS COMMITTED TO TME FREE EXAMIMA- 
HON OF SOCIAL ATTITUDES AND DATA, 



they c:"L !d vn 
troO;:> c::i.ne c 
of the worker 

(2) He stated the 
some count rk 
and the U^S. , 
could come pe 

(3) This shift If 
followers to 
between thosf 
should vnji'k 
lut ?cn ond 
v;ork for po • 



6) FoHov/ii^j the revoJi 
v;ould sot up an oc: 
which the means of 
be owned In coimnon. 
would now be only o 
society of communis! 
final stage In econ 
There would be no m 
gles or revolutions 



c. Marx mo rely mentioned 
dictatorship of the pr 
v/ould serve as a trons 
betiveen capitalism one 

I ) Morx said that the 
worker wou Id abo 1 h 
stO'Le or coercive f 
the bos*rgeois to of 
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^ they cr:t;}d v; in only If the 

troo;:^^ c:r.r\e over t:o cfic si<Jc. 
' of the workers ♦ 

. (2) He stated that perhaps in 

some countries such as England 
and the U^S» , the revolution 
could come peacefully. 

(3) This shift in position led his 
followers to divide sharply 
between those \i\)o thought they 
should v/ork for violent revo- 
lution and those v;ho tried to 
vjork for pci'^ceful chantj<5o 

rev ious ly- 1 earned concepts 6) Rollov/ir.g the revolution, the v;oi :<ers 

^Xi?,^ * would sot up an econcjiilc society in 

/ * v;hlch the means of prcxlucfcion v^ould 

be owned In cojTmon. Since there 
would now be only one closs, this 
society of comrnunism would be the 
final stage in economic development. 
There would be no more class strug- 
gles or revolutions, 

TED TO THE FREE EXAMIMA- c. Marx merely mentioned the stage of the 

OCIAL ATTITUDES AND DATA* dictatorship of the proletariat which 

would serve as a tronsitional stage 
between capitalism and communism, 

I) Marx said that the proletariat or 
worker would abolish the bourgeoise 
stale or coercive forces used by 
the bourgeois to oppress the v^orkcrs* 
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Ask some pupil to summarize Marx*s ideas about the dialoc- 
tlc as applied to history* Tell class that Marx Indlcaced 
that communism would be the final stage in societv. Ask: 
Given Marat's other Ideas, how do you think he arrived at 
this conclusion? 



Have pupils read the very brief references Marx made to "Excerpts 
the dictatorship of the proletariat. What do pupils and Fred r 

think he thought this stage of society would be like? Selection 
What would be the role of the state ^n Marx's sense of 
this word? Did Marx think of this stage as a dictator- 
ship by the proI:etariat or of the proletariat by some 
S'naller group? How did he think this state would re- 
ssmble that in England or the U.S. In his era? 
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pupil to summarize Marx's ideas about the dtalec- 
oplied to history^ Tell class that Marx Indlcar.ed 
munism would be the final stage In socletv. Ask: 
r>c's other Ideas^ how do you think he arrived at 
elusion? 



Is read the very brief references Mar^ made to 
itorship of the proletariat. What do pupils 
thought this stage of society would be like? 
d be the role of the state in Marx's sense of 
1? Did Marx think of this stage as a dictator- 
he proletariat or of the proletariat by some 
jroup? How did he think this state would re- 
lat in England or the U.S* In his era? 



"Excerpts frofn Karl Marx 
and Fred rich tngels,'* 
Selection #13-l4* 
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Applies previously- learned concepts 
and general tzat ions to new dataV 



In i ts ploc.ri, : : ^ 
which would use cj 
thosc; who opposed 

2) Marx apparently sa 
one In which tiiC /; 
the government thr 
forms, 

3) Marx ceemod to hav 
dictatorship of t.^ 
meaning dlctato-^s 
tar i at (or c f^r* i 
v/ould be a c'o .:l 
sense that he s^w 
o5s governments it 
U,S, as being die 
thoa;!-i they had ti 
democracy* 

k) Marx envisioned t 
which people woirl 
their abil I ty and 
of their work^ 1 
be enough produci 
payment In accord 



d» Marx barely mentlone 
ering away of the 
Interpretation of ti 
leads people to bel t 
that the coercive fc 
ment would wither av 
envisioned some otlv 
tlons as remaining. 
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preyiously- learned concepts 
^ralizations to nev7 data; 



In^ i ts plocr^ , it would set up a state 
which would use coercive force against 
those who opposed the new society, 

2) Marx apparently saw this stage 
one in which tiiO v;orkers would run 
the government, through democratic 
forms. 

3) Marx teemed to have thought of the 
dictatorship of the proletariat as 
meaning dictatorship by the prole- 
tariat (or e pr^i - Lcirfcv: ^v:v:;^}^ It 
v/ould be a d^::':ci.or:i^hip in rhe same 
sense that he sciw the older bourge- 
ois governments in England and the 
U.S. as being dictatorships even 
thouflv they had' the forms of 1 Iberal 
democracy, 

k) Marx envisioned th?s stage ^is one In ^ 
which people would work according 'to 
thelV abiUtyv and be paid in terms 
of their work. There would not yet 
be enough production to provide for 
payment In accord with need, 

d, Marx barely mewtlorfed the eventual with- 
ering away of the state^ Knowing his 
interpr^etat ion of tr/?. mcu\l[]2 0% "state" 
leads people to believe th^t he meant 
that the coercive forces of the govern- 
ment \TOu Id w i t he r £v;ay,; Mc rx p robab 1 y 
envisioned some othor governir(ontal func- 
tions as remaining. 
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Puplls will not be able to arrive at conclusions abovjt e.g. Hook, Ma^rx 
this from the brief excerpts, but after they ^-^ke guesstfs M arxi sts » pp. 3 
about these questions, point out a number of conclusions 
which have been drawn by those who have studied Marx's 
life ond writings In more detail • 



7K Have pupils read the brief references Marx and Enqels '^Excerpts from 

made to the withering away of the state and the kind of and Fredrich En 
society which would exist In this final communist stage« Selections #15- 
Ask: Given Marx's Ideas ab6ut what the state was, do 
you think he thought there would be no governmental 
functions carried out in this final stage? Why or why 
not? Why do you think he thought the coercive forces 
could be abandoned? Why did he think production would 
increase rapidly during the previous stage of the dic- 
tatorship Of the proletariat? What effect did he think 

o 
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lot be able to arrive at conclusions about e.g. Hook, Ma rx and the 
I brief excerpts, but after they make guesses M arxi sts , pp. 33*^^. 
luestions, point out a number of conclusions 
^,en drawn by those who have studied Marx's 
:lngs In more detail ♦ 



ead the brief references Marx and Enqels ^*Excerpts from Karl Marx 

' ithering away of the state and the kind of and Fredrich Engels," 
\ would exist In this final communist stage. Selections #15-16^, 18. 
larx's Ideas ab6ut what the state was, do 
thought there would be no governmental 
Tied out in this final stage? Why or why 
you think he thought the coercive forces 
doned? Why did he think production would 
dly during the previous stage of the die- 
"'-'^j'^roletariat? What effect did he think 
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Culture may change through a pro- 
cess of diffusion. 



The greatest push to Improve levels 
of living is more likely to come 
from those above the bottom strata 
of society than from those ot the 
bottom. 

Culture may change through a pro- 
cess of diffusion. 
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1) Since there would be only one class, 
there would no longer need to be a 
state tool to put down the lower 
classes^ 



2) Production would Increase greatly so 
that there would be enough for alK 
People would be working for their own 
good since the means of production 
would be owned In common • During the 
period of dictatorship of the prole- 
tariat they would be educated to work 
for the common good. Production 
would reach the stage ut which society 
could put Into effect the slogans 
"From each according to his abllltyt 
to each according to Ills need/' With 
enough for all, there would no longer 
be any reason to steal or for coer- 
cive forces to prevent stealing. 



<3y change through a pro- 
if fusion. 



3) In a sense, the Idea of the possi- 
bility of a society without a state 
was borrowed from the anarchists. 



3St push to Improve levels 

is more likely to come 
e above the bottom strata 
y than from those at the 



ay change through a 
i f fus Ion. 



pro- 



3. Marx's Ideas spread to Russia, although 



different Russians 
ly differently. 



Interpreted them 



si ight- 



a. Lenin became the leader of the group 
which finally won control of the commun- 
ist party in Russia. 
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this greatly increased production would have upon crime? 
*''hy? Now have pupils read Engel 's description of this 
stage« 



72. Ask pupils if they can think of any group from which 

Marx might have gotten the idea that society could exist 
without a stated Review whot they learned earlier about 
anarchists'; 

1j. Very briefly, tell pupils about the early developments Coolidge, Mak^ 
of the communist party in Russia and Lenin's role. Have Revolution 
a pupil who has read a biography of Lenin (and prepared Baker^ Cenin 
a written report) tell the class about Lenin's background. 
Discuss: Does Lenin's social class background support or 
contradict your earlier generalizations about those who 
push for social change? 
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ncreased production would have upon crime? 
t pupils read Engel 's description of this 



they can think of any group from which 
«/e gotten the Idea that society could exist 
cei Review what they learned earlier about 



tell pupils about the early developments Coolldge, M akers of the Red 
!St party in Russia and Lenin's role* Have Revolution 
ns read a biography of Lenin (and prepared Baker^ C^in 
ort) tell the class about Lenin's background, 
s Lenin's social class background support or 
ur earlier generalizations about those who 
Ell change? 
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Detects i neons is tencles> 

Groups engaged in continued strug- 
gle with the outside tend to be in- 
tolerant within. They are unlikely 
to tolerate more than limited de- 
partures from qroup unity. 

The conflict between democratic and 
non-democratic political systems 
may be looked at as a conflict in 
basic underlying values. 



I 

* 



-1 

ns 1 s tcnc I es . 



ed In continued st rug- 
outside tend to be in- 
hin. They are unlikely 
more than limited de- 
m group unity. 

: between democratic and 
ic political systems 

id at as a conf lict in 
ying values. 



Lenin added to and reinterpreted Marx's 
ideas even though he also stated: ''You 
cannot eliminate even one basic assump- 
tion, one substantial port of this phil- 
osophy of Marxism (it Is as If it were 
a solid block of steel) without abandon- 
ing objective truth, without falling in- 
to the arms of the bourgeois- react ion- 
ary falsehood.*' 

1) Lenin argued that the communist party 
should be a secret revolutionary 
party, dominated from above in order 
to preserve its secrecy; the party 
would be the vanguard of the revolu- 
tion. V/orkers even In labor unions 
could not be expected to recognize 
their ovm Interests In revolution 
without the work of this vanguard. 
The communist party must consist of 
carefully trained, zealous, and obed- 
ient workers who would plan and car- 
ry out the revolution* 

2) Although Lenin believed for many years 
that a bourgeois revolution and further 
development of capitalism must preceed 
a proletarian revolution in Russia, he 
finally gave up this Idea when he saw 

a chance to seize power In Russia. 

3) Lenin developed the Idea that capital- 
ist countries In search of new markets, 
would finally go to war with each other 
over such markets and raw materials. 
These wars would lead to Increasing 
misery among the workers. The revolution 
might then come in the country which vas 



Ih. Read aloud Lenin *s comment about the importance of not "Quotations 
eliminating any of Marx's assumptions^ Tell the class State and Rc 
th.it thv^y are about to read excerpts from Lenin's writ- 
ings. They should try to decide whether or not he fol- 
lowed his own advice^ Now have pupils read excerpts* (Go 
over a few at a time to make sure the pupils understand 
them. ) 

Afterwards discuss: Did Lenin follow his own advice? 
(Repeat Lenin^s comment used at beginning of acti>'ity.) 
Old Lenin differ at all from Marx? !f so, how did he 
differ? What did he add to Marx's discussion of the 

withering away of the state? to his discussion of the I 
seeds of destruction within capitaUsm? 

Tell pupils that Lenin mljjht have thought the same act 
ethical If committed by one man and unethical If com- 
mitted by another^ Why? What implications viould this 
kind of ethical system have for society if It were 
practiced by other groups? 
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join comment about the importance of not 
my of Marx's assumptions. Tell the class 
1 about to read excerpts from Lenin*s writ- 
hould try to decide whether or not he fol- 
w advice. Now have pupils read excerpts^(Go 
t a time to make sure the pupils understand 



iscuss? Did Lenin follow his own advice? 
n"s cofunent used at beginning of activity.) 
Ffer at all from Marx? If so, how did he 
t did he add to Marx's discussion of the 
ay of the state? to his discussion of the 
truction within capitalism? 

hat Lenin mlrjht have thought the same act 
ommitted by one man and unethical If com- 
other. Why? What Implications v;ould this 
cal system have for sod el y if It were 

other groups? 



"Quotations from Lenin 
State and Revolution^ " 
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IS SKEPTICAL OF THEORIES OF SINGLE 
CA-JSaTICN III THE SOCIAL SCIENCES. 



!S SKEPTICAL OF PANACEAS. 
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the weakest link in capitalism be- 
cause it would be the least able to 
withstand the problems raised by war. 

^) Lenin interpreted the Dictatorship of 
the Proletariat to mean the dictator- 
ship of the proletariat by the leaders 
of the Communist Party as well as the 
dictatorship over the older owning 
class. He also expanded upon Marx's 
writings about what this stage would 
be like and what would have to be ac- 
complished during this stone. (At first 
he though anyone who was literate could 
handle the general bookkeeping jobs of 
running industry; later ho clionged his 
mind. ) 

5) Lenin develcped further the idea of 
the withering away of the state. He 
explained that some people v/ould still 
not dc as society wished them to, but 
people v^ould rise up and put them down» 
(This suggests punishment by mobs with- 
out Judicial safeguards.) 

6) Lenin expounded upon communist moral- 
ity; anything was moral which helped 
the class struggle. He developed 
fairly fully the idea that the ends 
justify the means. 



PTICAL OF THEORIES OF SINGLE The ideas of Marx and Lenin are based up- 

ICN III THE SOCIAL SCIENCES. on a series of assumptions which are ques- 

tioned serlousl by present-day social 
PTICAL OF PANACEAS. scientists. Moreover a number of their 

predictions have not come true. 
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15. Have pupils look back at the ideas of Marx and Lenin. 
They should make a lis!: of the assumptions and a list 
of the predictions. 

Hold a class discussion in which pupils analyze these 
assumpf ion3 and try to decide whether or not the pre- 



4 
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s look back at the ideas of Marx and Lenin, Good analysis of assuffiptions 

d make a list of the assumptions and a list and predictions can be found 

5d let Ions. in Hunt,: Theory a nd P ractice 

of Communism andTn Hook, 

iss discussion in which pupils analyze these Marx and the Marxists . 
IS and try to decide whether or not the pre- 
o 
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S. Identifies and examines assump -' 
tlons to decide whether or not he 
can accept them , 

S. Applies previous] learned con- 
cepts and ^eneralizat Ions to new 
data> 



S, Checks 



S. 
S. 



6. 




facts 
oF 



against his own back** 
Information and collects 



ground 

addit fonal Information when 
needs It to check the facts » 



he 



Rejects post-'hoc arguments ^ 

Recognizes differences In diffi- 
culty of proving statements ^ 

Other things being equal » the price 
of a good rises when the good Is In 
short supply as compared to the de- 
mand for the good and falls when 
the supply of the good Is larger 
than the demand at the existing 
pr Ice^ 

Capital formation through saving 
Is a major means of Increasing an 



economy's 
because it 
capacity. 



total output over time 
Increases productive 



Labor productivity may rise both 
from the activities of workers - 
themselves and from the accumula- 
tion of capital and technological 
and manager i all advance. 



b. 



Economists challenge Marx* 
value, his vvage theory, ar 
that there could ever be € 
tlon so that people would 
fllct over the distrlbutic 
Economists believe that p€ 
about what they need are c 
panding even as product lor 
conomlsts also challenge t 
depressions are Inevltabh 
Itallst country^ They be 
Ideas about bul 1 t« in-stab i 
prevent serious economic < 

Historians challenge Marx* 
tic Interpretation of hist 
assumption of constant pre 
point out his own role em 
Le.iln and chance In changi 
a contradiction of his \di 
point out that Inventions 
sarlly lead to changes In 
production, and that somet 
tific Ideas (such as the 
atomic energy) may have IS 
stimulus but may nave tren 
upon historical event s. 



Economists challenge Marx's theory of 
value, his wage theory, and his idea 
that there could ever be enough produc- 
tion so that people would not be In con- 
flict over the distribution of goods. 
Economists believe that people's Ideas 
about what they need are constantly ex- 
panding even as production expands. E- 
conomlsts also challenge the Idea that 
depressions are Inevitable within a cap- 
italist country. They believe that new 
Ideas about bul I t-ln-stabM Izers can 
prevent serious economic crashes. 

Historians challenge Marx's materialis- 
tic Interpretation of history and his 
assumption of constant progress. They 
point out his own role and the role of 
Lenin and chance In changing history as 
a contradiction of his Ideasi They also 
point out that Inventions do not neces- 
sarily lead to changes In the mode of 
production, and that sometimes new scien- 
tific Ideas (such as the discovery of 
atomic energy) may hav<» little economic 
stimulus but may nave tremendous Impact 
upon historical events. 
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dlctions have come true. If they cannot ansv/er the ques- 
tions about all of the predictions, let them wait to 
answer some of them until later in the unit. However, 
you may help them analyze the ideas by questions such as 
the following: 

a) Can you think of anv country or countries in which the 
government of a capitalist economy was overthrown by 

a group which did not set up a dictatorship of the pro- 
letariat aimed at establishing communism? If so, how 
did this event fit In with Marx's predictions? 

b) How could Marx have explained In Marxian terms his own 
great Influence on history? Would you accept such an 
explanation? 

Draw upon what pupils have learned In seventh grade sociol- 
ogy. In ninth qrade economics, In tenth grade Ame»*lcan his- 
tory, and In the unit on western Europe as you have pupils 
analyze Marxian theories. Tell pupils to keep the list of 
predictions to help them see how Marxian Ideas havc> worked 
out In the Soviet Unton. 
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G, Every economic system faces scar- 
city or a lack of enough produc- - 
tlve resources to satisfy all hu- 
man wants. 



G. Economic wants of people seem never 
to be satfsf ledy since many goods 
and services must be replenished 
constantly as thev are used up, 
since population Is expanding, and 
since new Inventions create new wants* 



c. Historians also point ou 
of some of Marx's predtc 
true^ 

1) The poor got richer 
poorer, and the middl 
larger rather than 

2) Governments In denocf 
passed reform measure 
not be thought of as 
bv the owners of thel 
tion« Even In autocj 
some reforms came wl 
volt (albeit through] 
revolt). 

3) The communist revolul 
In a country which wl 
dus trial ized« Nor hf 
economy reached anyv 
point of exhausting 
of Increasing produc. 
argued that capital l| 
Europe had outlived 
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imic system faces scar- 
ack or enough produc* - 
xes to satisfy all hu- 



ants of people seem never 
^fledi since many goods 
3S must be replenished 
as thev are used up^ 
at Ion K expanding^ and 
Inventions create new wants • 



c» Historians also point out the failure 
of some of Marx^s predictions to come 
true* 

1) The poor got richer rather than 
poorer, and the middle class grew 
larger rather than smaller* 

2) Governments In democratic countries 
passed reform measures which could 
not be thought of as measures desired 
bv the owners of the means of produc- 
tion; Even In autocratic countries, 
some reforms came without actual re- 
volt (albeit through the threat of 
revolt). 

3) The communist revolution came f!rst 
In a country which was not highly In- 
dus trial Ized« Nor had the capitalist 
econvomy reached anywhere near the 
point of exhausting Its possibilities 
of Increas Ing product Ion* (Marx had 
argued that capitalism In western 
turope had outlived Its usefulness 
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Frustration may r€?^ult In agres* 
s loru 



The Incentive to achieve as large 
an Income as possiule !s modified 
by other Incentives, 



and that it was ready 

4) Some governments of ca 
omles have been rep lac 
or Nazi governments; s 
violates Marx's Idea o 
through which society 

5) The state has not wIt^ 
Soviet Union or any ot 
ter a communist dicta: 
established. Nor have 
brought about a class 

6) Countries under the c< 
1st parties may be ju^ 
and nationalistic as < 
tries* Indeed I for vei 
Unlcn rorced commu-ils 
countries to work for 
ests of Russia rather 
seemed best within th 

d. Social scientists aiso c 
of the Marxian assumptto 
nature, 

1) They believe that crl 
economic '"auses and t 
to occur end would ne 
against It even If tfi 
be enough production 
needs. 

2) The believe that non- 
tlves may be powerfu 
and thit even owners 
acted out of to tlves 
motives. 



-191- 



and that It was ready for a revolt.) 

k) Some governments of capitalist econ- 
omies have been replaced by fascism 
or Nazi governments} such a change 
violates Marx's Idea of the set stages 
through which socle*-y would pass. 

5) The state has not withered away In the 
Soviet Union or any other country af- 
ter a communist dictatorship has been 
established. Nor have any of them 
brought about a classless society. 

6) Countries under the control of commun- 
ist parties may be just as Imperialist 
and nationalistic as capitalist coun- 
tries. Indeed, for vears the Soviet 
UT)lon forced coc^unist parties In other 
countries to worK for the best Inter- 
ests of Russia rather than for what 
seemed best within their own country. 

d. SocJal scientists also challenge some 
of the Marxian assumptions about human 
nature. 

Ion may result In agres- 1) They believe that cslme has manv non- 

economic causes and that It Is likely 
to occur and would need state measures 
against It even If there could ever 
be enough production to satisfy all 
needs. 

2) The believe that non-economic Incen- 
tives may be powerful incentives , 
and that even owners have frequently 
acted out of motives other than profit 
motives. 



^ntfve to achieve as larg^ 
as possible Is modified 
[ Incentives, 

ERLC 



-193- 



A. 




The means may make It difficult 
to achieve the statea ends or 
goa 1 s « 



Although culture Is always ^ hang- 
ingi certain parts or ele!;> ts may 
persist over long periods of tlme» 



Applies previous Iv- learned concepts 
and generalizations to new data> 



Checks on the bias and competency 
of authors » 

IS SKEPTICAL OF THEORIES OF SINGLE 
CAUSATION IN THE SOCIAL SCONCES, 

Political revolutions are usually 
the result of multiple causes^ 



3) They believe that the n 
Ify the ends; that peot 
powerful dictators and 
serious repression agai 
may not be willing to c 
They may fear to as we 
sire to. 



5« Russian communists t Includlnj 
Influenced by Russian culturi 
by Marx, This Russian Influx 
partly . res pons Ible ^or diffe 
Lenin and Marx over such mat 
of the communist par'y, the 
communist party and the diet 
proletariat. 



6, The Cofwnunlsts In Russia trl 
Marxist Ideas, but they were 
their beliefs. They were ac 
not Initiate the revolution 
the first revolution of 1917 
just on^ of a number of grou 
for change within Russia, 



\. The first Russlfn revolution of 
a strike rather than a revolt? 
spread. The revolution resulted 
of caus<is Including the inablll 
ist government to cope with the 
food transport, mrlitary suppli 
during the war, the grvwtng dis 
of the Russians with the inequa 
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nake it difficult 3) They believe t^^^ the means may mod- 

stated ends or Ify the ends; t^st people who become 

powerful dictators and who have used 
serious repression against opponents 
may not be wHling to give up power^ 
They nay fear to as well as not de- 
sire to. 



ire is always charj- 
>arts or elements may 
ong periods of time. 



)usly" learned concepts 



^t tons to new data. 



bias and competency 



JF THEORIES OF SINGLE 
THE SOCIAL SCIENCES. 

olutlons are usually 
pniii^iole causes. 

ERIC 



5# Russian communists, Including Lenin, were 
influenced by Russian culture as well as 
by Marx^ This Russian Influence may be 
partly , respons ible fo'' differences between 
Lenin and Marx over such matters as the role 
of the communist party, the control of the 
communist party and tne dictatorship of the 
proletariat. 



6. The Communists In Russia tried to spread 
Marxist Ideas, but they were divided in 
their beliefs. They were active but did 
not Initiate the revolution of 1905 nor 
the first revolution of 191 ?• They were 
just one of ^ number of groups working 
for change within Russia. 



The first Russian revolution of 1917 beqan as 
a strike rather than a revel tj fi^owever It soon 
spread. The revolutlo.; resulted from a number 
of causes Including the inability of the Tsar- 
ist government to cope with the problems of 
food transport, mrlitary supplies, and Inflation 
during the war, the grvrwlng disQust of some of 
of the Russians with the inequalities In the 
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76. Have pupils look once again at Lenln*s Ideas and the 
differences between them and those of Marx. Aski Can 
you think of any Russian values or events v/hlch mtght 
nave Influenced Lenin to develop these differing Ideas? 
(Tell pupils to consider this question further as they 
study the period In which Lenin was In pow^ In Russia.) 



See McClosky anc 
Sov. Dlctatorshi 



77. Tell pupils verv briefly about some of the earlv work of 
the communists in Russia and about the split which devel- 
oped. Point out that they will find out more about the 
role of the communists as they study the revolutions of 
1917. 

Now have pupils read the Bolshevist Manifesto about 
Wor d War \. Discuss: How does this manifesto fit In 
with Marxian theory? 



McClosky and Tui 
Olctatorshlpy p; 

"Selected Read 1 1 
History. B2. 



78. Have several pupils ead and compare different books and 
eye-witness reports dealing with the first Russian Revo- 
lution and the caust:s of revolution. They should prepare 
a panel discussion on the causes and precipitating events*. 
They should tell the class something about their assess- 
rrsnt of the bias and competency of the authors of the ma- 
terials they have read. 




Florlnsky, E nd ^ 
Emp I re ; 

tarmlchael , She 
the Russ . Revol 
Carmichael, Ml 
of Russ ia; 
Moorehcad, Russ 



)ok once again at Lenin's Ideas and the See McClosky and Turneri 

htween them and those of Marx. Askt Can Sov> Dlctc^torsh!p> ch, 3^ 

;ny Russian values or events v/hlch might 
:d Lenin to develop these differing Ideas? 

o consider this question furth*. / as they 

od In whIcL Lenin was In power tn Russia*) 



erv briefly about some of the earlv work of 
s In Russia and about the split which devel- 
)Ut that they will find out more about the 
ominunlsts as they study the revolutions of 



Is read the Bolshevist Manifesto about 
Discuss: How does this manifesto fit 
theory? 



In 



ouplls read and compare different books and 
eports dealing with the f?rst Russian Revo- 
e causes of revolution* They should prepare 
!j5sIon on the causes and precipitating events*, 
ell the class somethFng about t)eir assess- 
ias and competency of the authors of the ma- 
have read. 



McClosky and Turner, Sov. 
Dictatorship^ ppi 46-57. 
"Selected Readings on Russian 
History." #32. 



Florlnsky, End of the Russian 
Empire; 

Carii.Ichael , Short Hist, of 
the Russ> Revolutl^bn ; 
Carmichael> Illustrated Hist . 
of Russ ia; 

MooreheaB", Russian Revolution; 



G, People do not change their culture 
unless they feel o need for change, 

G. There are many sources of national 
power In deallnq with other nations. 
(Military cepacTty ?s a'^ li.ipcrtant 
factor In the develcpment of notion-- 
a1 power I but not the only one. Dif- 
ferences In population rcr^ources, 
and economy may be rc^'*^ 'id in r:!r- 
ferences In national p'-.-t,;-,) 

S. Generalizes from data. 



so-^lal system, and the povc?rty 
combined with ideas about how 
flight be overcome, etc. Some 
were taken over from V/estern E 



G«. Wars have an Important econoi;ilc 
Impact upon people, 

G. Political revolutions are u£u,^ny 
the result of multiple causes » 



C. The world Is a community of Inter-' 
dependent countries^ ( s.r.^ortant po- 
litical happenings in one part of 
i-n^^ world affect other parts.) 

hHJL 



)t change the^r culture' 
feel a need for changeo 

[any sources of national 
alinq with other nations. 
lapacTty ?s an iinportant 
he development of nation-- 
iut not the only one* Dlf- 
populatlon resources, 
may be rcfTr -t^d in rjjv- 
national p^<-ts\. ) 



social system, and the poverty of the many 
combined with ideas about how this poverty 
might be overcome, etc. Some of these ideas 
were taken over from Western Europe, 



f ran data^ 



an Important econor*^Ic 
n people. 

revolutions are usu.i^lly 
of multiple causes » 



IS a community of Inter- 
countries.( !.r);*ortant po- 
3Fpn9^igs in one part of 
g £!j^ other parts* ) 



Adams, ed,, Russ. 
and B o 1 ^ieWFTii 

(joldsto'a, Rl;ss !er 
PP. 90 ff; 
Teal ! , From Tsar 
sars, chs. b-» 
WT 

Hendel, ed,, Sovf 
pp. 1 94- 200. 



an< 



Have all pupils read -an eye-i^/ltness acc.r.nt of the first 
revolt. Each should wFlte a brief uTitten statfjacnt 
comparing his account with the infonnetson presented by- 
the panel. He should also assess the blcs and coTiipetsr*- 
cy of the author^ 

Now have the class compare the causes of the Russian 
revolution with those of other revolutions they have 
studied (In the U.S. and In Western Europe), 



"Selected Reading 
History," # 33. 
El sen and Filler, 
Adventure , vol 2; 

m — " 



79. Have pupils prepare a series of graphs showing what hap- Data for graphs c 

pened to different groups within Russia during World War In Flortnskv, End 

I. (e,gli' Real waqes of Industrial workers, peasants, pro- Russ Ian EmpireT c 

fesslonals, etc.) Project In class and dIscussV pp. Ib9-191. 



80. Have a pupil pretend to be an American newspaper reporter Florlnsky, End of 
who Interviews the following people after the March 1917 Empire , 
revolution: (i) a factory worker, (2) a Russian soldier 
who has been wounded and has returned frc.n the front, 
(3) a peasant, (^0 a member of the Intel ligents la". 



81, Have pupllf prepare a mock newspread for a U.S. newspaper 
on reactions from capitals of the world to the overthrow 
of the Tsarl, 



read an eye -witness accy;nt of the first 
auM wflte a brief \.v?ttc.n statf^^ont 
count with the infonnetton presented by- 
?>u1d also assess the bics and cornDatKn- 



ss compare the causes of the Russian 
chose of other revolutions they have 
J^Se and In Western Europe), 



Adams ^ ed ,, Russ R-evp 1 u t Ipn 
and B o 1 ^iSvjFvTfTo^^^^ 
and HowT 

(ioldsto*!, Rus G 1 en ^sevo 1 ut Ion # 
PP. 30 ff J 

Tea 1 1 ^ From Tsar to Commts > 
sars, chs*"6-a and pp« lOi- 
WT 

Hendel. ed,, Soviet Crucible ^ 
pp* 

"Selected Sheadings in Russian 
History," # 33, 
Eisen and Filler, eds,, Human 
Adventure, vol 2i, pp, lZ3^ 



are a series of graphs showing what hap- 
nt groups within Russia during World War 
es of Industrial workers, peasants, pro- 
Project In class and discuss. 



Data for graphs can be found 
In Flortnsky, End of the 
Russian EmplreT TFTs. b-7 and 
PP. 189 



end to be an American newspaper reporter Florlnsky, End of the Russian 
le following people after the March 1917 Empire , 
a factory worker, (2) a Russian soldier 
nded and has returned frcin the front, 
>) a member of the Intel 1 igents lai 

\re a mock newspread for a U.S. newspaper 
11 capitals of the world to the overthrow 




• * • 



IS SKEPTICAL OF SINGLE FACTOR 
THEORIES OF CAUSATION. 



J, The Bolshevists were able to gai 
a second revolution in large par 
Provisional government contfr^ued 
unable to win victories or hand 
and transport, and put off refor 
the peasants and worl<ers until \ 
war. 



G. Political revolutions are usually 
the result of multiple causes. 



G« People with different Ideologies 
may" perceive the same scene and 
their Ideologies will give It 
sharply different meaning and sig- 
nificance maybe even different 
perceptions of the facts. 



5, Checks on the bias and competency 
oT^thors . 

6, Pol i't leal revolutions are usually 
the result of multiple causes. 



S , Identifies persuasion devices , 
S, Detects Inconsistencies. 

G, Most political communication de- 
p(>nds on the use of negative and 
positive symbols, stereotypes, 
and other communication shortcuts; 
effective communication depends on 



J. The Bolshevists were able to gain control In 
a second revolution in large part becouse the 
Provisional government continued the v^ar, was 
unable to wsn victories or handle suppl 1 es 
and transport, and put off reforms to satisfy 
the peasants and worl<ers until the end of the 
war. 
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Gr^. Have a group of pupils present a mock meeting of several Florlnsky, End € 
of Lenin's conspirators to discuss what they should do Empf re; 
about overthrowing the provisional government, (They Moo'rhead , Russic 

should analyze the weaknesses of the Provtsfr al govern- C a r m i c ha 3 1 T^ol 
ment as they discuss their plans.) the R uss ian Revc 

Go Ids toff, Russ , 
Walsh, Russia ei 
Unjon, pp. 379-1 
TeaTT, From Tsa 
sars ; 

riendel , edi , So^ 
pp. 200-219^ ~" 



33. A pupil might write or present an imaginary speech of a 
Bolshevist Just prior to the second revolution of 191 7« 



84. Have pupils read several eye-witness accounts of the 
second revolution of 1917 and of the way In which the 
Bolshevists threated the new Constitutional Assembly 
which met after they seized power. 

Olscusst V/as the second revolution of 1917 Inevitable? 



"Selected Readii 
slan History/' 
Moss, et. ai., 
vlew g pp. 426-2' 
Assembly). 




05. Now have pupils read some of the earliest posters and 

decrees issued by the Bolshevists after their revolution. 
Discuss the ^^ersuaslon devices used and the appeals made 
to the people. Also ask: Did the land decree seem to 
fit Marxian aims? Did the Declaration of the Rights of 
the Russian People seem to agree with Lenin's ideas a- 
bout democracy and dictatorship of the communist party? 
What do you think was the purpose of the decree abolish- 
ing classes? 



"Selected Readi 
History/' ft' l\ 
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pupils present a mock meeting of several 
p Ira tors to discuss what they should do 
Mng the provisional government. (They 
the weaknesses of the Provisional govern- 
scuss thel r plans, ) 



vrlte or present an Imaginary speech of a 
t prior to the second revoluttcn of 191 ?• 



Florlnsky, End of the Russ ia n 
Empl re; 

Moorhead , Russ ian Revolution; 
C a rm I c ha ? 1 '\ S fo rt Hist, of 
the R uss ian Revolution ; 
Golds tdrTr ^uss , RevoT Tj ; 
Walsh, Russia and the S ov, 
Union , pp. 379-3««; 
Teal I , From Tsars to Cc;rrn i3* 
s a rs ; 

Hendel , ed^, $ov> Crucible , 
pp. 200-219. 



ad several eye-witness accounts of the 
ion of 1917 and of the way In which the 
reated the new Constitutional Assembly 
r they seized power 

the second revolution of 1917 Inevitable? 



•'Selected Readings in Rus- 
sian History, " '# 
Moss, et« ai., Europe In Re - 
view , pp. 426-230 (Constituent 
Assembly). 



s read some of the earliest posters and 

by the Bolshevists after their revolution, 
rsuasion devices used and the appeals made 

Also ask; Did the land decree seem to 
T^s? Did the Declaration of the Rights of 
:ople seem to agree with Len«n';S Ideas a- 

and dictatorship of the communist party? 
link was the purpose of the decree abolish- 

ERIC 



"Selected Readings In Russian 
History," #• 35. 
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the effective manipulation of those 
symbolic tools. 

G. Struggle may bring together other- 
wise unrelated persons and groups. 



6, The viorld is a community of inter- 
dependent countr I es . ( Isrtportari t 
poHtlcal happenings in one part 
of the v^rorld affect other parts;) 



K. The Bolshevists faced aJclvM we 
f6 serious economic as w^fl as n 
lems. They adopted several pollc 
fered from those they had advocc 



: I 



A, IS SKEPTICAL OF THf:OR I ES OF SINGLE- 
CAUSATION IN THE SOCIAL SCIENCES, 

Wars have important economic Impact 
upon people^ ; 



Checks 
5T 



w> tnesses , 
o^ mater ia Is . 



on the bias and competency 

authors, and producers 
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manipulation of those 



>rfng together other- 
d persons and groups. 



3 conimunlty of Inter- 
ntrles^ ( Iraportarit 
penlngs In one part 
affect other partsV) 



The Bolshevists faced a civil war VMhlch.led 
t6 serious economic as w^ll as mltlta>y pYob- 
lems. They adopted several policies which dif- 
fered from those they had advocated earlier. 



OF THEORIES OF SINGLE- 
THE SOCIAL SCIENCES. 

ortant economic Impact 



bias and competency 
authors, and producers 
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u6. A coomlttee might prepare an Imaginary newspaper after 
the second revolution of 191 7» The newspaper should 
Include news, editorials, biographical sketches of Lenin, 
news about other events at the sc ae time such as war 
news, political cartoons, etc". 



07* Have several pupils role-^play a meeting of the Presl-^ * 
dent's cabinet In this country after the Bolshevik rev« 
olution and beginning of the Civil War. 

Or have a pupil give an oral report on the Russian civil 
war and oh the American and European expeditionary forces 
to Russia. Discuss: How do you think a Russian might 
react If he hears that America would never attack Russia 
unless Russia attacked first? 



Kennan, Dec la Ion 
vene; 

WaTsh, Russi a qn< 
Union, cTTTTI* 



88, Have pupils read the report of an Interview with an ex* 
caped Russian socialist about economic conditions In Rus-^ 
sla in 1919. Ask: Suppose you had been an American cab- 
inet member at the time. The President asks you If you 
think these economic conditions in Russia are the resuft 
of the Bolshevist economic measures • How would you re- 
ply? 



"Selected Read In 
History, # 36. 



89« Show the film: Nightmare In Red ^ Discuss the factors lead- Film: Nightmare 
ing up to the revolution and the problems which arose 
Q as a reult of the civil war. Compare the film with things 

ERIC 
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ght prepare an Imaginary newspaper after 
olution of 1917# The newspaper should 
editorials, biographical sketches of Lenin, 
er events at the So.ie time such as war 
i] cartoons, etc'. 



upils role^play a meeting of the Presl-^ - Kennan, Decialon to Inter - 

In this country after the Bolshevik rev« vene; 
ginning of the Civil War^ Wtsh, Russia end the Sov . 

Union , cY\^ f\. 

1 give an oral report on the Russian civil 
American and European expeditionary forces 
scuss: How do you think a Russian might 
ars that America would never attack Russia 
attacked first? 

^ad the report of an Interview with an ex- "Selected Readings In Russian 
socialist about economic conditions in Rus- History," # 36. 
Ask; Suppose you had been an American cab- 

the time. The President asks you If you 
:onomIc conditions in Russia are the resuft 
fist economic measures ♦ How would you re- 



Niqbtmare in Red » Discuss the factors lead- Film: Nightmare In Red , 
revolution and the problems which arose 
Vn?i- vil war. Compare the film with things 
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S. Identifies persuasion techniques , 

S. Looks for points of agreement and 
dysagreement among witnesses and 
'authors a na oth'ei sources of inror " 
mation, 



S c Detects I neons t s tenc \ es . 

G. Even w! en a major reorganization 
of a society take place (such as 
a revolution), not all of culture 
Is completely modified^ 

G« Groups. engaged In contlned strug- 

?le with the outside tend to be 
htolerant within"; They are unlike*^ 
ly to tolerate more than limited de- 
partures from group unity, 

G* The -contrast between democratic and 
non-democrat tc political systems 
may be looked at fis a conflict In 
basic underlying values. 

G. The requirements for leadership may 
change; as an organization or qov- 
ernment develops, the need for leaders 
with administrative skills tends to 
replace the need for a charismatic 
leader « 



L. Stalin used his position as s 
Communist party to put his ow 
sitlonis of control so that he 
out over Trotsky after Lenin • 
Stalin opposed Trotskv^s Idea 
]utIon and Industry-wide plan 
these Ideas when he came to p 



erJc 



Stalin used his position as secretary of the 
Coimiuntst party to put his own men Into po- 
sitions of control so that he was able to win 
out over Trotsky after Lenin's death. Although 
Stalin opposed Trotsky's Ideas of world revo- 
lution and industry-wide planning;^ he adopted 
these Ideas when he came to power; 
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wh;ch pupUs have read. Analyze the film for propaganda 
devices. (Postpone discussion of early years of Bolshe- 
vik rule until after reading In activity 90.) 



Have pupils read different accounts about the early per* 
lod of Bolshevist control until Stalin c«ime to power, 
(Each should read somethinq at his own level of reading 
ablUty,) Discuss the problems facing the Bolshevists^ 
qcvernment snd how they tried to solve them. Discuss: 
what degree were lenln's actions influenced by Ms 
*deology? by prsetJcal desire to stay In povjor? ov Rus- 
sian vsnies and attitudes? How did Lenin view Stalin 
shortly before he died? V/hy was Stalin able to win out 
over Trotsky? 5!ow did their Ideas differ? Tell pupils 
to look carefully at Stalin's Ideas later In the unit 
to see If he shifted them more or less readily than 
Lentn dfd^ 



Tea 1 1 , From Ts^ars . 
sars, pp. ]07-lW; 
Go Ids ton, Russ jan 
ch. 9; 

Shufoj Since StalJn 
t oo 1 1 d ge r^teke r s.^q 
Revolut lonl"^ " 

tesje; 

■EwlngT Ouj^Idenln 
pp. 30(tr3f857™~* 

HcCloskv and Turnei 
tatorship, chs, ^- 
riendel, ea; , Sov. ^ 
pp. 220-226 and ch| 
Walsh, Russia and j 
Union, cn, I 
t isen and Fuller, 4 
Adventure , voU 2; 
nosse, et.al,, Eun 
pp, 210-11 (LenTn^ 
on Stalin); 



A pupil mlqht read Animal Farm and analyze It In the 
light of the early period of the Bolshevik revolution. 
He will need to read a good history of this period or 
perhaps a biography of Stalin. 



Orwell, Animal Farn 
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i read, Aralyze the fUm for propaqanda 
)ne discussion of early years of BoTshe- 
ter reacting in activity 90.) 



different accounts about the early per- 
: control until Stalin came to power, 
i something at his own level of reading 
;s the problems facing the Bolshevists' 
nw they tried to solve them. Discuss : 
)re lsn?n's actions influenced by his 
tical desire to stay In povjor? by Rus- 
;ttUud6S? Hoiv did Lenin view Stalin 
i died? Vfhy vms Stalin able to win out 
did their Ideas differ? Tell pupils 
at Stalin's ideas later In the unit 
ted them more or less readily than 



d Animal Farm and analyze It In the 
y period of the Bolshevik revolution, 
ead a good history of this period or 
hv ^f Stal in, 
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Tea 1 1 , F ''O'P^T sff s to Comm I s - 
sars . ppTTfTPIJiVi™ 
Goldston, Bmss. i_an Revo 1 u 1 1 on , 
cho 9; 

Shubs Since Stajj.n, pp, 3*t°53; 
C oo n d nTTT^e r s" of t ne Red 
flevojutlon; 

l^aririTcfiFeT, I \ 1 usi His tory of 

"EwlttdT Our Widening V^orld, 
pp, ImT^wtr^'™''^ ' 
McClosky and Turner, Sov, Dic- 
tatorship, chs, k-5i '"^'^ 
rfendel, ed;» S ov. Cr uc ible , 
pp, 220-226 ami chs, J-'STf" 
Walsh, Russia and the Sov . 
Union, cHTTTT ' 
t (sen and Fuller, eds,. Human 
Adventure , vol; 2;, pp, 130- 1 S**, 
Mosse, et.al. , Europe In Review, 
pp. 210-11 (Lenin's statement 
on Stalin). 



Orwell, Animal Farm 
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Checks on the completeness of data 
and Is wary of genera Hzat Ions based 
on Insufficient evidence^ 



Test hypotheses against data > 
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52. Give pupils an exercise on limitations of data dealing 
with changes in the early years of Dolshevism. 



"Exercise on R 
tory," 



93, Have several pup Mb prepare a "Who*s V/ho In Russian His 
tory," They should add to It during later phases of 
their study of the U.J.S.R, 



3h» Have pupils go back to the list of hypotheses which 
still rema I noi untested at the end of the sub-unit on 
geography and to the hypotheses devetcped early In the 
sub-unit on history. Let them analyze these hypotheses 
In the light of the data they have collected during 
their study of Russian history. Which can they accept? 
Which should they reject? Which should they modify? 
Which ones remain untested? 



ERIC 
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n exercise on limitations of data dealing 
in the early years of Bolshevism, 



"Exercis^on Russian His- 
tory," 



pupils prepare a "Who's Who fn Russian HIs- 
should add to It during later phases of 
:>f the U.S.S.R, 



JO back to the list of hypotheses v/hlch 
w untested at the end of the sub-unit on 
d to the hypotheses developed early In the 
ilstory. Let them analyze these hypotheses 

of the data they have collected during 
if Russian history. Which can they accept? 

they reject? Which should they modify? 
emaln untested? 



ERIC 



